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Research Article

Concepts, which are the basic building blocks of knowledge, play an important role in
history education. This study was conducted to reveal the perceptions and
misconceptions of social studies teacher candidates about historical concepts. The study
was carried out using qualitative research method. Purposeful sampling method was
used for selecting the research participants. Equal numbers of female and male Social
Studies teacher candidates studying at a state university were selected as research
participants in the study. A semi-structured interview form was used to reveal the
participants’ perceptions about the concepts under scrutiny. Descriptive data analysis
technique was used to analyze the collected research data. As a result of the data
analysis, it was found that the pre-service teachers had difficulty in giving scientific
definitions of the historical concepts examined in the study, and they defined the
concepts on the basis of the connotations and analogies in their minds. It was also found
that most of the pre-service teachers could not fully define the concepts, and they
experienced confusion and misconceptions about some historical concepts. The reasons
for their misconceptions are attributable to their incomplete and incorrect knowledge
about concepts or their inability to associate the concepts with each other within the
context of the relevant subject learned.
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Arastirma Makalesi

Bilginin temel yapi taslari olan kavramlar, tarih egitiminde 6nemli bir rol oynamaktadir.
Bu ¢alisma, sosyal bilgiler 6gretmen adaylarinin tarihsel kavramlara yonelik algilarini ve
kavram vyanilgilarini ortaya g¢ikarmak amaciyla yapilmistir. Calisma, nitel arastirma
yontemi kullanilarak yiratalmastir. Katiimcilarin segiminde amagl 6rnekleme yéntemi
kullanilmistir. Arastirmaya bir devlet Universitesinde 6grenim goren esit sayida kiz ve
erkek sosyal bilgiler 6gretmen adaylarn katiimci olarak segilmistir. Katiimcilarin
belirlenen kavramlara iligskin algilarini ortaya ¢ikarmak igin yari yapilandiriimis gériisme
formu kullanilmigtir. Toplanan verilerin ¢dzimlenmesinde betimsel analiz teknigi
kullanilmigtir. Verilerin analizi sonucu 6gretmen adaylarinin ¢alismada incelenen tarihsel
kavramlarin bilimsel tanimini yapmakta zorlandiklari, kavram tanimlarini zihinlerindeki
gagrisim ve benzesimlerden yola ¢ikarak yaptiklari tespit edilmistir. Ogretmen
adaylarinin ¢ogunun kavramlarin tanimini tam olarak yapamadiklari, bazi kavramlara
iliskin kavram kargasasi ve kavram yanilgisi yasadiklari belirlenmistir. Kavram
yanilgilarinin olusma nedenleri ise eksik ve yanls bilgiye veya bilgilerin ilgili konu
baglaminda iligkilendirilmemesine atfedilmistir.
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Introduction

As mental tools, concepts make it easier for people to think, understand their physical and social
worlds, and establish meaningful relationships with others (Senemoglu, 2018). There are a large amount
of concrete and abstract knowledge that individuals have to perceive and remember in their
environments, and concepts enable them to be keep various knowledge in mind and remember them
more easily. Therefore, concepts are important factors in individuals’ thought process (Duzenli, 2011;
Yilmaz, 2008). According to the Turkish Language Association (2011), concept is the abstract and general
design of an object or idea in the mind. As such, it covers the common features of objects and events and
collects them under a common name. According to Klausmeier (1992), the mental structure or
representation formed as a result of grouping objects, events, phenomena and thoughts according to
their similar characteristics is called a concept. Concepts can also be defined as categories used to group
similar objects, people, events, ideas and processes (Senemoglu, 2018). Concepts are scientific knowledge
and in this sense, they are the building blocks of knowledge. Just as atoms form the basic building blocks
of matter, concepts also form the basic cores of individuals’ cognitive structures. For this reason, concepts
play a great role in the intellectual development of the individual (Malatyalh & Yilmaz, 2010). As of
childhood, individuals begin to learn concepts and the names of concepts (words), group them, classify
them and reach new information by establishing relationships between concepts (Gayci et al., 2007).
Mortarella (1986) classified concepts into four categories according to their degree of concreteness and
abstractness, the context in which they are learned (formal or informal), their distinguishing features
(one-dimensional, multidimensional and relational) and the way they are learned (actional, symbolic and
symbolic) (Cited in Doganay, 2005). It has been suggested that learning concepts has many benefits such
as increasing students’ academic success, simplifying learning and remembering, individualizing teaching,
separating real and erroneous perception, supporting complex understanding, problem solving and
reasoning (Doganay, 2005). Given that concepts are the building blocks of knowledge and play an active
role in the learning process, it is important to grasp the concepts in order to develop expertise in a given
field. One of the prerequisites for effective teaching and learning is to eliminate or minimize conceptual
confusion and misconceptions.

Misconceptions may occur when students are insufficient to use their existing prior knowledge in new
learning situations, to make a conceptual change in their minds, and to construct holistic understanding
regarding concepts (Bal & Koray, 2002). While students learn concepts, they may encounter three types
of classification errors, which can be called “generalization errors -overgeneralization and under
generalization-, difficulty in distinguishing concepts, and incorrect conceptualization” (Simsek, 2006). The
teacher’s task in teaching concepts is not only to help students develop the conceptual understanding
they already have, but also to change knowledge structures that contain misconceptions or alternative
concepts or frameworks (Novak, 1990). In order to enable students to access concepts and to eliminate
these misconceptions, adequate teaching methods and techniques should be used to reveal their
misconceptions already by taking their affective and cognitive levels into account (Kiirimltoglu, 2019).

There are four levels of concept learning. These levels are defined as (a) concrete level, (b) identity
level, (c) classification level and (d) formal level (Senemoglu, 2018). For historical information, whether
concrete or abstract, to become functional and permanent, it should be transformed into a concept or
concepts and be correctly understood by individuals (Candan, 1998). Since learning abstract concepts is a
more complex and difficult process, students experience difficulties in learning abstract concepts (Pine et
al., 2001). Most historical concepts are abstract in nature. For this reason, it is possible to experience
difficulties in learning those concepts. Moreover, how students perceive historical concepts also plays an
important role in learning concepts. In Diizglin's (2018) study, it was concluded that 5th, 6th and 7th grade
social studies textbooks were problematic in terms of language and expression, the beauties of the
language were not sufficiently revealed, the concepts were not used appropriately and were not fully
understood. This result reveals that the textbooks should be evaluated more meticulously in terms of
language and expression by the Board of Education in order for the students to understand the concepts
correctly in the social studies course at the elementary school level.
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When the relevant literature is examined, it is found that there are some studies on teaching and
learning concepts in history and social studies classes such as concept teaching with cooperative learning
in social studies, students’ understanding of geographical concepts and their misconceptions, social
studies teachers’ opinions on concept teaching, pre-service teachers’ cognitive structures regarding
abstract concepts in social studies, and their understanding of historical concepts (Avcl & Gimds, 2016;
Candan, 1998; Cayci et al., 2007; Er & Unal, 2017; Malatyali, 2010; Memisoglu et al., 2016; Ozkan , 2019).
It has been determined that most of these studies are either on concept teaching or identification of
misconceptions. When the research samples or study groups of these studies are examined, it is seen that
they are generally conducted with middle and high school students. Considering that students have
problems in learning historical concepts due to their abstract nature, it is important to determine to what
extent prospective teachers know historical concepts and whether they have misconceptions on this
subject. In order for teacher candidates to teach their field effectively, they need to understand important
concepts in their field. There is a deficiency in this area in the social studies education literature. So, this
study was conducted to fill this gap in the literature by aiming to reveal pre-service social studies teachers’
perceptions of historical concepts and their misconceptions, if any. In the study, social studies teacher
candidates’ perceptions of a total of 9 historical concepts, including jacobinism, anachronism, historicism,
historical empathy, synchronized history, ethnocentrism, orientalism, diaspora and imperialism, were
examined. Within the scope of the study, answers were sought to the following questions:

e What are Social Studies teacher candidates’ perceptions of the concepts of Jacobinism,
anachronism, historicism, historical empathy, synchronous history, ethnocentrism, orientalism,
diaspora and imperialism?

e What are Social Studies teacher candidates’ information sources regarding the historical
concepts investigated in the study? Where did they learn these concepts from?

e What, if any, do Social Studies teacher candidates have misconceptions regarding the historical
concepts under study?

Method
Research Model

Qualitative research method was used in this study. Qualitative research is a type of research in which
data collection methods and techniques such as observation, interviews and document analysis are used,
and research phenomena and events are examined from a holistic perspective within their natural
environments (Patton, 2002). Qualitative research aims to reveal how people understand, make sense of
and interpret their social world. Semi-structured interview technique was used in the study.

Study Group

Criterion sampling, one of the purposeful sampling types, was used to identify and select the research
participants. Gender, learning and achievement level were used as criteria. A total of 10 teacher
candidates, five female and five male, studying at the undergraduate level in the Department of Social
Studies Education, took part in the study as research participants. Research participants were selected
from among teacher candidates with as many different levels of academic success (general grade point
average) as possible. Since it is essential to describe the participants’ opinions in depth in qualitative
research, the number of participants is limited to 10 teacher candidates. In accordance with research
ethics and confidentiality principles, pseudonym ranging from P1 to P10 (Participant 1-Participant 10)
were given to each research participant. Participants signed consent form voluntarily stating that they
participated in the research of their own volition. Information about the participants’ backgrounds is
shown in Table 1.
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Table 1

Research Participants’ Demographic Characteristics

Participants Gender Level of Academic Success (Grade Point
Average)

P1 Male 3-4
P2 Female 3-4
P3 Male 3-4
P4 Female 3-4
P5 Female 4

P6 Male 1-2
P7 Male 3-4
P8 Female 1-2
P9 Male 3-4
P10 Female 3-4

Data Collection Tools

A semi-structured interview form was used as a data collection tool in the research. Interview is the
most appropriate data collection tool to collect data about the thoughts and perceptions of the
participants in the research and to reveal the diversity and differences in their perspectives (Patton, 2002).
Probing questions and follow-up questions were also used in the semi-structured interview form. Nine
main questions and various probe and follow-up questions were asked to obtain in-depth information
about the participants’ perceptions of the concepts. The opinions of three Social Studies educators who
have experience in qualitative research methods regarding the questions in the interview form were taken
and necessary revisions were made. According to the results obtained from the first interviews with Social
Studies teacher candidates, a new probing question was added to the questions in the interview form and
two probing questions were removed. Research data was collected in 2021. Ethical committee permission
certificate was received from Artvin Coruh University Scientific Research Publication Ethics Board stating
that this study was conducted in accordance with scientific ethical principles (dated 03.07.2021 and
numbered 15106).

Data Analysis

Due to the pandemic process, while collecting research data the interviews were not conducted face
to face, but as a video call via Skype on a predetermined day. The interviews were recorded with the prior
approval of the teacher candidates. After the interviews were completed, their transcripts were written
verbatim in the Word program. Descriptive analysis was used to analyze the research data consisting of
the answers to the interview questions. The interview texts were first read from the beginning to the end
to gain a holistic perspective on the collected data. After this informal process was completed, formal
coding of the research data was started and each interview text was coded line by line. While coding, a
pre-prepared code list was not used, but words and phrases in the answers given by the participants were
used. When these words were not sufficient, the researcher gave other codes to the research data. As a
result of this coding process, codes emerged on the basis the research data. Categories were constructed
from the codes obtained, and general patterns and themes were obtained from the categories (Patton,
2002). At the last stage of data analysis, the research findings reflecting the themes are described in depth.
Direct quotations are used while presenting the research findings.

Findings

The concepts that were investigated in the study with the participation of Social Studies teacher
candidates are given below in Figure 1.
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Figure 1
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1. Social Studies Teacher Candidates' Perceptions of ‘Jacobinism’

To reveal the participants’ perceptions of the concept of Jacobinism, the questions of “What is
Jacobinism?” and “What do you understand by Jacobinism?” were asked to the research participants . In
their answer to this question, all of the participants stated that they heard this concept for the first time,
so they did not have any knowledge about it. None of the participants could provide a scientific definition
of Jacobinism. Thereupon, the participants were asked the following questions: “Have you encountered
this concept before in classes or anywhere (book, television, newspaper, etc.)?” “Did the instructor of the
course emphasize this concept in the lessons?” Except for the participant nicknamed P5, all participants
stated that such a concept had not been discussed before in classes, that the instructors had not
mentioned such a concept, and that they had not encountered this concept anywhere. P5 stated that he
encountered the Jacobins group while researching the French Revolution and remembered this group as
having a harsh ideology. Participants were asked: "What does the concept of Jacobinism remind you of?"
When asked the question, the research participants with the nicknames P1, P2, P3, P5 and P10 said that
it evoked an ideology. P4 said that it reminded imperialism. P6 said that it reminded a community. P7 and
P8 said that it could be a concept belonging to Social Studies, and P9 said that it could be a movement of
ideas.
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Participants who stated that Jacobinism evokes an ideology were asked to answer this probing
question: “Can you explain what kind of ideology it evokes?” Except for the participant nicknamed P5,
none of the other participants could answer this question and explain what ideology Jacobinism evoked
in them. P5 stated that Jacobinism evokes a revolutionary movement led by the Jacobins. Participants
who said Jacobinism was a movement of thought or a community were asked to elaborate on their
thoughts and to give examples. However, the participants could not answer the probing question and did
not know the concept at all. When the participants were asked about their sources of information as to
the concept of Jacobinism, they stated that they did not have any sources, but only expressed the
associations that came to their minds based on similarities. This result revealed that the participants
expressed their ideas and opinions about the concept of Jacobinism just by quessing and drawing on
similarities, without having any knowledge about the concept. Participants’ perceptions of the concept of
Jacobinism are presented in Table 2.

Table 2

Teacher Candidates’ Perceptions Regarding the Concept of Jacobinism

Scientific Definition of Jacobinism Perceptions Participants

Ideology P1, P2, P3, P5, P10

Jacobinism, top-downism; A movement based on Movement P2, P4, P9, P10

the dominant powers imposing certain views and Government P3, P5

practices for the benefit of the society (TDK, 2020).  Community P6

“It is an Enlightenment ideology that aims to guide  The Jacobins P5

and enlighten the people and in this way Emperialism P4, P8

legitimizes state terrorism” (Agaoglulari and the Social Studies P7, P8

others, 2005). Revolutionary P5
Movement

2. Social Studies Teacher Candidates' Perceptions of the Concept of ‘Anachronism’

To reveal the participants' perceptions of the concept of anachronism, they were asked to answer
these questions: “What is anachronism?.” “What do you understand by the concept of anachronism?
Based on this question, the participants with the nicknames P1, P2, P7, P8, P9 and P10 stated that they
had never encountered this concept before, it was not mentioned in classes, and that the instructors did
not particularly focus on this concept. Differently, some participants nicknamed P4, P5 and P6 stated that
they had heard of this concept before but could not remember anything about it clearly. Moreover, none
of the teacher candidates could make a scientific definition of the concept of anachronism. Thus, the
participants were asked to answer this questions: “What does the word anachronism remind you of?”
Participants P1, P5 and P10 stated that anachronism could be a concept related to chronology and time.
To obtain more detailed information from the participants, the question of “What makes you think of
this?” was posed to them. Participants stated that they formed an opinion based on the structure of the
word and that they thought it could be related to chronology due to the “chronism” in it. It was observed
that when they were asked to explain this a little more, they started to have different ideas that they
could not explain in terms of content.

Regarding anachronism, other participants P2, P8, P9 stated that this concept could be an opinion that
represents a movement or an ideology. When asked about the reason for this, they stated that such
concepts of foreign origin were generally used in history or political science courses, and therefore they
thought that this concept could be an ideology or a movement. One of the participants, P3, stated that
this concept could be the West’s exclusion of the East and that he likened the concept to orientalism.
When this participant was asked why he thought so, he responded, “It occurred to me that there was such
a thing because of the structure of the word.” Additionally, when asked to define this concept, he stated
that he could define it as “racism.”
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Unlike other participants’ answers to the questions posed to social studies teacher candidates
regarding the concept of anachronism, the participant nicknamed P5 defined anachronism as confusing
the era with other times. When asked to explain this in more detail, this participant said; “I don't know
what the word means, but what it reminded me that it was something like confusing eras. Seeing the
present era with past eras was like living in a past era. Confusing the current era with the past era.” Upon
this answer, the participant was asked to explain it with an example in order to see whether he fully
understood the concept or not. The participant explained his definition with the following example; “For
example, it’s like I’'m going to war with sticks and stones in the 21st century. If | did this in this era where
technological and superior weapons exist, | would be confusing the times.” As the participant’s
explanations about the concept deepened, it was seen that he only addressed one aspect of the
anachronism, knew a certain part of it, but did not fully master the concept and had incomplete learning
about it.

P7, who had a different perspective on the concept, stated that it could be a branch of science that
studies ancient times or a term related to geography. One of the participants, P6, stated that the concept
of anachronism is “the effort of those who have come together in a certain way of thinking to spread this
idea to people.” He said, "I think of it as conveying the views of an intellectual group.” Participants who
defined the concept of anachronism in this way were asked about their sources of information as to why
they thought so and were asked to explain their definitions of the concept. The participants generally said
that they first expressed the thoughts that came to their minds and that the word evoked in them, based
on the structure of the word. It has been observed that they cannot explain why they think this way. In
this regard, it is understood that the participants made guesses based only on the structure of the word.
It was found that the participants who expressed a certain aspect of anachronism did not know what the
concept meant in all its aspects and in detail, and that they had incomplete learning in this regard. On the
other hand, it is seen as a deficiency that the concept of anachronism is not seen in the courses and that
the instructors do not focus on the concept. Participants’ perceptions about the concept of anachronism
are presented in Table 3.

Table 3

Teacher Candidates’ Perceptions of the Concept of Anachronism

Scientific definition of the concept Perceptions Participants
Branch of science P1, P7, P9
Ideology-Movement P2, P8, P9, P10

Anachronism refers to a misconception about the History P2, P9, P10

date and period of a phenomenon. This Chronology P1, P5, P10

misconception can be not only about factual Racism P3

information, but also about concepts, perspectives  Opinion transfer P6

and mindsets. It has been stated that there are Justice P4

three different types of anachronism: Fact Term P7

anachronism, language anachronism and approach Study of ancient times P1

anachronism (Oztiirk, 2011). Government P8
Confusing eras or ages P5

3. Social Studies Teacher Candidates’ Perceptions of the Concept of ‘Historicism’

In order to reveal the participants’ perceptions of the concept of historicism, they were asked the
question of “What is historicism”? “What do you understand when you hear the term historicism”. The
participants reported familiarity with the concept stating that they had heard of it before and were more
familiar with it than other concepts. Participants P1, P2, P8, and P9 stated that historicism is a scientific
field that investigates history. Participant P4 drew attention to scientific methods and said “Historicism is
to reach the right conclusion by conducting research with scientific methods. | think it should be based on
scientific methods, not on false assumptions of people's statements”. As the participants' statements on
this subject deepen, it is understood that they perceive historicism as the objective study of history and
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the use of scientific methods in doing so. In a different way from this perception, the participant P5
emphasized the subjectivity of historicism and said “It is not a phenomenon valid for everyone, it seems
to be a phenomenon that varies from person to person. | can say individual interpretation of history or
individual measure of history. Historicism is to convey the past or history subjectively and personally.
Another participant, P10, handled the concept in a different dimension and defined historicism as a
commitment to culture or history. Participant P3 perceived historicism as being stuck in the past history
and said, “When it comes to historicism, it makes me think of living in the past and not looking forward. |
can say that it is always stuck in the past”. Participant P7 expressed historicism as the transmission of
historical events. When the participants were asked to explain the reason for these thoughts, they stated
that they encountered such concepts in books rather than in the classroom, and therefore they thought
of important people who specialized in history.

Some participants interpreted the concept of historicism as the evaluation of historical events. In
particular, participant P6's statement about historicism is striking "/ can say that historical events are
elaborated by evaluating the events according to the conditions of that period”. It was observed that the
participant confused this concept with historical empathy and fell into a misconception. None of the
participants could provide a scientific definition of historicism. The participants were then asked the
probing questions: "Have you ever encountered this concept in the lessons or anywhere else (books,
television, newspapers, etc.)?"Did the course instructor emphasize this concept in the lessons? The
participants stated that they had not seen the concept in the lesson and that they had not encountered it
anywhere. These findings reveal that the participants do not have detailed knowledge about the concept
of historicism and that they only make comments based on the name of the concept. It was observed that
the teacher candidates had difficulty in remembering and defining the concept. Participants were unable
to provide a detailed definition of the content of the concept of historicism, including those who said they
were more familiar with the concept. In general, it was determined that the participants had not
encountered this concept frequently in lessons or books before and that they had problems in learning
and teaching the concept. Participants' perceptions of the concept of historicism are presented in Table
4.

Table 4

Teacher Candidates’ Perceptions of Historicism

Scientific Definition of the Concept Perceptions Participants

Historicism is the view that history has  Science field P1, P4, P8, P9

universal laws and that history Evaluation of historical events P1, P2, P3, P6, P7, P8

necessarily flows towards a certain Subjectivity P5

goal, in this sense an end. This goal or Objectivity P4

end is shown as Absolute freedom as People interested in history P1, P2, P3

the moment of identification of God Scientific method P4, P6

and man in Hegel, as a classless society  Research of history P2

in Marx, and finally as a liberal society, = Commitment to culture P5

for example, in civil servant- Commitment to history P5, P10

philosopher Fukuyama (Ozlem, 1999). Staying stuck in the past P3
Transferring historical events P6, P7

4. Social Studies Teacher Candidates’ Perceptions of the Concept of ‘Historical Empathy’

In order to reveal the participants' perceptions of the concept of historical empathy, the question was
asked "What is Historical Empathy? What do you understand by Historical Empathy”? The majority of the
participants made an opinion by analyzing the concept through the word empathy and responded
accordingly. Participant P1 explained his historical perception of emphaty as follows: “/ want to start from
empathy. Empathy is putting yourself in someone's shoes. When | think about this for history, it's like
putting histories in each other’s shoes. There are two civilizations, there is cultural exchange or war
between them. These two civilizations are trying to put each other in their place, that’s how it seemed to
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me". Similarly, participant P4 tried to explain her perception of historical empathy with the words, “Based
on empathy, just as we can empathize with our own history, we should be able to empathize with the
history of other nations." These findings reveal that both participants perceive historical empathy as
empathizing with other nations or civilizations. Participant P6 defined historical empathy more closely to
its scientific definition as "It is a concept that we should be able to put ourselves in the place of important
people in the events in history, to think about the events, but while doing this, we should take into account
the possibilities and situations of that time”. Participants P2, P5, P9, and P10 defined historical empathy
as evaluating the events according to the opportunities and conditions of history in which they took place.
Not all participants were able to provide a scientific definition of the concept of historical empathy.
Participants were asked why they thought this way about the concept and their sources of information
about the concept. Participants said that they handled the concepts separately and formed an idea about
the concept. In order to obtain in-depth information, the participants were asked the following probing
questions: "Have you ever encountered this concept in lessons or anywhere else (books, television,
newspapers, etc.)? Did the course instructor emphasize this concept in the lessons”? Participants P1 and
P10 stated that the concept was mentioned in the lessons, while the remaining participants stated that
this concept had not been explained in the lesson before and that they had not encountered this concept.
One of the participants who stated that he had heard of this concept before, P3, defined historical
empathy as ""It is when one group investigates the reason for the actions of another group". In order to
reveal teacher candidates’ perceptions about the concept in more detail, they were asked to explain their
definitions of the concept a little more by asking probing questions. Participants tried to explain their
definitions in depth by giving examples. The examples given by some participants about the concept
revealed that they had misconceptions.

Participant P7 defined historical empathy as“Evaluating the conditions of the past with the current
mind”. When asked to give an example of this, P7 exemplified his thoughts as follows “Understanding
what was done in the past and what is being done now. For example, the abolition of the sultanate may
not seem right at the time, but if we think according to the current time, it may seem right. In one of them,
the word empathy made me think of putting myself in the other's place, that is, being objective”. This
finding shows that the participant misperceived the concept and had misconceptions. It was found that
most of the participants had deficiencies in their definitions of historical empathy. In other words, the
participants learned the concept incorrectly and had misconceptions. This finding gives a clue that
effective learning and teaching of the concept of historical empathy in social studies education at the
undergraduate level cannot be done. As a result of the analysis of the interviews and observations made
with the participants, it was understood that the definitions given by the participants were incomplete.
Some participants learned the concept incorrectly and fell into misconceptions. Considering this situation,
it can be seen that most of the participants acquired incomplete and incorrect learning. This situation
might arise from the inadequacy of concept learning and teaching. Participants' perceptions of the
concept of historical empathy are given in Table 5.

Table 5

Teacher Candidates’ Perceptions of Historical Empathy

Scientific Definiton of the Concept Perceptions Participants
Culture exchange P1

Historical empathy; It means understanding Empathy between civilizations P1, P4

past events, people and situations within the Evaluating according to the P2, P5, P6, P9,

framework of historical context, using different  conditions of the period P10

sources, taking into account the conditions of Comparison P8

the period, and from the perspective of the Investigating the cause of events  P3

people who lived in that period, without using Liking historical processes P4

today's value judgments (Yilmaz, 2012). Empathy to historical persons P6
Evaluation based on current time  P7
Objectivity P7
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5. Social Studies Teacher Candidates' Perceptions of the Concept of 'Synchronized History'

To reveal the participants' perceptions of the concept of synchronized history, they were asked the
question, "What is Synchronized History? What do you understand by the term synchronized history?” All
participants initially attempted to decipher the meaning of the word synchronous and then tried to define
the concept based on the meaning of the word. Participants attempted to define the concept as
synchronization, adaptation, and matching. Participant P1 defined the concept of synchronized historical
perception with the words “Being synchronized is like keeping up with the times, so | associated it with
that”. Participant P2, on the other hand, defined the concept by saying “Since the word synchronized
means matching and combining, | think associating it with history means matching and combining past
and present history”.

Unlike these definitions, participants P3, P6, and P7 established a cause-effect relationship with the
concept of synchronized history. Participant P6 explained his perception as follows; “It is the realization
of events depending on each other. | can evaluate it as an event being the result of another event, that is,
as a result of a situation brought about by it”. Participant P7 made a similar definition and explained his
perception of the concept with the following example: “For example the French Revolution affected the
Ottoman Empire and divided it. There is a cause and effect”. Participant P5 stated that there is a
comparison and contrast in the concept. When the participant was asked to explain her opinion a little
more and give an example she said, “there is an interaction or a comparison, but it is a comparison that
takes place within that period. | can say that two different events in the period were in the same period
and were interactive. For example what was the state of the Ottoman Empire during the French Revolution
or what was the state of the Ottoman Empire when the Industrial Revolution emerged”. The participant
was also asked about the sources of information about the concept. The participant stated that she had
not encountered this concept before, and that she made such an explanation based on the meaning of
the word synchronized and associating it with history. The participants were asked the following probing
questions, “Have you encountered this concept before in lessons or anywhere else (books, television,
newspapers, etc.)? Did the course instructor emphasize this concept in the lessons”? All of the participants
stated that they had never encountered this concept before, that it was not emphasized in the lessons,
and that they had not encountered it in any book or source.

Participants P4 and P10 stated that they perceived the concept of synchronized history as
simultaneous history. Participant P4 said, “In the first place, simultaneous history come to mind. For
example, not only one event happened in a history. For example, during the War of Independence, not only
this war took place, but other nations also experienced other wars”. Participant P10 expressed the
perception of synchronized history as follows but could not explain what kind of relationship or
connection there was between two historical events “/ can think of the event in history as being
simultaneous, two events happening at the same time”. Participant P8 defined the concept by saying “It
was something like adapting to history, while Participant P9 defined synchronized history as “The
information in history changes when new information emerges, so | call it enlightened history". The
participants were asked the question “what makes you think of this”? The participants stated that they
encountered the word synchronized on the phone or in technological devices, and that they defined the
concept in this way when they associated it with history. These findings show that the participants only
tried to define the concept of synchronized history through a reasoning based on the meaning of the word
synchronized, and that they did not know what synchronized history actually is. None of the participants
could provide a scientific definition of the concept of synchronized history. Participants' perceptions of
the concept of synchronized history are given in Table 6.
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Table 6

Teacher Candidates’ Perceptions of Synchronized History

Scientific Definiton of the Concept Perceptions Participants
To keep up with the times  P1
The understanding of history is derived from the Cause-Effect P3, P5, P6, P7
evaluation of events that occurred during the same Interaction P5, P7
time period in different societies and states (Unal, Simultaneous history P4, P5, P10
2006). Comparison P5
Adapt to history P8
Updated history P9
Matching P2

6. Social Studies Teacher Candidates’ Perceptions of the Concept of ‘Ethnocentrism’

In order to reveal the participants’ perceptions of the concept of ethnocentrism, the following
questions were asked: “What is ethnocentrism? What do you understand when you say ethnocentrism”?
All of the participants stated that they had never heard of this concept before, had not encountered it in
lessons or anywhere else, and therefore had no knowledge about the content of the concept. The
participants were then asked the question “what does the word ethnocentrism evoke for you”? The
participants tried to answer this question by starting from the origin of the word ethnocentrism and
analyzing it. The majority of the participants stated that it could be an ethnic feature due to the root of
the word. Participants P2 and P5 stated that ethnocentrism may be related to ethnic structure. P2
explained the concept as follows: “I can define it as evaluating cultural characteristics, ethnic structure,
language, etc. characteristics, and such elements”. Similar to this reasoning, participant P3 expressed his
opinion as follows: “the word is ethnic, so | think it is a situation related to race. Therefore, | thought it
could be racism”. While P4 expressed her opinion with her words as “Again, | have never heard of this
concept before. | feel like it might be something related to ethnicity, race. | am not sure about that either”,
P10 said, “An ethnic group or ethnic origin is probably something related to this. | do not know, | have
never heard of it before, so it does not have much of a connotation”. Participants generally speculated
about the origin of the word, but did not provide information about the content of the concept.

While participant P6 stated that the concept could be related to culture, participants P1 and P8 stated
that the word made such and association in their minds because it was similar to the word ethnography
and that ethnocentrism could be related to this concept. Participant P7 said “telling a history by dividing
it into parts. Telling history ethnically according to races. As if there is not objectivity. Each ethnic group
seemed to tell its own history more prominently”. Participant P9 defined ethnocentrism as “the
movement or science that investigates which ethnic race societies are from”. These findings reveal that
the participants do not have a precise and sufficient knowledge about the concept of ethnocentrism. They
do not know this concept and they make the definition of the concept according to the associations that
the word creates in their minds. However, they cannot make a scientific definition of the concept. Based
on these findings, it shows that the concept of ethnocentrism, like the other concepts examined in the
study, is neglected in social studies teaching. Participants’ perceptions about the concept of
ethnocentrism are given in Table 7.
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Table 7

Teacher Candidates’ Perceptions of Ethnocentrism

Scientific Definiton of the Concept Perceptions Participants
The view that the characteristicsand  Synthesize P2, P5
value jugdments of one’s own Ethnic characteristics P2, P3, P3, P4, P5, P6, P9, P10
community and culture are superior  Culture P2, P6, P10
to those of other communities and Way of life P2, P6
cultures (Alkan & Erdem, 2021). Subjective history narration P7
Ethnography P1, P8
Science P9

7. Social Studies Teacher Candidates’ Perceptions of the Concept of ‘Orientalism’

In order to reveal the participants’ perceptions of the concept of Orientalism, the interview questions
were asked: “What is Orientalism? What do you understand when it comes to Orientalism”? In their first
answers, the participants stated that they had heard of this concept before and it was more familiar to
them. Some of the participants stated that they had heard of the concept before but did not have detailed
information about its content. The participants were asked the following probing questions: “Have you
ever encountered this concept before in lessons or anywhere else (books, televison, newspapers, etc.)?
Did the course instructor emphasize this concept in the lessons”? Some participants stated that the
concept was mentioned in the lessons and some participants stated that they encountered it only in the
textbooks. However, in the later parts of the interview, the participants stated that the course instructor
did not emphasize and explain this concept.

Participant P7 stated that he did not know the concept as follows: “I heard this word but | do not know
its content. | can’t think of anything, | don’t know the concept at all”. P2, P4, P6, P8, P9, and P10 stated
that they had heard about this concept before, but they did not have detailed information about the
concept and did not remember much about the content of the concept. Participant P1 defined the
concept as a fight for supremacy that the West has established over the East. Participant P3 expressed an
opinion on the perception of the concept as “it was the exclusion of the East from the West or vice versa”.
In contrast to this view, participants P8, P9, and P10 commented that the concept could be a trend.
Participant P4 who suggested that Orientalism could be a movement said, “it seemed to me like the idea
of counting the entire Ottoman Empire as one, it reminded me of it, | can only say that it is a movement
of ideas, | can’t think of anything else”. P8 said that she did not know the concept by explaining as follows:
“it sound like an art movement. It can be adapting to our history and present to everything we live in. |
can’t think of anything different because | liken it to orientation”. Participant P6 made a wrong
interpretation that the concept could be a historical narrative. P6 made an incorrect definition as “I can
say that historical events are conveyed in detail as they were in the period in which they were experienced
without adding subjectivity or ideas”. Unlike the other participants, P2 revealed that he did not
misperceive the concept by explaining his thoughts as “l know it as Orientalism. | think it is a concept that
describes Eastern culture, | think it is a value that compares Eastern and Western culture”. Similarly,
participant P5 made the definition of the concept more accurately than the other participants, albeit
incompletely, by saying “if | remember correctly, | know that it means orientalism”. Upon these answers,
the participants were asked the follow-up question “What is Orientalism”? While P2 made an incorrect
explanation as “it is to adopt the Eastern culture”, participant P5 made a more accurate explanation as “I
only remember a sentence like this, | remember it as the examination of cultures, languages, people, and
the social people living in that period. | try to express it with associations because | don’t have complete
information”. The participant stated that she knew the synonym of the concept but she did not have clear
information about the content or scope of the concept. These findings reveal that only P2 and P5
expressed the concept of orientalism as orientalism, and P2, like other participants, did not clearly know
what the concept meant. Except for P5, the other participants could not provide a complete and accurate
scientific definition of the concept of Orientalism. It was observed that most of the participants had a
misconception about this concept. The fact that the participants did not have complete information about
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the content of the concept shows that this concept is neglected in social studies teaching. It is possible to
infer that the course instructors do not explain the concepts sufficiently in the lessons. These findings
show that teacher candidates do not make a special effort to learn the concepts and their general
knowledge level is quite shallow. Participants’ perceptions of the concept of orientalism are presented in
Table 8.

Table 8

Teacher Candidates’ Perceptions of Orientalism

Scientific Definiton of the Concept  Perceptions Participants
Movement P4, P8, P9, P10
Perspective P1

Orientalism, the science of studying  Orientalism P2, P5

the languages, history, culture, and  Culture comparison P2

customs of the nations located in Embracing Eastern culture P2

the east according to Europe, Fight for supremacy P1

Orientalism (TDK, 2020) Inspection tool P5
History narration P6, P7
Excluding Western culture P3

8. Social Studies Teacher Candidates’ Perceptions of the Concept of ‘Diaspora’

In order to reveal the participants’ perceptions of the concept of diaspora, an open-ended interview
question was asked as: “What is diaspora? What do you understand when you say diaspora”? All of the
participants stated that they had encountered this concept for the first time and that they had not seen
this concept before in the lessons or in any books or resources. Participants P1, P7, and P10 stated that
they did not know this concept and did not share any information or opinions. The other participants tried
to make a definition of the concept by reasoning only in line with the associations that the word created
in their minds. For example, while participant P2 said, “since it is a foreign word, | did not have any
connotation, but | think it is a concept related to history”, participant P3 said, “l can’t think of anything
because | don’t know, | have no idea. Maybe it could be an opinion related to philosophy or political
philosophy”. Participant P4 stated that the word evokes ‘authority’ because of its name. Participant P5
stated that “I think about the origin of the word. | feel as if it is a concept related to the public. | can’t
make an association because | do not have information”. Upon this answer, P5 was asked why she thought
this way. P5 stated that she had no knowledge about the concept and that she only had such an
association in her mind. Participant P6 stated that the concept of diaspora evokes ancient civilizations,
while participant P8 said that the concept could be a form of governance. Participant P9 stated that the
concept reminded him of science. These research findings reveal that teacher candidates who
participated in the study did not have any knowledge about the concept. Therefore, none of the
participants could provide a scientific definition of the concept of diaspora. The fact that the participants
have never heard of this concept and do not recognize it shows that there are serious problems in concept
teaching and learning in social studies. Participants’ perceptions about the concept of diaspora are
presented in Table 9.

Table 9
Teacher Candidates’ Perceptions of Diaspora
Scientific Definiton of the Concept Perceptions Participants
First, the Jews scattered after the Babylonian exile, History P2
then the Jews living outside Palestine and Israel, and Opinion P3
nowadays, all the communities of immigrant who Authority P4
were displaced and scattered in different lands, Public P5
forming communities in the country of asylum (TDK, Ancient Civilizations P6
2020). Form of governance P8

Science P9
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9. Social Studies Teacher Candidates’ Perceptions of the Concept of ‘Imperialism’

In order to reveal the participants’ perceptions of the concept of imperialism, the question was asked
“What is imperialism? What do you understand when imperialism is mentioned”? The participants stated
that they had frequently encountered this concept before, that this concept had been mentioned in all
history lessons since high school, and that they were therefore familiar with the concept of imperialism.
Most of the participants defined the concept as ‘colonization-colonialism’ in the first place. Some
participants stated that there are different types of colonialism and that this concept has the dimension
of ‘cultural and economic exploitation’. Participants were asked to give examples to concretize their
perceptions of the concept. The majority of the participants gave ‘strong states oppressing weak states’
as an example of the concept. Participants P1 and P2 said that the concept brought to mind the Industrial
Revolution and geographical discovery. When asked about the reason for this association, participant P1
stated that the concept emerged with the development of technology after the Industrial Revolution,
while P2 said, “because with the Industrial Revolution, especially European countries, especially England,
develop. It becomes a great power and colonizes weak states and uses this power on weak states. In a
way, it imposes imperialism on them”. Participants P5, P7, P8, and P10 characterized the concept as self-
interest and mentioned that powerful states exploit weak states in line with their interests. P5 explanied
this opion as follows: “I think that if a powerful country takes advantage of another country in line with
its own interests, it is exploiting it. Therefore, | think it is a softened form of colonialism. Powerful states
can change, shape, and use less powerful states in line with their own interests”.

Participants P6 and P9 stated that imperialism is ‘an effort to establish superiority and dominance’. P6
explained his views with an example such as “Russia’s effort to dominate other states emerged by states
such as the USA in order to prevent Russia from spreading communism to the world or the desire to
establish leadership”. P9 characterized imperialism as ‘expansionism’. These findings reveal that the
participants know the concept of imperialism better than the other concepts examined in the study and
that they have knowledge about the content of the concept. Almost all of the participants provided
detailed information and opinions on the content of the concept of imperialism. Participants’ perceptions
about the concept of imperialism are presented in Table 10.

Table 10

Teacher Candidates’ Perceptions of Imperialism

Scientific Definiton of the Perceptions Participants
Concept
The expansion of a nation by Colonial-Colonialism P1, P2, P3, P4, P5, P6, P7, P8,
taking another nation under P9, P10
its political and economic Industrial Revolution P1, P2
domination on the basis of Geographical exploration P2
exploitation, expansionism, Dominance P2, P9
imperialsim (TDK, 2020). Expansionism P5, P10
Establishing superiority P6, P9
The powerful state oppresses the  P1, P3, P4, P5, P6, P7, P9, P10
weak
Cultural-economic exploitation P2, P3, P9
Self-interest P5, P7, P8, P10

10. Historical Misconceptions Identified in the Participants

It was determined that the participants had serious misconceptions in their perceptions of the
concepts examined in the study and that they did not know some concepts at all or their knowledge was
quite limited. For example, the participants had never heard of the concept of Jacobinism before and that
no learning about this concept had taken place. Since the participants did not have sources of information
on the concept of Jacobinism, they tried to define the concept only through the associations formed in
their minds, which were often incorrect. It was determined that the participants did not have accurate
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and complete information about the concept of anachronism and perceived the concept incorrectly.
Participants stated that the concept was mentioned in the lessons but they did not have detailed
information about the content of the concept. Only participant P5 defined anachronism as “confusing the
current era” but when asked to give a detailed explanation or example of the concept, he did not provide
sufficient explanation and revealed that she dealt with the concept only in one aspect. Participants did
not have sufficient knowledge about the concept of historicism and that they only tried to understand the
concept based on the name of historicism. Participants stated that they had not come across the concept
of historicism frequently in lessons or books before. It was also observed that the participants’ sources of
information on this concept were limited to books. It was found that some participants confused the
concept of historicism with historical empathy and had misconceptions. While some participants provided
accurate information about the concept of historical empathy, some participants’ definitions were found
to be incomplete or incorrect. It was determined that some participants perceived the concept incorrectly
and contrary to its scientific definition and experienced misconceptions. Participants did not encounter
the concept of synchronized history either in the lessons or in the books. Based on the meaning of the
word synchronized, the participants tried to explain the concept of synchronized history, the content of
which they did not know and did not learn. It was found that most of the participants’ perceptions of the
concept did not coincide with the scientific definition of the concept. It was determined that the
participants did not have sufficient knowledge about the concept of ethnocentrism and did not know this
concept. Participants stated that they had not encountered this concept in lessons or books before.
Therefore, they could not define the concept in accordance with its scientific definition. It was determined
that most of the participants had inadequate perceptions of the concept of orientalism and experienced
misconceptions. Some participants mostly referred to orientalism as oriental science but failed to explain
or misexplained what orientalism was. It was also determined that the participants did not have any
knowledge about the concept of diaspora and that they had never encountered this concept before.
Participants had knowledge only about the concept of imperialism among the nine concepts examined in
the study and perceived the concept close to its scientific definition. The findings of this study reveal that
there are serious deficiencies and inadequacies in social studies teaching and learning regarding the
concepts examined in the study. The findings showing the participants’ misconceptions and sources of
information about the concepts are presented in Table 11.

Table 11

Teacher Candidates’ Historical Misconceptions

Concepts Misconception Learning Source of Knowledge
Jacobinism | [x]
Anachronism | ¢ 3]
Historicism ] )
Historical Empathy M $/O ©
Synchronized History 4} [
Ethnocentrism 4] [x]
Orientalism ] ¢ ©/g
Diaspora M [
Imperialism 3] & ©/

Legends : M: Yes [X: No &Al: No Learning :Correct Learning $: Wrong Learning g): Book
©: Instructor

Discussion & Conclusion

In this study, in which social studies teacher candidates’ perceptions and misconceptions of historical
concepts were examined, it was concluded that the participants’ perceptions of the historical concepts
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examined were inadequate and did not show consistency and integrity. Teacher candidates participating
in the study confused historical concepts (jacobinism, anachronism, historicism, historical emphaty,
synchronized history, ethnocentrism, diaspora, orientalism) and experienced misconceptions or
confusion.

In a study examining the knowledge levels of social studies teacher candidates about some concepts
in European History, it was found that the participants confused some concepts related to European
History and had misconceptions (Alaca, 2018). In a study conducted to determine the level of
understanding of social studies teacher candidates, it was concluded that the participants could not fully
understand some of the concepts used in the teaching of the History of Revolution (Kaymakgi, 2012). The
study concluded that teacher candidates had misconceptions about concepts such as “rebellion,
revolution, renaissance and revolution, reform, evolution and coup”. The results of Kaymakgi (2012) and
Alaca (2018) studies overlap with the results of this study in determining that teacher candidates have
deficiencies in their knowledge and perceptions of historical concepts and experience misconceptions.

Definitons and explanations of the teacher candidates participating in this study lacked knowledge
about the content of the concept, and the participants tried to explain the concepts through associations
and analogies formed in their minds. Participants did not encounter the concepts of jacobinism,
anachronism, historicism, historical empathy, synchronized history, ethnocentrism, orientalism, and
dispora in the lessons, and that these concepts were not thought in social studies and history lessons.
These findings show that there is a deficiency in the field of teaching historical concepts in social studies.
It was determined that teacher candidates did not conduct out-of-school investigations on the historical
concepts examined in the study. Teacher candidates had serious misconceptions about historical concepts
and could not define the concepts in accordance with their scientific definitions. In a study conducted to
determine the misconceptions of social studies teacher candidates about historical concepts, the
participants had misconceptions about most of the concepts examined in the study and could not clearly
define the concepts (Ozkan, 2019). Similar results were obtained in this study. In the study examining
history teachers’ perceptions of historical empathy, it was found that more than half of the history
teachers misperceived historical empathy, confused historical empathy with sympathy, and thus
experienced conceptual confusion (Yilmaz & Koca, 2012). In this study, it was also found that some teacher
candidates misperceived historical empathy and had misconceptions about it.

As a result of the research, it was concluded that teacher candidates had never encountered some
concepts before and did not attempt to learn these concepts. This result shows that teacher candidates
encounter important historical concepts frequently or sufficiently in the courses given in higher education.
Considering that today there is an understanding of conceptual learning rather than procedural learning
(Colak, 2010), it is possible to state that these teacher candidates studying at higher education level could
not realize an effective conceptual learning. One of the reasons why these concepts could not be learned
by teacher candidates may be that teacher candidates found it difficult to learn different concepts in social
studies education. Er and Unal (2017) examined the cognitive structures of teacher candidates towards
abstract concepts that are described as difficult to teach in social studies lesson through word association
test. According to the results obtained from the research, teacher candidates characterized many
concepts in history, geography, sociology, anthropology, archeology, psychology, economy, politics,
philosophy, and religion as difficult concepts to teach. There is a need for various studies, especially action
research, to eliminate these negative perceptions of teacher candidates. Teacher candidates who will
practice the teaching profession should give the necessary importance to concept learning and teaching
by realizing that the basis of today’s teaching understanding is the conceptual learning of knowledge.

When the related literature is examined, problems related to the teaching and learning of historical
and geographical concepts have been identified not only at higher education level but also at different
educational levels. For example, Arslan (2010), Aycan (2010), and Komirci (2002) concluded that
students in the History of Revolution lessons did not learn the concepts correctly. Similarly, in the studies
conducted by Karahan (2009) with secondary school students, Kaya (2011) with 7th grade students, and
Kilig (2015) with 8th grade students, students’ perceptions of the concepts examined were not sufficient,
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they had stereotypical knowledge about the concepts, their level of knowledge about the concepts was
insufficient and they had misconceptions. Various studies showed that students had problems not only in
the learning of historical concepts but also in the learning of geographical concepts in the social studies
curriculum and that they had misconceptions about these concepts (Avci, 2015; Bitlisli, 2014; Cakmalk,
2006; GUmils & Avci, 2016; Kayacan, 2010). When the results of this study were examined, it was
determined that students had difficulties in learning the concepts in the course since they started to learn
social studies lesson, and that they had concept confusion and misconceptions.

Since teacher candidates are required to teach concepts in the social studies lesson, it is important to
examine the reseach conducted with teachers on social studies concept teaching. Soylu (2019) conducted
a study to determine the views of social studies teachers on concept teaching, teachers had difficulty with
abstract historical concepts in the social studies lessons and that these concepts were more difficult to
learn. Memisoglu and Tarhan (2016) also found that social studies teachers had the most difficulty in
teaching concepts in citizenship and history units. According to the results obtained from Climen’s (2019)
study, teachers stated that students had a lot of misconceptions in the social studies lesson and that
abstract concepts, names of old civilizations, foreign language concepts, geographical and historical
concepts were among the subjects with the most misconceptions.

The results of this study show that the teacher candidates who participated in the study are also likely
to have problems in teaching the concepts in the social studies lesson while practicing their teaching
profession. The inability of teacher candidates to learn the concepts they are expected to learn at the
undergraduate level completely and accurately, and their confusion and misconceptions about concepts
constitute a problem that will negatively affect their professional lives. In a course such as a social studies,
where concepts have an important place, it will be inevitable to experience problems related to concept
teaching. In order to avoid or minimize problems in concept learning and teaching, long term educational
policies and cooperation between the Ministry of National Education and university faculties of education
are needed. Teacher candidates and students should be given the opportunity to make sense of and think
about concepts and not to memorize large amounts of information and concepts. However, it is
understood that the explanations given by the intructors in undergraduate courses are under the
influence of behavioral learning theory, which attaches importance to knowledge and knowledge transfer.
As in the teaching of other subjects, it is recommended that the constructivist approach should be
effectively implemented in the lessons on concept teaching and that teachers should use teaching
methods and techniques that are compatible with the principles of the constructivist approach in their
classrooms practices. Teaching basic concepts to students in the lessons and proving concrete examples
of concepts will facilitate concept learning and the elimination of concept confusion and misconceptions.
In the lessons, not only the names of the concepts should be mentioned, but the concepts should
emphasized frequently and the concepts should be handled in relation to the context in which they are
found. Teacher candidates should be encouraged to do in-school or out-of-school reading about the
concepts and to associate and assimilate the texts they read with the subject matter. In this way, complete
and permanent learning that is not disconnected from each other can be realized.

Studies conducted to determine teacher candidates’ perceptions of historical concepts in the Social
Studies Curriculum are quite limited in the literature. Considering the importance of concepts in social
studies education, there is a need to fill this gap in the related literature and to conduct new studies. In
this study, social studies teacher candidates’ perceptions of historical concepts were examined using
qualitative research method. Examining studies that deal with concepts as a research topic at various
educational levels, in different universities or geographical regions, with different participants and
different research designs will contribute to the systematic collection of information on concepts in Social
Studies education and the development of the literature. New studies to be conducted on concepts in the
field of Social Studies should not be limited to descriptive methods, and there is a need for the use of
action research design that will help to identify and eliminate misconceptions at the same time.
Experimental studies should be conducted to determine which teaching methods are more effective in
teaching concepts and eliminating misconceptions.

222



Yilmaz & Kili¢ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(1), 2024, 206-242

Author Contribution Rates
The authors contributed equally to the study.
Ethical Declaration

All rules included in the “Directive for Scientific Research and Publication Ethics in Higher Education
Institutions” have been adhered to, and none of the “Actions Contrary to Scientific Research and
Publication Ethics” included in the second section of the Directive have been implemented.

Ethical committee permission certificate was received from Artvin Coruh University Scientific Research
Publication Ethics Board stating that this study was conducted in accordance with scientific ethical
principles (dated 03.07.2021 and numbered 15106).

Conflict Statement

The author declares no competing interests.

223



Yilmaz & Kilig — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(1), 2024, 206-242

Tiirkge Siirimui

Giris

Kavramlar; disinmemizi kolaylastiran, fiziksel ve sosyal diinyayi anlamamizi ve anlamli iliskiler
kurmamizi saglayan zihinsel araglardir (Senemoglu, 2018). Bireylerin gevrelerinde algilamak ve hatirlamak
zorunda oldugu somut ve soyut birgok bilgi yer almaktadir ve kavramlar bu bilgilerin akilda tutulmasini ve
daha kolay hatirlanmasini saglar. Bu nedenle, kavramlar bireylerin distince sirecinde 6nemli unsurlardir
(Dlizenli, 2011; Yilmaz, 2008). Turk Dil Kurumuna (2011) gore kavram, bir nesnenin veya dislincenin
zihindeki soyut ve genel tasarimi; nesnelerin, olaylarin ortak 6zelliklerini kapsayan ve ortak bir ad altinda
toplayan genel tasarim ve mefhum olarak tanimlanmaktadir. Klausmeier’e (1992) gére obje, olay, olgu ve
dislncelerin benzer 6zelliklerine gore gruplandirilmasi sonucu olusan zihinsel yapi veya temsil kavram
olarak adlandirmaktadir. Kavramlar benzer nesneleri, insanlari, olaylari, fikirleri ve siiregleri gruplamak
icin kullanilan kategoriler olarak da tanimlanabilir (Senemoglu, 2018). Kavramlar, bilimsel bilgilerdir ve bu
anlamda bilgilerin yapi taslaridir. Atomlarin maddelerin temel yapi taslarini olusturmalari gibi kavramlar
da bireylerin bilissel yapilarinin temel c¢ekirdeklerini olustururlar. Bu nedenle, kavramlar bireyin
entelektiel gelisiminde blyik bir rol oynarlar (Malatyali & Yilmaz, 2010). Bireyler 6zellikle gocukluk
yasindan itibaren kavramlari, kavramlarin adlarini (s6zciikleri) 6grenmeye baslar, onlar gruplandirir,
siniflandirir ve kavramlar arasi iliskiler kurarak yeni bilgilere ulasirlar (Cayci ve digerleri, 2007). Mortarella
(1986) kavramlari, somutluk ve soyutluk derecesine, 6grenildikleri baglama (formal veya informal), ayirt
edici Ozelliklerine (tek boyutlu, cok boyutlu ve iliskisel) ve 6grenilme bicimlerine (eylemsel, simgesel ve
sembolik) gore dort kategoride siniflandirmistir (Akt. Doganay, 2005). Kavramlarin 6grenilmesinin
ogrencilerin akademik basarisini artirma, 6grenme ve hatirlamayi basitlestirme, 6gretimi bireysellestirme,
gercek ve hatal algilamayi ayristirma, karmasik anlamaya destek olma, problem ¢ézme ve akil ylritme
gibi birgok faydasi oldugunu ileri strilmustir (Doganay, 2005). Kavramlarin bilgilerin yapi taslari olduklari
ve 6grenme siirecinde aktif bir rol oynadiklari disiuniildigiinde, bir alana iliskin uzmanlik gelistirebilmek
icin o alanda yer alan kavramlara hakim olmanin 6nemi anlasiimaktadir. Etkili bir 6gretim ve 6grenmenin
gerceklesmesinin 6n kosullarindan birisi kavram kargasasi ve kavram yanilgilarinin giderilmesi veya
minimum diizeye disulrilmesidir.

Ogrenciler, yeni 6grenme durumlarinda mevcut &nbilgilerini kullanmada, zihinlerinde kavramsal
degisimi gerceklestirmede ve kavramlara iliskin anlam butlinlGgl olusturmada yetersiz kaldiklarinda
kavram yanilgilari olusabilir (Bal & Koray, 2002). Ogrenciler kavram 6grenme sirasinda “genelleme hatasi
-asiri genelleme ve yetersiz genelleme-, ayirt etme glcligl, yanlis kavramsallastirma” olarak
adlandirilabilecek ¢ tir siniflama hatasi ile karsilasilabilir (Simsek, 2006). Ogretmenin kavram
o6gretimindeki gorevi 6grencilerin sahip olduklari kavramsal anlayisi gelistirmelerine yardimci olmakla
sinirli degildir. Ogretmenin gérevi kavram yanilgilarini veya alternatif kavramlar ve cerceveler iceren bilgi
yapilarini degistirmektir (Novak, 1990). Ogrencilerin kavramlara erismelerini saglamada kendilerinde
halihazirda var olan kavram yanilgilarinin agiga ¢ikarilmasi ve bu yanilgilarin ortadan kaldiriimasi igin
duyussal ve bilissel seviyelerinin goéz online alinarak uygun yéntem ve tekniklerin kullaniimasi
gerekmektedir (Kirimlioglu, 2019).

Kavram 6grenmenin dort diizeyi bulunmaktadir. Bu diizeyler sirasiyla (a) somut diizey (concrete level),
(b) tanima duzeyi (identity level), (c) siniflama diizeyi (classificatory level) ve (d) soyut duzey (formal level)
olarak tanimlanmistir (Senemoglu, 2018). Tarihsel bir bilginin ister somut ister soyut olsun islevsel hale
gelmesi ve kalici bir bilgi olmasi bu bilginin kavram ya da kavramlara dénistirilmesine ve bu kavramlarin
dogru bir sekilde algilanmasina baghdir (Candan, 1998). Soyut kavramlarin 6grenilmesi daha karmasik ve
zor bir siregtir, bu nedenle soyut kavramlarin 6grenilmesinde 6grenciler zorluklar yasamaktadirlar (Pine
vd., 2001). Tarihsel kavramlarin bliylk bir kismi soyut kavramlardir. Bu nedenle 6grenilmesinde gliclikler
yasanmasl olasidir. Diger yandan, 6grencilerin tarihsel kavramlari nasil algiladiklari da kavramin
o6grenilmesinde 6nemli bir rol oynamaktadir. Dizgin’iin (2018) calismasinda, 5, 6 ve 7. sinif sosyal bilgiler
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ders kitaplarinin dil ve anlatim agisindan sorunlu olduklari, dilin glizelliklerinin yeterince ortaya konmadigi,
kavramlarin uygun kullanilmadigi ve tam olarak anlasilmadigi sonucuna ulasiimistir. Bu sonug, ilkégretim
dizeyinde sosyal bilgiler dersinde kavramlarin 6grenciler tarafindan dogru anlasilmasi igin ders
kitaplarinin Talim Terbiye Kurulu Baskanliginda dil ve anlatim agisindan daha titiz degerlendirilmesi
gerektigini ortaya koymaktadir.

ilgili alan yazini incelendiginde, kavramlara dayal tarih 6gretimi, sosyal bilgiler dersinde is birligine
dayal 6grenme ile kavram 6gretimi, 6grencilerin cografi kavramlari anlama diizeyleri ve kavram yanilgilari,
sosyal bilgiler 6gretmenlerinin kavram 6gretimine iliskin gorusleri, 6gretmen adaylarinin sosyal bilgiler
dersinde soyut kavramlara iliskin biligsel yapilari, tarih kavramlarina iliskin kavram yanilgilar gibi sosyal
bilgiler ve tarih dersinde kavram 6gretim ve 6grenimi gibi cesitli arastirmalar yapildigi gérilmustir (Avci
& Giimis, 2016; Candan, 1998; Cayci vd., 2007; Er & Unal, 2017; Malatyali, 2010; Memisoglu vd., 2016;
Ozkan, 2019). Bu c¢alismalarin ¢cogunun kavram 6gretimi ve kavram yanilgilarinin belirlenmesi tizerine
yapilan arastirmalar oldugu tespit edilmistir. Bu arastirmalarin o6rneklem veya calisma gruplari
incelendiginde genellikle ortaokul ve ortadgretim diizeyindeki 6grencilerle yapilmis oldugu gorilmektedir.
Tarihsel kavramlarin soyut olmasi nedeniyle 6grencilerin bu kavramlari 6grenmede problem yasadiklari
distinuldiginde, 6gretmen adaylarinin tarihsel kavramlari ne derece bildigi, bu konuda kavram
yanilgilarinin olup olmadiginin belirlenmesi 6nem arz etmektedir. Ogretmen adaylarinin kendi alanlarinin
ogretimini etkili yapabilmeleri icin ¢alisma alanlarinda gecen o6nemli kavramlari iyi anlamalari
gerekmektedir. Sosyal bilgiler egitimi literatiirinde bu alanda yeterli ampirik calisma olmadigi icin bir
eksiklik bulunmaktadir. Literatiirdeki bu eksikligi gidermek icin yapilan bu c¢alismada, sosyal bilgiler
o6gretmen adaylarinin tarihsel kavramlara yonelik algilari ve eger varsa kavram yanilgilarinin neler oldugu
ortaya konulmaya calisiimistir. Calismada sosyal bilgiler 6gretmen adaylarinin Jakobenizm, anakronizm,
tarihselcilik (historisizm), tarihsel empati, senkronize tarih, etnosentrizm, oryantalizm, diaspora ve
emperyalizm kavramlarina yénelik algilari incelenmistir. Calismada asagidaki arastirma sorularina cevap
aranmistir:

e Sosyal Bilgiler 6gretmen adaylarinin Jakobenizm, anakronizm, tarihselcilik (historisizm), tarihsel
empati, senkronize tarih, etnosentrizm, oryantalizm, diaspora ve emperyalizm kavramlarina
yonelik algilari nasildir?

e Sosyal Bilgiler 6gretmen adaylarinin ¢alismada incelenen tarihsel kavramlara yoénelik bilgi
kaynaklari nelerdir? Bu kavramlari nereden 6grenmislerdir?

e Sosyal Bilgiler 6gretmen adaylarinin galismada incelenen tarihsel kavramlara yonelik kavram
vanilgilari varsa bunlar nelerdir?

Yéntem
Arastirma Modeli

Bu calismada, nitel arastirma yéntemi kullanilmistir. Nitel arastirma, gozlem, gérisme ve dokiiman
incelemesi gibi veri toplama yontem ve tekniklerinin kullanildigi, olgu ve olaylarin kendi dogal ortamlari
icerisinde butincil bir bakis agisiyla incelendigi bir arastirma tiriidir (Patton, 2002). Nitel arastirmada,
insanlarin sosyal diinyayi nasil anladiklari, anlamlandirdiklari ve yorumladiklari ortaya konmaya calisilir.
Calisma, yari yapilandirilmis goriisme teknigine dayali yiratiimis nitel bir arastirmadir.

Calisma Grubu

Katilimcilarin belirlenmesinde amacl érneklem ¢esitlerinden 6lgiit 6rnekleme teknigi kullanilmistir.
Cinsiyet, 6grenme ve basari dizeyi 6lclt olarak belirlenmistir. Sosyal bilgiler 6gretmenligi programinda
lisans diizeyinde 6grenim géren bes kiz ve bes erkek olmak lzere toplam 10 6gretmen adayi ¢alismaya
katilmistir. Katihmcilarin miimkiin oldugu kadar farkh akademik basari diizeyinde (genel not ortalamasi)
olan adaylar arasindan segilmesine dikkat edilmistir. Katilimcilarin gérislerini derinlemesine betimlemek
esas oldugundan katilimci sayisi 10 kisi ile sinirlandiriimistir. Arastirma etigi ve gizlilik ilkesi geregi her bir
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katiimciya K1-K10 arasinda degisen rumuzlar verilmistir. Katihmcilar, arastirmaya kendi istekleri ile
katildiklarina dair gonulli katilim formunu imzalamiglardir. Katilimcilara ait bilgiler Tablo 1’de verilmistir.

Tablo 1

Katiimcilara iliskin Demografik Bilgiler

Katilimcilar Cinsiyet Akademik Bagari Diizeyi (Gano)
K1 Erkek 3-4
K2 Kadin 3-4
K3 Erkek 3-4
K4 Kadin 3-4
K5 Kadin 4
K6 Erkek 1-2
K7 Erkek 3-4
K8 Kadin 1-2
K9 Erkek 3-4

K10 Kadin 3-4

Kullanilan Veri Toplama Araglari

Arastirmada veri toplama araci olarak yari yapilandirilmis gériisme formu kullanilmistir. Goértisme,
arastirmada yer alan katilimcilarin disiince ve algilarina yonelik veri toplamak, bakis agilarindaki gesitlilik
ve farkhliklar ortaya koymak icin kullanilabilecek en uygun veri toplama aracidir (Patton, 2002). Yari
yapilandiriimis gériisme formunda sonda sorularina (probing questions) ve devam sorularina (follow-up
questions) yer verilmistir. Gorisme formunda 9 temel soru ve katilimcilarin kavram algilarina yonelik
derinlemesine bilgi elde etmek icin gesitli sonda ve devam sorulari sorulmustur. Gériisme formunda yer
alan sorulara iliskin nitel arastirma yontemleri konusunda deneyimli {i¢ sosyal bilgiler egitimcisinin
gorusleri alinmis ve gerekli revizyonlar yapilmistir. Sosyal bilgiler 6gretmen adaylari ile yapilan ilk
gorismelerden elde edilen sonuglara gore goriisme formundaki sorulara yeni bir sonda sorusu eklenmis,
iki sonda sorusu da ¢ikarilmistir. Arastirma verileri 2021 yilinda toplanmistir. Bu ¢alismanin bilimsel etik
ilkelere uygun yuritildigine iliskin Artvin Coruh Universitesi Bilimsel Arastirma Yayin Etigi Kurulu
tarafindan izin belgesi verilmistir (03.07.2021 tarih ve 15106 sayih).

Veri Analizi

Pandemi siireci dolayisiyla veriler toplanirken gériismeler ylz yiize degil, 6nceden belirlenen bir glinde
Skype programi Uzerinden gorintili gorisme seklinde gergeklestirilmistir. Goérismeler 6gretmen
adaylarinin dnceden onayi alinarak kaydedilmistir. Goriismeler tamamlandiktan sonra Word programinda
kelimesi kelimesine yazilarak metin haline getirilmistir. Gorlisme sorularina verilen cevaplarin
¢ozlimlenmesinde betimsel analiz teknigi kullaniimistir. Gériisme metinleri 6nce bastan sona kadar
okunarak toplanan verilere iliskin butiincil bir bakis agisi kazanilmaya calisilmistir. Bu informal islem
bittikten sonra, formal kodlamaya gecilerek her bir gériisme metni satir-satir (line by line) kodlanmustir.
Kodlama yapilirken énceden hazirlanmis bir kod listesi kullaniimamis, katilimcilarin cevaplarindaki kelime
ve kelime o6bekleri kullaniimistir. Bu kelimeler kod olarak yeterli gelmediginde arastirmaci tarafindan
baska kodlar kullaniimistir. Bu siire¢ sonucunda kodlar arastirma verilerine dayali olarak ortaya g¢ikmistir.
Elde edilen kodlardaki benzerlik ve farkliliklara gére kategoriler olusturulmus, kategorilerden ise genel
orintllere ve temalara ulasilmistir (Patton, 2002). Veri analizinin son asamasinda, temalari yansitan
bulgular derinlemesine betimlenmistir. Bulgularin sunumunda katilimcilarin goérislerinden dogrudan
alintilar yapilmistir.
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Bulgular

Galismada sosyal bilgiler 6gretmen adaylarinin Jakobenizm, anakronizm, tarihselcilik (historisizm),
tarihsel empati, senkronize tarih, etnosentrizm, oryantalizm, diaspora ve emperyalizm kavramlarina
yonelik algilari incelenmistir (Sekil 1).

Sekil 1

Calismada incelenen Tarihsel Kavramlar

1) Jakobenizm

E li
9)Emperyalizm 2) Anakronizm

Sosyal Bilgiler Ogretmen

< Adaylarinin Tarihsel
viart I.. . I 3) Tarihselcilik
Kavramlara Yonelik Algilari

7

8) Diaspora
(Historisizm)

/ / ]

r

7) Oryantalizm

4) Tarihsel Empati

~\.

6) Et tri
) Etnosentrizm 5) Senkronize Tarih

1. Sosyal Bilgiler Ogretmen Adaylarinin ‘Jakobenizm’ Kavrami Algisi

Katihmcilarin Jakobenizm kavramina iliskin algilarini ortaya cikarmak igin “Jakobenizm nedir?
Jakobenizm denilince ne anliyorsunuz?” seklinde soru sorulmustur. Katihmcilarin tamami bu soruya
verdikleri cevaplarda, bu kavrami ilk kez duyduklarini, bu nedenle bu kavram hakkinda bilgi sahibi
olmadiklarini ifade etmislerdir. Katilimcilarin higbiri Jakobenizmin bilimsel tanimini yapamamustir. Bunun
Uzerine katihmcilara, “Bu kavramla daha once derslerde veya herhangi bir yerde (kitap, televizyon, gazete
vb.) karsilastiniz mi? Dersin 6gretim elemani derslerde bu kavram lzerinde durdu mu?” seklinde sonda
sorulari yéneltilmistir. K5 rumuzlu katilimci harig, tim katilimcilar daha 6nce derslerde boyle bir kavram
Gzerinde durulmadigini, 6gretim elemanlarinin bu tarz bir kavramdan bahsetmediklerini ve herhangi bir
verde de bu kavramla karsilasmadiklarini ifade etmislerdir. K5, Fransiz Devrimi konusunu arastirirken
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Jakobenler grubuyla karsilastigini ve bu grubu sert ideolojiye sahip olarak hatirladigini ifade etmistir.
Katilimcilara “Jakobenizm kavrami size neleri gagristirtyor?” sorusu yoneltildiginde K1, K2, K3, K5 ve K10
rumuzlu katilimcilar bir ideolojiyi ¢agristirdigini sdylemiglerdir. K4 emperyalizmi ¢agristirdigini, K6 bir
toplulugu, K7 ve K8 sosyal bilgilere ait bir kavram olabilecegini, K9 ise bir fikir akimi olabilecegini
soylemistir.

Jakobenizmin bir ideolojiyi ¢agristirdigini ifade eden katihmcilara “Jakobenizm nasil bir ideolojiyi
¢agristiniyor, agiklayabilir misiniz?” seklinde sonda sorusu yoneltilmistir. K5 rumuzlu katilimer harig, diger
katiimcilarin higbiri bu soruya cevap verememis ve Jakobenizmin kendilerinde nasil bir ideolojiyi
¢agnistirdigini aciklayamamistir. K5, Jakobenizmin Jakobenlerin Onculigliinde devrimci bir hareketi
¢agnistirdigini ifade etmistir. Jakobenizmin bir fikir akimi ya da topluluk oldugunu séyleyen katilimcilara da
distncelerini biraz daha agmalari ve 6rnek vermeleri istenmistir. Fakat katilimcilarin sonda sorusuna
cevap veremedikleri ve kavrami hi¢ bilmedikleri belirlenmistir. Katihmcilara Jakobenizm kavramina dair
bilgi kaynaklari soruldugunda da herhangi bir bilgi kaynagina sahip olmadiklarini, sadece benzerliklerden
yola c¢ikarak akillarina gelen cagrisimlari ifade ettiklerini belirtmislerdir. Bu sonug, katilimcilarin
Jakobenizm kavramiyla ilgili bilgi sahibi olmaksizin, sadece tahminler ve isim benzerliklerine dayali olarak
fikir ve goruslerini beyan ettiklerini ortaya koymaktadir. Katilimcilarin Jakobenizm kavrami ile ilgili algilari
Tablo 2’de sunulmustur.

Tablo 2

Ogretmen Adaylarinin Jakobenizm Algis

Kavramin bilimsel tanimi Algilar Katihmcilar
Jakobenizm, tepeden inmecilik; Egemen ideoloji K1, K2, K3, K5, K10
glclerin, toplumun ¢ikarina  birtakim Akim K2, K4, K9, K10
gorisleri, uygulamalari topluma Yonetim K3, K5
benimsetmesine dayanan akim (TDK, 2020). Topluluk K6

“Halka yol gostermeyi, halki aydinlatmayi Jakobenler K5

amag edinmis ve bu yolda devlet terériini Emperyalizm K4, K8
mesrulastirmig bir aydinlanma ideolojisidir Sosyal Bilgiler K7, K8

(Agaoglulari ve digerleri, 2005). Devrimci hareket K5

2. Sosyal Bilgiler Ogretmen Adaylarinin ‘Anakronizm’ Kavrami Algisi

Katilimcilarin anakronizm kavramina iliskin algilarini ortaya c¢ikarmak igin “Anakronizm nedir?
Anakronizm denilince ne anliyorsunuz?” sorusu yoneltilmistir. Bu soruya istinaden K1, K2, K7, K8, K9 ve
K10 rumuzlu katilimcilar bu kavramla daha 6nce hig karsilasmadiklarini, kavramin derslerde gegmedigini,
6gretim elemanlarinin 6zellikle bu kavram Uzerinde durmadiklarini ifade etmislerdir. K4, K5 ve K6 rumuzlu
katilimcilar ise daha 6nceden bu kavrami duyduklarini ama net bir sey hatirlayamadiklarini belirtmislerdir.
Ogretmen adaylarindan higbiri anakronizm kavraminin bilimsel tanimini yapamamistir. Bunun Uzerine
katilimcilara, “Anakronizm kelimesi size neleri ¢agristirlyor?” sorusu yoneltilmistir. Katilimcilardan K1, K5
ve K10 anakronizmin kronoloji ve zamanla ilgili bir kavram olabilecegini belirtmislerdir. Katilimcilardan
daha ayrintili bilgi elde etmek icin “Size bunu dislindiren sey nedir?” sorusu yoneltilmistir. Katilimcilar
kelimenin yapisindan yola gikarak bir fikir ytrutttklerini, icerisinde yer alan ‘kronizm’ kelimesinden dolayi
kavramin kronoloji ile ilgili olabilecegini distindiklerini belirtmislerdir. Katihmcilardan bunu biraz daha
acitklamalari istenildiginde icerik olarak aciklayamadiklari farklh fikirler yiritmeye basladiklari
gozlemlenmistir.

Anakronizm ile ilgili diger katilimcilardan K2, K8 ve K9 bu kavramin bir akimi ya da ideolojiyi temsil
eden bir gorls olabilecegini ifade etmislerdir. Kendilerine bunun nedeni soruldugunda genellikle tarih ya
da siyaset bilimi derslerinde bu tarz yabanci kdkenli kavramlarin gectigini, bu nedenle bu kavramin da bir
ideoloji ya da akim olabilecegini disundiklerini ifade etmislerdir. Katilimcilardan K3 ise bu kavrami,
Bati'nin Dogu’yu dislamasi olabilecegini ve kavrami oryantalizme benzettigini ifade etmistir. K3 rumuzlu
katilimciya neden boéyle disiindligi soruldugunda, K3 “Kelimenin yapisindan dolayi bu tarz bir sey oldugu
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aklima geldi” seklinde cevap vermistir. K3'ten bu kavrami tanimlamasi istenildiginde “irk¢ilik” olarak
tanimlayabilecegini ifade etmistir.

Anakronizm kavramina iliskin sosyal bilgiler 6gretmen adaylarina yoneltilen sorular karsisinda diger
katimcilardan farkli olarak, K5 rumuzlu katilimci anakronizmi bulundugu c¢agi karistirmasi olarak
tanimlamistir. Kendisinden bunu daha detayli agiklamasi istenildiginde K5; “Kelimenin ne anlama geldigini
bilmiyorum ama bana ¢agristirdigi sey ¢ag karistirmak gibi bir seydi. Bulundugu ¢adi ge¢cmis ¢aglarla bir
gérme, gecmis ¢cagda yasama gibi bir olguydu. Bulundugu ¢ag ile gecmis ¢adi karistirma” seklinde ifade
etmistir. Bu cevap Uzerine katiimcinin kavrami tam olarak 06grenip 6grenmedigini anlamak igin
katilimcidan kavram algisini bir 6rnekle agiklamasi istenmistir. K5 kavramin zihninde olusturdugu algiyi su
ornekle agiklamistir; “Mesela ben 21. yiizyilda tas, sopayla savasa gidiyormusum gibi bir sey. Bu dénemde
teknolojik ve daha iistiin silahlar var, bulundugum ¢adda bunu yaparsam c¢cag karistirmis olurum.”
Katimcinin konu hakkinda agiklamalari derinlestikge anakronizm kavramini yalnizca tek yoniyle ele aldigi,
kavramin bir kismini bildigi fakat kavrama tam anlamiyla hakim olmadigi ve eksik 6grendigi belirlenmistir.

Kavramla ile ilgili farkli goriislere sahip olan K7, anakronizmin eski c¢aglari inceleyen bir bilim dah
olabilecegini ya da cografya ile ilgili bir terim olabilecegini ifade etmistir. Katilimcilardan K6, anakronizm
kavraminin, “Belli bir diisiince tarzinda bulusmus kesimin bu diisiinceyi insanlara yayma ¢abasi. Aydin bir
kesimin gériislerini aktarmasi olarak diisiiniiyorum” seklinde tanimlamistir. Anakronizm kavramini bu
sekilde tanimlayan katilimcilara neden boyle diisiindiikleri ile ilgili bilgi kaynaklari sorulmus ve kavramla
ilgili tanimlamalari agiklamalari istenmistir. Bunun Gzerine katilimcilar genellikle ilk etapta kelimenin
yapisindan yola ¢ikarak akillarina gelen ve kelimenin kendilerinde ¢agristirdigi diistinceleri ifade ettiklerini
soylemislerdir. Katihmcilarin neden bu sekilde dlstndikleriyle ilgili bir agiklama yapamadiklari
gozlemlenmistir. Bu nedenle, katilimcilarin yalnizca kelimenin yapisindan yola gikarak tahmin yirattikleri
anlasiimaktadir. Anakronizmin belli bir yoniini ifade eden katihmcilarin da kavrami tiim yonleriyle
anlamadiklari ve kavramin ayrintili bir sekilde ne anlama geldigini bilmedikleri ve bu hususta eksik
o6grenmelerinin oldugu tespit edilmistir. Katilimcilarin anakronizm kavramini derslerde gérmemeleri ve
o6gretim elemanlarinin kavram lzerinde durmamalari da bir eksiklik olarak gérilmektedir. Katilimcilarin
anakronizm kavrami ile ilgili algilari Tablo 3’te sunulmustur.

Tablo 3

Ogretmen Adaylarinin Anakronizm Algisi

Kavramin bilimsel tanimi Algilar Katilimcilar
Anakronizm bir olgunun tarihi ve doénemi Bilim Dali K1, K7, K9
hakkindaki yanilgiyi ifade eder. Bu yanilgi sadece ideoloji-Akim K2, K8, K9, K10
olgusal bilgiler hakkinda degil, kavramlar, bakis Tarih K2, K9, K10
acilari ve zihniyetler konusunda da olabilir. Kronoloji K1, K5, K10
Anakronizmin ¢ farkli  tdrinin  oldugu Irkcilik K3
belirtilmistir: Olgu anakronizmi, dil anakronizmi  Goris aktarimi K6
ve yaklagim anakronizmi (Oztiirk, 2011). Adalet K4

Terim K7

Eski ¢caglarin incelenmesi K1

Yonetim K8

Cag karistirma K5

3. Sosyal Bilgiler Ogretmen Adaylarinin ‘Tarihselcilik’ Kavrami Algisi

Katihmcilarin tarihselcilik kavrama iliskin algilarini ortaya gikarmak icin, “Tarihselcilik (historisizm)
nedir? Tarihselcilik denilince ne anliyorsunuz?” seklinde soru sorulmustur. Katilimcilar daha 6nce bu
kavrami duyduklarini, diger kavramlara gére daha asina olduklarini ifade etmislerdir. K1, K2, K8 ve K9
rumuzlu katihmcilar, tarihselciligin tarihi arastiran bir bilim alani oldugunu soylemislerdir. K4,
“Tarihselcilik; bilimsel yéntemlerle arastirma yaparak dogru sonuca ulasmaktir. Yanlis varsayimlarla,
insanlarin séylemleriyle degil de, bilimsel yontemlere dayanmasi gerekli diye diisiinliyorum” seklinde
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tanimlama yaparak bilimsel yontemlere dikkat cekmistir. Katilimcilarin bu konu hakkindaki ifadeleri
derinlestikge tarihselciligi, tarihin objektif olarak arastiriimasi ve bu yapilirken bilimsel ydontemlerin
kullanilmasi olarak algiladiklari anlagilmaktadir. Bu algidan farkh bir sekilde K5 rumuzlu katilimci “Herkes
tarafindan gegerli bir olgu dedil, kisiden kisiye degisen bir olgu gibime geliyor. Bireysel tarih yorumlamasi
ya da bireysel tarih él¢iisii diyebilirim. Tarihselcilik gecmisi ya da tarihi kisisel olarak dznel olarak
aktarmaktir” seklinde disiincesini ifade etmis ve tarihselciligin 6znelligi tzerinde durmustur. Diger
katilimcilardan K10 ise kavrami daha farkli bir boyutta ele alarak tarihselciligi kiiltire ya da tarihe baglilik
olarak tanimlamistir. K3 rumuzlu katihmci ise “Tarihselcilik denilince ise hep ge¢miste yasamayi ileriye
bakmamay: diistindiiriiyor. Hep geg¢mise takilip kalmak diyebilirim” seklinde tanimlama yaparak
tarihselciligi geg¢mis tarihe takilip kalmak olarak algiladigini belirtmistir. K7 rumuzlu katilimci ise,
tarihselciligi tarihi olaylarin aktarilmasi olarak ifade etmistir. Katilimcilara bu disiincelerinin nedeni
sorulup acgiklama yapmalari istenildiginde, bu tir kavramlara ders ortamindan c¢ok kitaplarda
karsilastiklarini bu nedenle tarih konusunda uzmanlasan 6nemli kisilerin akillarina geldiklerini
belirtmislerdir.

Bir kisim katilimci ise tarihselcilik kavramiyla ilgili olarak, tarihi olaylarin degerlendirilmesi yorumunu
yapmuglardir. Ozellikle katihmcilardan K6'nin tarihselciligi “Tarihsel olaylari oldudu déneme o dénemin
sartlarina gére dederlendirerek olaylari detaylandirmak diyebilirim” seklindeki ifadesi dikkat cekicidir.
Katiimcinin bu kavrami tarihsel empati ile karistirdigi ve bir kavram yanilgisina distigi gézlemlenmistir.
Katihmcilarin higbiri tarihselciligin bilimsel tanimini yapamamistir. Bunun tzerine katilimcilara “Daha 6nce
derslerde veya herhangi bir yerde (kitap, televizyon, gazete vb.) bu kavramla hig¢ karsilastiniz mi? Dersin
ogretim elemani derslerde bu kavram lizerinde durdu mu?” sonda sorusu yoneltilmistir. Katihmcilar,
kavrami derste gormediklerini ve kavramin herhangi bir yerde de karsilarina ¢ikmadiklarini ifade
etmislerdir. Arastirmada elde edilen bu bulgular, katihmcilarin tarihselcilik kavramiyla ilgili ayrintili
bilgilerinin olmadigini, sadece kavramin isminden yola ¢ikarak yorum yaptiklarini ortaya koymaktadir.
Ogretmen adaylarina kavramla ilgili yéneltilen sorular da kavrami hatirlamada ve tanimlamada giicliik
cektikleri gozlemlenmistir. Kavrama daha asina olduklarini sdyleyen katilimcilar dahil, katiimcilarin
tarihselcilik kavraminin icerigi hakkinda ayrintili bir tanim yapamadiklari belirlenmistir. Katilimcilarin genel
olarak bu kavramla daha 6nce derslerde ya da kitaplarda sik¢a karsilasmadiklari ve kavram 6grenme ve
O6gretme konusunda sorun yasadiklari belirlenmistir. Katilimcilarin historisizm (tarihselcilik) kavrami ile
ilgili algilari Tablo 4’te sunulmustur.

Tablo 4

Ogretmen Adaylarinin Historisizm (Tarihselcilik) Algisi

Kavramin bilimsel tanimi Algilar Katilimcilar
Tarihselcilik, tarihin evrensel Bilim alani K1, K4, K8, K9
vasalari oldugu, tarihin zorunlu Tarihi olaylarin degerlendirilmesi K1, K2, K3, K6, K7, K8

olarak belli bir erege, bu anlamda
bir sona dogru aktigi goriisidir. Bu
erek veya son, Hegel'de Tanri ile
insanin  6zdeslesme ani  olarak
mutlak 0Ozglrliik, Marx'da sinifsiz
toplum ve nihayet 6rnegin memur-
filozof Fukuyama'da liberal toplum
olarak gosterilmistir (Ozlem, 1999).

Oznellik

Objektiflik

Tarih ile ilgilenen kisiler
Bilimsel yontem

Tarihin arastirmasi
Kilttre baglihk

Tarihe baglihk
Gegmiste takilip kalmak
Tarihi olaylari aktarma

K5

K4

K1, K2, K3
K4, K6

K2

K5

K5, K10
K3

K6, K7

4. Sosyal Bilgiler Ogretmen Adaylarinin ‘Tarihsel Empati’ Kavrami Algisi

Katihmcilarin tarihsel empati kavramina iliskin algilarini ortaya g¢ikarmak icin “Tarihsel Empati nedir?
Tarihsel Empati denilince ne anliyorsunuz?” seklinde soru sorulmustur. Katiimcilarin blyik ¢ogunlugu
empati kelimesi lzerinden kavrami analiz ederek fikir ylrttmusler ve bu dogrultuda cevap vermislerdir.
K1 rumuzlu katilimci tarihsel empati algisini su sekilde agiklamistir: “Empatiden yola ¢ikmak istiyorum.
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Empati denilince kendini birinin yerine koymak. Tarih icin de bunu diisiindiigiim zaman tarihlerin birbirinin
yerine konmasi gibi bir sey oluyor. iki medeniyet var, aralarinda bir kiiltiir aligverisi veya savas oluyor. Bu
iki medeniyet birbirlerini kendi yerlerine koymaya ¢alisiyor, bana éyle geldi.” Benzer sekilde, K4 rumuzlu
katihmci da “Empatiden yola ¢ikarak kendi tarihimize nasil empati duyabiliyorsak, baska milletlerin
tarihine de empati duyabilmeliyiz” sozleriyle tarihsel empati algisini agiklamaya calismistir. Bu bulgular,
her iki katilimcinin da tarihsel empatiyi diger millet ya da medeniyetler ile empati kurmak olarak
algiladiklarini ortaya koymaktadir. Katilimcilardan K6 ise tarihsel empatiyi “Tarihteki olaylardaki 6nemi
kisilerin yerine kendimizi koyabilmek, olaylari diisiinebilmek ama bunu yaparken o zamanin imkénlarini ve
durumlarini géz éniinde bulundurmak gereken bir kavram” seklinde bilimsel tanimina daha yakin olarak
tanimlamistir. K2, K5, K9 ve K10 rumuzlu katilimcilar da tarihsel empatiyi olaylarin yasanildigi tarihin imkan
ve sartlarina gore degerlendirmek olarak tanimlamislardir. Katilimcilarin tamami tarihsel empati
kavraminin bilimsel tanimini yapamamistir. Katiimcilara kavram hakkinda neden bu sekilde dusindikleri
ve kavram hakkindaki bilgi kaynaklari sorulmustur. Katimcilar kavramlari ayri ayri ele alip kavram
hakkinda bir fikir olusturduklarini séylemislerdir. Derinlemesine bilgi elde etmek i¢in katilimcilara “Daha
once derslerde veya herhangi bir yerde (kitap, televizyon, gazete vb.) bu kavram ile hi¢ karsilastiniz mi?
Dersin Ogretim elemani derslerde bu kavram Uzerinde durdu mu?” sonda sorusu ydneltilmistir.
Katiimcilardan K1 ve K10 kavramin derslerde bahsedildigini, geriye kalan katilimcilar ise daha dnce derste
bu kavramin agiklanmadigini ve bu kavramla karsilasmadiklarini ifade etmislerdir. Daha 6nce bu kavrami
duydugunu ifade eden katiimcilardan K3 ise tarihsel empatiyi “Bir grubun baska bir grubun yaptigi islerin
nedenini arastirmasidir” seklinde tanimlamistir. Ogretmen adaylarinin kavrami hakkindaki algilarini daha
detayli ortaya koymak icin sonda sorulari sorularak kavrama iliskin yaptiklari tanimlari biraz daha
aciklamalari istenmistir. Katilimcilar yaptiklari tanimlari 6rnekler vererek derinlemesine agiklamaya
¢alismiglardir. Bazi katilimcilarin kavrama iligskin verdikleri drnekler, kavram yanilgisina dustiiklerini ortaya
koymustur.

Katihmcilardan K7 tarihsel empatiyi, “Eski zamanin sartlarini su anki akilla degerlendirmek” olarak
tanimlamistir. Buna bir 6rnek vermesi istenildiginde K7, “Eski zamanlarla yapilani suan anlamak. Mesela
saltanatin kaldirilmasi o an dogru gelmiyor olabilir ama su anki zamana gére diisiintirsek dogru gelebilir.
Birinde empati kelimesi kendini digerinin yerine koyma, yani objektif olmay! diisiindiirdi” seklinde
dislncelerini 6rneklendirmistir. Bu bulgu katilimcinin kavrami yanlis algiladigini ve kavram yanilgisi
yasadigini gostermektedir. Katilimcilarin gogunun tarihsel empati tanimlarinda eksiklikler oldugu tespit
edilmistir. Yani katilimcilarin kavrami yanhs 6grendikleri ve kavram yanilgisina distikleri géralmustir. Bu
bulgu, lisans diizeyinde sosyal bilgiler egitiminde tarihsel empati kavraminin etkili 6grenim ve 6gretiminin
yapilamadigina dair ipucu vermektedir. Katilimcilarin tarihsel empati kavramina iliskin algilari Tablo 5’'te
verilmistir.

Tablo 5

Ogretmen Adaylarinin Tarihsel Empati Algisi

Kavramin bilimsel tanimi Algilar Katilmcilar
Tarihsel empati; gecmisteki olay, kisi ve  Kaltlr aligverisi K1
durumlari tarihsel baglam gercevesinde, Medeniyetler arasi empati K1, K4

farkli kaynaklari kullanarak, yasanilan
doéneminin kosullarini géz 6ntline alarak,

Donemin sartlarina gére
degerlendirmek

K2, K5, K6, K9, K10

glnliimuziin deger yargilarini  Kiyaslamak K8
kullanmadan o donemde vyasamis Olaylarin nedenini arastirmak K3
insanlarin bakis agcisiyla anlamak ve Tarihi stiregleri sevmek K4
actklamaktir (Yilmaz, 2012). Tarihi kisilerle empati K6
Simdiki zamana gore K7
degerlendirme
Objektiflik K7
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5. Sosyal Bilgiler Ogretmen Adaylarinin ‘Senkronize Tarih’ Kavrami Algisi

Katilimcilarin senkronize tarih kavramina iligskin algilarini ortaya ¢ikarmak igin “Senkronize Tarih nedir?
Senkronize tarih denilince ne anliyorsunuz?” seklinde soru sorulmustur. Katimcilarin tamami 6ncelikle
senkronize kelimesini ¢dziimlemeye c¢alismis, senkronize kelimesinin anlamindan yola ¢ikarak kavrami
tanimlamaya c¢ahsmislardir. Katihmcilar kavramla ilgili es zamanlama, uyum saglama ve eslestirme
seklinde tanimlamalar yapmaya cahlsilmistir. K1 rumuzlu katilimci “Senkronize olmakta ¢aga ayak
uydurmak gibi, bu nedenle bagdastirdim” sézleriyle senkronize tarih algisini tanimlamistir. K2 rumuzlu
katilimci ise “Senkronize kelimesi eslestirmek birlestirmek oldugu icin bunu tarihle iliskilendirince gecmis
tarihle gimiimiiziin tarihini eslestirmek birlestirmek oldugunu disiiniiyorum” seklinde kavrami
tanimlamistir.

Bu tanimlamalardan farkh olarak K3, K6 ve K7 rumuzlu katilimcilar ise senkronize tarih kavramiyla ilgili
bir neden-sonug iliskisi kurmuslardir. K6 rumuzlu katilimci algisini su sekilde aciklamistir: “Olaylarin
birbirine bagh olarak gerceklesmesidir. Bir olayin diger olayin sonucu olmasi, yani onun getirdigi bir
durumun sonucunda ortaya ¢ikmasi olarak degerlendirebilirim” seklinde tanimlamustir. K7 rumuzlu
katiimci da buna benzer tanimlama yaparak kavram algisini su 6rnekle agiklamistir: “Mesela Fransiz
Devrimi’nden Osmanli Devleti etkilendi ve béliindi. Bir neden-sonug etkisi var.” K5 rumuzlu katilimci
kavramin icinde bir kiyaslama ve karsilastirma oldugunu belirtmistir. Katilimcidan dislincesini biraz daha
actklamasi ve 6rnek vermesi istenildiginde, K5 “Birbiriyle etkilesimli ya da bir karsilastirma s6z konusu ama
o dénem icerisinde gerceklesen bir karsilastirma. Dénem icerisinde yasanilan iki farkl olaylarin ayni
dénemde olup etkilesimli oldugunu séyleyebilirim. Mesela Fransiz Devrimi yasanirken Osmanli Devleti ne
durumdaydi ya da Sanayi Devrimi ortaya ¢iktiginda Osmanl Devleti ne hdldeydi” seklinde bir 6rnek
vermistir. Katilimciya kavram hakkindaki bilgi kaynaklari da sorulmustur. Katimci, daha énce bu kavramla
karsilamadigini, sadece senkronize kelimesinin anlamindan yola ¢ikarak ve bunu tarihle bagdastirarak
bdyle bir agiklama yaptigini belirtmistir. Katilimcilara “Bu kavramla daha dnce derslerde veya herhangi bir
yerde (kitap, televizyon, gazete vb.) hic karsilastiniz mi? Dersin 6gretim elemani derslerde bu kavram
Gzerinde durdu mu?” seklinde sonda sorulari yoneltilmistir. Katilimcilarin tamami daha 6nce bu kavramla
hi¢ karsilasmadiklarini, derslerde Gzerinde durulmadigini ve herhangi bir kitap ya da kaynakta da kavramla
karsilasmadiklarini ifade etmislerdir.

K4 ve K10 rumuzlu katilimcilar, senkronize tarih kavramini eg zamanli tarih olarak algiladiklarini ifade
etmislerdir. K4 rumuzlu katihmci, “ilk etapta es zamanli tarih geliyor. Mesela bir tarihte sadece bir olay
yasanmamistir. Mesela Kurtulus Savasi zamaninda sadece bu savas yasanmamistir, baska milletler de
baska savaslar yasamistir” seklinde bir 6rnekle kavrama iliskin algisini agiklamistir. K10 rumuzlu katihmci,
“Tarihte yasanan olayin es zamanl olmasi, iki olayin ayni zamanda olmasi diye diisiinebilirim” seklinde
senkronize tarih algisini dile getirmistir fakat iki tarihi olay arasinda nasil bir iliski veya baglanti oldugunu
actklayamamistir. K8 rumuzlu katilimci, “Senkronize uyum saglamak gibi bir seydi. Bu da tarihe uyum
saglamak geliyor aklima” sozleriyle kavrami tanimlarken, K9 rumuzlu katilimci ise “Tarihteki bilgiler yeni
bilgi ortaya ¢ikinca degisiyor, bu nedenle aydinlatiimis tarih diyorum” seklinde senkronize tarihi
tanimlamistir. Katilimcilara “Size bunu disiindiiren sey nedir?” sorusu yonetilmistir. Katihmcilar
senkronize kelimesiyle telefonda veya teknolojik aletlerde karsilastiklarini, kavram tarihle
iliskilendirdiklerinde bu sekilde tanimladiklarini ifade etmislerdir. Bu bulgular, katilimcilarin sadece
senkronize kelimesinin anlami Gzerinden bir akil ylriitme yoluyla kavrami senkronize tarihi tanimlamaya
calistiklarini, gercekte senkronize tarihin ne oldugunu bilmediklerini gostermektedir. Katilimcilarin higbiri
senkronize tarih kavraminin bilimsel tanimini yapamamistir. Katihmcilarin senkronize tarih kavramina
iliskin algilari Tablo 6‘da verilmistir.
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Tablo 6
Ogretmen Adaylarinin Senkronize Tarih Algis
Kavramin bilimsel tanimi Algilar Katilmcilar
Farkli toplumlarin farkli devletlerin ayni zaman  Caga ayak uydurmak K1
diliminde yasadiklari olaylarin  Neden-sonug K3, K5, K6, K7
degerlendirilmesi ile ortaya ¢ikan tarih Etkilesim K5, K7
anlayisidir (Unal, 2006). Es zamanl tarih K4, K5, K10
Karsilastirma K5
Tarihe uyum saglamak K8
Glincellenmis tarih K9
Eslestirme K2

6. Sosyal Bilgiler Ogretmen Adaylarinin ‘Etnosentrizm’ Kavrami Algisi

Katilimcilarin entosentrizm kavrama iliskin algilarini ortaya ¢ikarmak igin “Etnosentrizm nedir?
Etnosentrizm denilince ne anliyorsunuz? seklinde soru sorulmustur. Katiimcilarin tamami bu kavrami
daha 6nce hi¢ duymadiklarini derslerde ya da herhangi bir yerde karsilagmadiklarini bu nedenle kavramin
icerigi hakkinda bilgi sahibi olmadiklarini séylemislerdir. Bunun (zerine katilimcilara “Etnosentrizm
kelimesi size neleri ¢agristiriyor?” sorusu yoneltilmistir. Katiimcilar bu soruyu etnosentrizm kelimesinin
kokeninden yola cikarak ve ¢oziimleme yaparak cevap vermeye calismislardir. Katihmcilarin buyik
cogunlugu kelimenin kokinden dolayr etnik ile ilgili bir oOzellik olabilecegini ifade etmislerdir.
Katilimcilardan K2 ve K5, entosentrizmin etnik yapi ile ilgili olabilecegini ifade etmistir. K2 kavrami su
sekilde agiklamistir: “Kiiltiir ézelliklerini, etnik yapiyi, dil vs. ézelliklerini bu gibi égeleri dederlendirmek diye
tanimlayabilirim.” Bu akil yiritmeye benzer bir sekilde K3 rumuzlu katilimci, “Kelimede etnik gegiyor, o
nedenle irkla ilgili bir durum oldugunu diistiniiyorum. O yiizden irk¢ilik olabilir diye diisiindiim” seklinde
goruslini dile getirmistir. K4, “Bu kavrami da daha 6nce duymadim yine. Etnik, irkla alakali bir seyler
olabilir gibi geliyor. Ondan da emin dedilim tam olarak” sozleriyle diislincesini aciklarken, K10 “Bir etnik
grup ya da etnik kéken bununla alakali bir sey biiyiik ihtimalle. Bilemiyorum daha énce hi¢ duymadigim
icin pek bir ¢cagrisim yapmiyor” seklinde kavrama iliskin algisini agiklamistir. Katilimcilar genel olarak
kelimenin kdkeni hakkinda fikir yiritmuslerdir ama kavramin igerigi ile ilgili bilgi vermemislerdir.

K6 rumuzlu katihmci kavramin kiltirle alakal olabilecegini sdylerken, K1 ve K8 rumuzlu katilimcilar
kelimenin etnografya kelimesine benzer oldugundan dolayi zihinlerinde bdyle bir ¢agrisim yaptigini,
etnosentrizmin bu kavramla iliskili olabilecegini belirtmislerdir. Katilimcilardan K7 “Bir tarihi parcalara
ayirarak anlatmak. Etnik olarak irklara gére tarih anlatmak. Objektiflik yokmus gibi. Her etnik grup kendi
tarihini daha én planda anlatiyormus gibi geldi” seklinde kavramla ilgili cagrisimlarini dile getirmistir. K9
rumuzlu katiimcr ise “Toplumlarin hangi etnik irktan oldugunu arastiran akim ya da bilim” olarak
etnosentrizm tanimi yapmistir. Bu bulgular, katiimcilarin etnosentrizm kavrami hakkinda kesin ve yeterli
bir bilgiye sahip olmadiklarini, bu kavrami bilmediklerini, kavramin tanimini kelimenin zihinlerinde
olusturdugu cagrisimlara goére yaptiklarini ama kavramin bilimsel tanimini yapamadiklarini ortaya
koymaktadir. Bu bulgulara dayali olarak ¢alismada incelenen diger kavramlar gibi etnosentrizm kavraminin
sosyal bilgiler 6gretiminde ihmal edildigini gostermektedir. Katilimcilarin etnosentrizm kavrami ile ilgili
algilari Tablo 7‘de verilmistir.

Tablo 7
Ogretmen Adaylarinin Etnosentrizm Algisi
Kavramin bilimsel tanimi Algilar Katihmcilar
Kendi  topluluk ve kaltariiniin ~ Sentezlemek K2, K5
ozelliklerinin, deger yargilarinin, 6teki Etnik 6zellikler K2, K3, K3, K4, K5, K6, K9, K10
topluluk ve kiltlrlerinkinden Ustlin  Kiltdr K2, K6, K10
olduguna inanmasi gorisii (Alkan & Yasayis bigcimi K2, K6
Erdem, 2021). Oznel tarih anlatimi K7
Etnografya K1, K8
Bilim K9
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7. Sosyal Bilgiler Ogretmen Adaylarinin ‘Oryantalizm’ Kavrami Algisi

Katilimcilarin Oryantalizm kavramina iliskin algilarini ortaya ¢ikarmak icin “Oryantalizm nedir?
Oryantalizm denilince ne anliyorsunuz?” seklinde gériisme sorusu sorulmustur. Katiimcilar verdikleri ilk
cevaplarinda bu kavrami daha 6nce duyduklarini, kendilerine daha asina bir kavram oldugunu ifade
etmislerdir. Katihmcilardan bazilari ise kavrami daha 6nce duyduklarini fakat icerigi hakkinda ayrintil bilgi
sahibi olmadiklarini belirtmislerdir. Katihmcilara, “Bu kavramla daha 6nce derslerde veya herhangi bir
yerde (kitap, televizyon, gazete vb.) hi¢ karsilastiniz mi? Dersin 6gretim elemani derslerde bu kavram
Uzerinde durdu mu?” seklinde sonda sorulari yoneltilmistir. Bazi katilimcilar, kavramin derslerde gectigini
bazi katilimcilar ise sadece ders kitaplarinda karsilastiklarini ifade etmislerdir. Fakat gériismenin ilerleyen
kisimlarinda katiimcilar 6gretim elemanlarinin bu kavram uzerinde durup kavrama iliskin agiklama
yapmadiklarini belirtmislerdir.

Katihmcilardan, K7 “Bu kelimeyi duydum ama icerigini bilmiyorum. Bir sey gelmiyor aklima kavrami hig
bilmiyorum” seklinde kavrami bilmedigini ifade etmistir. K2, K4, K6, K8, K9 ve K10 rumuzlu katilimcilar
daha 6nce bu kavrami duyduklarini, fakat kavrama iliskin ayrintili bilgiye sahip olmadiklarini, kavramin
icerigi ile ilgili gok fazla sey hatirlamadiklarini ifade etmislerdir. Katimcilardan K1 kavrami Bati’nin Dogu
izerinde kurdugu bir Ustinlik kavgasi olarak tanimlamistir. K3 rumuzlu katilimci ise kavrama kendisinde
olusturdugu algiya iliskin “Dogu’nun Bati’yi dislamasiydi ya da tam tersi de olabilir” seklinde bir goris
bildirmistir. Bu gorusten farkh olarak K8, K9 ve K10 rumuzlu katiimcilar, kavramin bir akim olabilecegi
yorumunu yapmislardir. Oryantalizmin bir akim olabilecegini 6ne siren katihmcilardan K4 “Osmanlicilik
fikri geldi. Tiim Osmanli Devleti’ni bir sayma fikri gibi geldi bana, onu ¢agristirdi, diyebilecegim sadece bir
fikir akimi oldugu, baska da bir sey aklima gelmiyor” seklinde kavram algisini aciklamistir, K8 “Bir sanat
akimi gibi geliyor. Yasadigimiz her seye tarihimize, gliniimiize uyum saglamak olabilir. Oryantasyona
benzettigim icin farkl bir sey gelmiyor aklima” seklinde agiklama yaparak kavrami bilmedigini séylemistir.
Katihmcilardan K6 ise kavramin bir tarih anlatimi olabilecegi seklinde yanlis bir yorum yapmistir. K6
“Tarihsel olaylari, 6znellik veya diisiince fikir katmaksizin yasandigi dénemde oldugu gibi detaylandiriimasi
aktarilmasi diyebilirim” seklinde yanlis bir tanimlama yapmistir. Diger katilimcilardan farkh olarak K2
“Sarkiyat¢ilik diye biliyorum. Dogu kiiltiiriinii anlatan bir kavram oldugunu, Dogu ve Bati kiiltiiriinii
karsilastiran bir deger oldugunu diisiintiyorum” seklinde dusiincelerini aciklayarak kavrami yanhs
algilamadigini ortaya koymustur. Benzer sekilde K5 rumuzlu katihmci da “Yanls hatirlamiyorsam
sarkiyateilik anlamina geldigini biliyorum” seklinde kavramin tanimini eksik de olsa diger katilimcilara gére
daha dogru yapmistir. Katilimcilarin bu cevaplari Gizerine “Sarkiyatgilik nedir?” seklinde sonda sorusu
yoneltilmistir. K2, “Dodu kiiltiiriinii benimsemektir” seklinde yanls bir agiklama yaparken, K5 rumuzlu
katimci “Sadece séyle bir ciimle hatirliyorum kiiltiirlerin dillerin halklarin o dénemdeki yasayan sosyal
halkin incelenmesi olarak hatirliyorum. Tam olarak bir bilgi sahibi olmadigim icin ¢agrisimlarla ifade
etmeye calisiyorum” seklinde daha dogru bir agiklama yapmistir. Katilimci kavramin es anlamlisini bildigini
fakat kavramin igerigi veya kapsami hakkinda net bir bilgisinin olmadigini belirtmistir. Bu bulgular,
katilimcilardan sadece K2 ve K5 rumuzlu katilimcilarin oryantalizm kavramini sarkiyatgilik olarak ifade
ettiklerini, diger katihmcilar gibi K2’nin kavramin ne anlama geldigini net bir sekilde bilmedigini ortaya
koymaktadir. K5 hari¢ diger katilimcilar, Oryantalizm kavramina iliskin tam ve dogru bir bilimsel tanim
yapamamislardir. Katilmcilarin ¢ogunun bu kavrama yonelik bir kavram yanilgl icerisinde olduklari
gorilmistiur. Katilimcilarin kavramin igerigi hakkinda tam bir bilgiye sahip olmamalari da bu kavramin
sosyal bilgiler 6gretiminde ihmal edildigini gostermektedir. Derslerde 6gretim elemanlarinin kavramlar
Uzerinde yeterince agiklama yapmadiklari ¢ikariminda bulunmak mimkindir. Bu bulgular, 6gretmen
adaylarinin kavramlari 6grenme konusunda da 6zel bir ¢aba igerisinde olmadiklarini ve genel kiltir
diizeylerinin oldukga sig oldugunu gostermektedir. Katilimcilarin oryantalizm kavramina iliskin algilari
Tablo 8‘de sunulmustur.
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Tablo 8

Ogretmen Adaylarinin Oryantalizm Algis

Kavramin bilimsel tanimi Algilar Katilimcilar
Oryantalizm, Avrupa'ya gore doguda yer Akim K4, K8, K9, K10
alan uluslarin dillerini, tarihlerini, kiiltdr  Bakis acisi K1
ve torelerini inceleyen bilim, Sarkiyat Sarkiyatcilik K2, K5
(TDK, 2020). Kultir karsilastirmasi K2

Dogu kiltiriinii benimsemek K2

Ustiinlik kavgasi K1

inceleme araci K5

Tarih anlatimi K6, K7

Bati klltlirtinu dislamak K3

8. Sosyal Bilgiler Ogretmen Adaylarinin ‘Diaspora’ Kavrami Algisi

Katihmcilarin diaspora kavramina iliskin algilarini ortaya gikarmak icin “Diaspora nedir? Diaspora
denilince ne anhyorsunuz?” seklinde agik uglu gorlisme sorusu sorulmustur. Katihmcilarin tamami bu
kavramla ilk kez karsilastiklarini, daha 6nce derslerde ya da herhangi bir kitap ya da kaynakta bu kavrami
gormediklerini ifade etmiglerdir. Katihmcilardan K1, K7 ve K10 bu kavrami bilmediklerini dile getirmis ve
herhangi bir bilgi ya da goris paylasiminda bulunmamislardir. Diger katilimcilar ise sadece kelimenin
zihinlerinde olusturdugu cagrisimlar dogrultusunda fikir ylrGterek kavrama iliskin tanim yapmaya
calismislardir. Ornegin K2 rumuzlu katilimei “Yabanci bir kelime oldudu icin bir ¢cagrisimda bulunmadi ama
tarihle ilgili bir kavram oldugunu diisiiniiyorum” derken, K3 rumuzlu katihmci “Aklima bir sey gelmiyor
¢clinkii bilmiyorum bir fikrim yok. Belki felsefeyle ya da siyaset felsefesiyle alakali gériis olabilir” seklinde
dislncelerini ifade etmistir. K4 rumuzlu katihmcr kelimenin isminden dolayl kendisine ‘otoriteyi’
¢agnistirdigini ifade etmistir. K5 rumuzlu katihmci ise “Kelimenin kékenini diisiiniiyorum. Sanki halkla ilgili
bir kavrammis gibime geliyor. Bilgi sahibi olmadigim icin bir iliskilendirme kuramiyorum” seklinde agiklama
yapmistir. Bu cevap Uzerine K5’e neden boyle dusindigi sorulmustur. K5 kavrama iliskin bilgisinin
olmadigini, sadece zihninde bdéyle bir ¢cagrisim olustugunu ifade etmistir. Katilimcilardan K6, diaspora
kavraminin eski antik medeniyetleri cagristirdigini dile getirirken, K8 rumuzlu katiimci kavramin bir
yonetim sekli olabilecegini sdylemistir. K9 rumuzlu katilimci ise kavramin kendisine bilimi ¢cagristirdigini
ifade etmistir. Bu arastirma bulgulari ¢alismaya katilan 6gretmen adaylarinin kavramla ilgili herhangi
bilgiye sahip olmadiklarini ortaya koymaktadir. Bu nedenle, katilimcilarin higbiri diaspora kavraminin
bilimsel tanimini yapamamistir. Katihmcilarin bu kavrami hi¢ duymamalari ve karsilamamalari sosyal
bilgilerde kavram 6gretiminde ve 6greniminde ciddi sikintilar oldugunu gostermektedir. Katilimcilarin
diaspora kavramiyla ilgili algilari Tablo 9’da sunulmustur.

Tablo 9

Ogretmen Adaylarinin Diaspora Algis

Kavramin bilimsel tanimi Algilar Katihmcilar
ilk olarak, Babil siirgiiniinden sonra dagilan Yahudiler, Tarih K2
sonralari Filistin'in ve israil'in disinda yasayan Goris K3
Yahudiler, glinimizde ise yerinden edilerek degisik Otorite K4
topraklara dagilan tim goé¢cmen topluluklarinin, Halk K5
sigindiklari ulkede olusturduklari topluluklar (TDK, Antik Medeniyetler K6
2020). Yonetim sekli K8

Bilim K9

9. Sosyal Bilgiler Ogretmen Adaylarinin ‘Emperyalizm’ Kavrami Algisi

Katihmcilarin emperyalizm kavramina iliskin algilarini ortaya ¢ikarmak igin “Emperyalizm nedir?
Emperyalizm denilince ne anliyorsunuz?” sorusu sorulmustur. Katilimcilar, daha énce bu kavram ile sik¢a
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karsilastiklarini, lise doneminden itibaren tiim tarih derslerinde bu kavramin mutlaka gegtigini, bu nedenle
emperyalizm kavramina agina olduklarini belirtmiglerdir. Katiimcilarin gogu kavrami ilk etapta ‘sémurge-
somirgecilik’ olarak tanimlamislardir. Bazi katilimcilar, sdmurgeciligin gesitleri oldugunu, bu kavramin
‘kiltirel ve ekonomik somird’ boyutuna sahip oldugunu belirtmislerdir. Katilimcilardan kavram algilarini
somutlastirmak icin kavrama iliskin 6rnek vermeleri istenilmistir. Katihmcilarin biylk ¢ogunlugu ‘gicli
devletlerin glicstiz devletleri ezmesi’'ni kavrama o6rnek olarak vermislerdir. Katiimcilardan K1 ve K2
kavramin akillarina Sanayi inkilabini ve cografi kesifleri getirdigini séylemislerdir. Bu cagrisimin nedeni
soruldugunda, K1 rumuzlu katilimci kavramin Sanayi Devriminden sonra teknolojinin gelismesiyle ortaya
ciktigini ifade ederken, K2 “Ciinkii Sanayi inkilabiyla 6zellikle Avrupa iilkeleri, 6zellikle ingiltere gelisiyor.
Biiyiik bir gti¢ haline geliyor ve zayif devletleri sémiirge haline getiriyor, bu glici gli¢siiz devletler lizerinde
kullaniyor. Bir nevi onlarin lizerinde emperyalizm uygulamis oluyor” seklinde distincesini aciklamistir. K5,
K7, K8 ve K10 rumuzlu katihmcilar, kavrami cikarcilik olarak nitelendirmisler ve glicli devletlerin glgsiiz
devletleri cikarlari dogrultusunda sémirdiklerinden bahsetmislerdir. K5 bu dislncesini su sekilde
aciklamistir: “Edger gliclii bir ilke baska bir lilkeden kendi cikarlari dogrultusunda faydalaniyorsa
sémiirdigiinii diisiiniiyorum. O nedenle sémiirgeciligin yumusatilmis hali oldugunu diisiiniiyorum. Giiglii
devletler daha az gliclii devletleri kendi ¢ikarlari dogrultusunda degistirip sekillendirip kullanabiliyorlar.”

K6 ve K9 rumuzlu katihmcilar emperyalizmin ‘bir Gstlinlik ve hakimiyet kurma’ ¢abasi oldugunu
belirtmislerdir. K6 “Rusya’nin komiinizmi diinyaya yaymamasi icin ABD gibi devletlerin ortaya ¢ikardigi
diger devletlere iistiinliik kurma ¢abasi veya liderlik olusturmak istenmesi” seklinde bir 6rnekle gorislerini
actklamistir. K9 ise emperyalizmi ‘yayilmacilik’ olarak nitelendirmistir. Bu bulgular, katilimcilarin
emperyalizm kavramini ¢alismada incelenen diger kavramlardan daha iyi bildiklerini ve kavramin igerigi
hakkinda bilgiye sahip olduklarini ortaya koymaktadir. Katilimcilarin neredeyse tamami emperyalizm
kavraminin igerigine dair ayrintil bilgi ve goriis sunmuglardir. Katihmcilarin emperyalizm kavramiyla ilgili
algilari Tablo 10‘da sunulmustur.

Tablo 10

Ogretmen Adaylarinin Emperyalizm Algisi

Kavramin bilimsel tanimi Algilar Katilimci

Bir milletin somuri temeline  Sémirge- Somirgecilik K1, K2, K3, K4, K5, K6, K7, K8,

dayanarak baska bir milleti K9, K10

siyasi ve ekonomik  Sanayi inkilabi K1, K2

egemenligi altina alip  Cografi kesifler K2

yayllmasi veya vyayllmayr Hakimiyet K2, K9

istemesi, vayillmacilik, Yayilmacilik K5, K10

yayilimcilik,  emperyalistlik  Ustiinliik kurma K6, K9

(TDK, 2020). Gucla devletin glicstizii ezmesi K1, K3, K4, K5, K6, K7, K9, K10
Kiltlrel- ekonomik somiirt K2, K3, K9
Cikarcilik K5, K7, K8, K10

10. Katihmcilarda Tespit Edilen Tarihsel Kavram Yanilgilari

Katihmcilarin galismada incelenen kavramlara yonelik algilarinda ciddi kavram yanilgilari oldugu ve bazi
kavramlari hig bilmedikleri veya bilgilerinin oldukca sinirli oldugu tespit edilmistir. Ornegin katilimcilarin
jakobenizm kavramini daha dnce hi¢ duymadiklari ve bu kavrama yonelik bir 6grenmenin gergeklesmedigi
tespit edilmistir. Katilimcilar, jakobenizm kavramina iliskin bilgi kaynaklarina sahip olmadiklariicin kavrami
sadece zihinlerinde olusan ve ¢ogu kez yanlis olan cagrisimlar yoluyla tanimlamaya calistiklari tespit
edilmistir. Katilimcilarin anakronizm kavramina iliskin de dogru ve tam bir bilgi sahibi olmadiklari ve
kavrami yanlis algiladiklari belirlenmistir. Katiimcilar, kavramin ders ortaminda gegctigini fakat kavramin
icerigi hakkinda ayrintili bilgiye sahip olmadiklarini belirtmislerdir. Sadece K5 rumuzlu katilimci
anakronizmi “bulundugu ¢agi karistirma” olarak tanimlamis ama kavrama iliskin ayrintili agiklama yapmasi
veya Ornek vermesi istendiginde yeterli aciklama yapmayarak kavrami sadece bir yoniyle ele aldigini
ortaya koymustur. Katilimcilarin tarihselcilik kavramiyla ilgili de yeterli bilgilerinin olmadigi, sadece
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tarihselcilik kavramin isminden yola gikarak kavrami anlamaya calistiklari belirlenmistir. Katilimcilar, daha
once derslerde ya da kitaplarda tarihselcilik kavramina sikga rastlamadiklarini belirtmislerdir. Katihmcilarin
bu kavrama iligskin bilgi kaynaklarinin da sadece kitaplarla sinirl kaldigi gérilmustir. Bazi katihmcilarin
tarihselcilik kavramini tarihsel empati ile karistirdig ve kavram yanilgisina distikleri tespit edilmistir.
Tarihsel empati kavramina iliskin bazi katihmcilarin dogru bilgiler verdikleri goriilirken, bazi katilimcilarin
tanimlarin eksik veya yanls oldugu tespit edilmistir. Bazi katiimcilarin kavrami yanlis ve bilimsel tanimina
aykiri olarak algiladiklari ve kavram yanilgisi yasadiklari tespit edilmistir. Katiimcilarin senkronize tarih
kavrami ile ne derslerde ne de kitaplarda karsilasmadiklari tespit edilmistir. Katilimcilar, senkronize
kelimesinin anlamina dayal olarak igerigine iligkin bilgi sahibi olmadiklari ve 6grenmedikleri senkronize
tarih kavramini agiklamaya calismiglardir. Katihmcilarin ¢ogunun kavrama iliskin algilarinin kavramin
bilimsel tanimiyla 6rtismedigi tespit edilmistir. Katilimcilarin etnosentrizm kavramina iliskin yeterli bir
bilgiye olmadiklari ve bu kavrami bilmedikleri belirlenmistir. Katihmcilar daha 6nce derslerde ya da
kitaplarda bu kavram ile karsilasmadiklarini ifade etmislerdir. Bu nedenle de kavramin tanimini bilimsel
tanimina uygun yapamamislardir. Katilimcilarin ¢ogunun oryantalizm kavramina yonelik algilarinin
yetersiz oldugu ve kavram yanilgilari yasadiklari tespit edilmistir. Bazi katilmcilar oryantalizmi cogunlugu
sarkiyatcilik olarak ifade etmislerdir ama sarkiyatgiligin ne oldugunu tam olarak agiklayamamiglar veya
yanhs agiklamiglardir. Diaspora kavramina iliskin de katilimcilarin herhangi bir bilgiye sahip olmadiklari, bu
kavramla daha 6nce hig karsilasmadiklari tespit edilmistir. Katiimcilarin calismada incelenen 9 kavramdan
sadece emperyalizm kavramina iliskin bilgi sahibi olduklari ve kavrami bilimsel tanimina yakin algiladiklari
tespit edilmistir. Bu arastirma bulgulari, sosyal bilgiler 6gretiminde ve 6greniminde ¢alismada incelenen
kavramalara iliskin ciddi eksiklikler ve yetersizlikler oldugunu ortaya koymaktadir. Katihmcilarin kavram
yanilgilarini ve kavramlara iliskin bilgi kaynaklarini gésteren bulgular Tablo 11’de sunulmustur.

Tablo 11

Ogretmen Adaylarinin Kavram Yanilgilari

Kavramlar Kavram Yanilgisi Ogrenme Bilgi Kaynaklari
Jakobenizm %} B

Anakronizm %} $ [
Historisizm(Tarihselcilik) ™ $

Tarihsel Empati 4 ¢/ ©

Senkronize Tarih ™
Etnosentrizm ™

Oryantalizm 4] $ ©/

Diaspora %} B

Emperyalizm [x] e ©/

Lejant: M:Var [X: Yok &: Ogrenme Yok &:Dogru Ogrenme : Yanlis Ogrenme g: Kitap
©:0gretmen

Tartisma ve Sonug

Sosyal bilgiler 6gretmen adaylarinin tarihsel kavramlara yonelik algilarinin ve kavram yanilgilarinin
incelendigi bu calismada, katiimcilarin incelenen tarihsel kavramlara yonelik algilarinin yetersiz oldugu,
bir tutarlilk ve butinlik gostermedigi sonucuna ulasiimistir. Calismaya katilan 6gretmen adaylarinin
tarihsel kavramlari (jakobenizm, anakronizm, tarihselcilik, tarihsel empati, senkronize tarih, etnosentrizm,
diaspora, oryantalizm,) karistirdiklari ve kavram yanilgisi veya kavram kargasasi yasadiklari belirlenmistir.

Sosyal bilgiler 6gretmen adaylarinin Avrupa Tarihi’'nde yer alan bazi kavramlara yonelik bilgi
diizeylerinin incelendigi calismada, katilimcilarin Avrupa Tarihi ile ilgili bazi kavramlar karistirdiklari ve
kavram yanilgisina diistiikleri tespit edilmistir (Alaca, 2018). Sosyal bilgiler 6gretmen adaylarinin “inkilap
Tarihi” 6gretiminde kullanilan bazi kavramlari anlama diizeylerini belirlemeye y6nelik yapilan ¢alismada,
katilimcilarin “inkilap Tarihi” dgretiminde gecen bazi kavramlari tam olarak anlayamadiklari sonucuna
ulasiimistir (Kaymakgi, 2012). Ogretmen adaylarinin “isyan, inkilap, rénesans ve ihtilal, reform, tanzimat,
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evrim ve darbe” gibi kavramlara yonelik kavram yanilgisina sahip olduklari belirlenmistir. Kaymakgi’'nin
(2012) ve Alaca’nin (2018) arastirmalarinin 6gretmen adaylarinin tarihsel kavramlara yoénelik bilgi ve
algilarinda eksiklik oldugunun ve kavram vyanilgilari yasadiklarinin belirlenmesi ile bu arastirmanin
sonuglari 6rtiismektedir.

Bu calismaya katilan 6gretmen adaylarinin kavramlara iliskin tanim ve agiklamalarinin kavramin
icerigine yonelik bilgiden yoksun oldugu, katilimcilarin zihinlerinde olusan ¢agrisim ve benzesimler yoluyla
kavramlari agiklamaya calistiklari belirlenmistir. Katilimcilarin derslerde jakobenizm, anakronizm,
tarihselcilik, tarihsel empati, senkronize tarih, etnosentrizm, oryantalizm ve diaspora kavramlariyla
karsilasmamalari, sosyal bilgiler ve tarih derslerinde bu kavramlarin 6gretilmedigi tespit edilmistir. Bu
bulgular, sosyal bilgiler kapsaminda tarihsel kavramlarin 6gretimi ile ilgili alanda bir eksikligin oldugunu
gdstermektedir. Ogretmen adaylarinin calismada incelenen tarihsel kavramalara iliskin okul disi inceleme
yapmadiklari tespit edilmistir. Ogretmen adaylarinin tarihsel kavramlara iliskin ciddi kavram yanilgilari
yasadiklari ve kavramlari bilimsel tanimina uygun tanimlayamadiklari belirlenmistir. Sosyal bilgiler
o6gretmen adaylarinin tarihi kavramlara iliskin kavram yanilgilarini tespit etmek amaciyla yaritilmas
¢alismada da katilimcilarin arastirmada incelenen ¢ogu kavrama yoénelik kavram yanilgilarinin oldugu,
kavramlari net olarak tanimlayamadiklari sonucuna ulasilmistir (Ozkan, 2019). Bu arastirmada da benzer
sonuglara ulagilmistir. Tarih 6gretmenlerinin tarihsel empatiye yonelik algilarinin incelendigi ¢alismada,
o6gretmenlerin yaridan fazlasinin tarihsel empatiye yanlis algiladiklari, tarihsel empatiyi sempati ile
karistirdiklari ve kavram kargasasi yasadiklari tespit edilmistir (Yilmaz ve Koca, 2012). Bu ¢alismada da bazi
o6gretmen adaylarinin tarihsel empatiyi yanhs algiladiklari ve kavram yanilgisi yasadiklari belirlenmistir.

Arastirma sonucunda, 6gretmen adaylarinin bazi kavramlar ile daha 6nce hig karsilasilmadiklari ve bu
kavramlari 6grenmeye de tesebbiis etmedikleri sonucuna ulasilmistir. Bu sonug, 6gretmen adaylarinin
yuksekogretimde verilen derslerde dnemli tarihsel kavramlarla sikga veya yeterince karsilasmadiklarini
gostermektedir. GUnlimizde islemsel bir 6grenmeden ziyade kavramsal bir 6grenme (Colak, 2010) anlayisi
oldugu dusinildigiunde, yiiksekégretim diizeyinde 6grenim gérmekte olan bu 6gretmen adaylarinin etkili
bir kavramsal 6grenme gerceklestiremediklerini ifade etmek mimkiindir. Bu kavramlarin 6gretmen
adaylari tarafindan 6grenilememis olmasinin bir sebebi de 6gretmen adaylarinin sosyal bilgiler egitiminde
yer alan farkh kavramlarin 8grenimini zor bulmalarindan kaynaklanmis olabilir. Er ve Unal (2017),
o6gretmen adaylarinin sosyal bilgiler dersinde 6gretimi zor olarak nitelendirilen soyut kavramlara yonelik
biligsel yapilarini kelime iliskilendirme testi araciligiyla incelemislerdir. Arastirmadan elde edilen sonuglara
gore, Ogretmen adaylarinin arastirma kapsaminda tarih, cografya, sosyoloji, antropoloji, arkeoloji,
psikoloji, ekonomi, siyaset, felsefe ve dini igerikli birgok kavrami 6gretimi zor kavramlar olarak
nitelendirdikleri belirlenmistir. Ogretmen adaylarinin bu olumsuz algilarinin ortadan kaldirilmasi igin gesitli
calismalar dzellikle eylem arastirmasinin yapilmasina ihtiyac bulunmaktadir. Ogretmenlik meslegini icra
edecek olan 6gretmen adaylarinin giiniimiiz 6gretim anlayisinin temelinin bilginin kavramsal olarak
o6grenilmesi oldugunu idrak ederek kavram 6grenimi ve 6gretime gerekli 6nemi vermeleri gerekmektedir.

ilgili alan yazini incelendiginde, sadece yiiksekdgretim diizeyinde degil, farkli egitim diizeylerinde de
tarihi ve cografi kavramlarin dgretim ve dgrenimine iliskin sorunlar tespit edilmistir. Ornegin; Akca vd.
(2016), Arslan (2010), Aycan (2010) ve Kémiircii (2002) tarafindan yapilan arastirmalarda, inkilap Tarihi
dersinde yer alan bazi kavramlarin 6grenciler tarafindan dogru bir sekilde 6grenilmedigi sonucuna
ulasilmistir. Benzer sekilde, Karahan’in (2009) ortadgretim 6grencileriyle, Kaya’nin (2011) 7. sinif
ogrencileriyle ve Kilig'in (2015) 8. sinif 6grencileriyle yaptiklari c¢alismalarda, 6grencilerin incelenen
kavramlara iliskin algilarinin yeterli olmadigi, kavramlara yonelik basmakalip bilgilere sahip olduklari,
kavramlara iliskin bilgi duzeylerinin yetersiz oldugu ve kavram yanilgilari yasadiklari tespit edilmistir.
Sadece tarihsel kavramlarin 6greniminde degil, sosyal bilgiler 6gretim programinda yer alan cografi
kavramlarin 6greniminde de 6grencilerin problem yasadiklari ve bu kavramlara iliskin kavram yanilgilarina
sahip olduklari gesitli arastirmalarla belirlenmistir (Avci, 2015; Bitlisli, 2014; Cakmak, 2006; Gimus & Avcl,
2016; Kayacan, 2010). Bu ¢alisma sonuglari incelendiginde, 6grencilerin sosyal bilgiler dersini 6grenmeye
basladiklarindan itibaren derste yer alan kavramlari 6grenirken zorluklar yasadiklari, kavram kargasasi ve
kavram yanilgilarina sahip olduklari belirlenmistir.

238



Yilmaz & Kili¢ — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 53(1), 2024, 206-242

Ogretmen adaylarinin sosyal bilgiler dersinde kavram égretimi yapmalari gerektigi icin, sosyal kavram
Ogretimi konusunda Ogretmenlerle yapilan arastirmalarin da incelemesi 6nemlidir. Soylu (2019)
tarafindan sosyal bilgiler 6gretmenlerinin kavram 6gretimine iliskin gorislerini belirlemek amaciyla
yapilan arastirma sonucunda, 6gretmenler 6grencilerin sosyal bilgiler dersinde 6zellikle soyut tarihi
kavramlarda gliglik cektikleri ve bu kavramlari daha zor 6grendikleri tespit edilmistir. Memisoglu ve
Tarhan (2016) da sosyal bilgiler 6gretmenlerinin kavram 6gretimiyle ilgili en fazla vatandaslik ve tarih
Unitelerindeki konularda zorluk yasadiklarini belirlemislerdir. Cimen’in (2019) arastirmasindan elde
edilen sonuglara gore, 6gretmenler sosyal bilgiler dersinde 6grencilerin oldukga fazla kavram yanilgisi
yasadiklarini, en ¢ok kavram vyanilgisi yasanan konular arasinda soyut kavramlarin, eski medeniyet
isimlerinin, yabanci dilden gegen kavramlarin, cografi ve tarihsel kavramlarin oldugunu ifade etmislerdir.

Bu arastirma sonugclari, calismaya katilan 6gretmen adaylarinin da 6gretmenlik meslegini icra ederken
sosyal bilgiler dersinde yer alan kavramlari 6gretmede sorun yasama ihtimallerinin yiksek oldugunu
gdstermektedir. Ogretmen adaylarinin lisans diizeyinde dgrenmeleri beklenen kavramlari tam ve dogru
bir sekilde 6grenememeleri, kavramlara iliskin kargasa ve yanilgi yasamalari meslek hayatlarini olumsuz
etkileyecek bir sorun teskil etmektedir. Sosyal bilgiler gibi kavramlarin énemli bir yer tuttugu derste
kavram o©gretimine iliskin problemler yasanmasi da kaginilmaz olacaktir. Kavram 06greniminde ve
Ogretiminde sorun yasanmamasi veya sorunlarin asgari dizeye ¢ekilmesi icin uzun vadeli egitim
politikalarina ve Milli Egitim Bakanligi ile Gniversitelerin egitim fakilteleri arasinda isbirligi yapilmasina
ihtiyac vardir. Ogretmen adaylarina ve égrencilere cok miktarda bilgi ve kavramin ezberletilmesine degil,
kavramlari anlamlandirmalarina ve kavramlar lizerine dislinmelerine firsat verilmelidir. Ancak lisans
derslerinde 6gretim elemanlari tarafindan yapilan agiklamalarin, bilgi ve bilgi transferine 6nem veren
davranigsal 6grenme kuraminin etkisi altinda oldugu anlasiimaktadir. Diger konularin 6gretiminde oldugu
gibi, kavram 0&gretimi konusunda da yapilandirmaci yaklasimin etkin bir sekilde derslerde hayata
gecirilmesi ve 6gretmenlerin siniftaki uygulamalarinin yapilandirmaci yaklagimin ilkeleriyle uyumlu
ogretim yontem ve tekniklerinin kullanmasi 6nerilmektedir. Derslerde 6grencilere temel kavramlarin
ogretilmesi ve kavramlara iliskin somut 6rneklerin sunulmasi da kavram 6grenimini, kavram kargasasini
ve kavram vyanilgilarinin ortadan kaldirilmasini kolaylastiracaktir. Derslerde sadece kavramlarinin
isimlerinin gegmemesi, kavramlara yénelik siklikla vurgu yapilmasi ve kavramlarin bulundugu baglamla
iliskili bir sekilde ele ainmasi gerekmektedir. Ogretmen adaylarinin da kavramlara yénelik okul veya ders
disi okuma yapmalari ve okuduklari metinleri konuyla bagdastirmalari ve 6ziimsemeleri saglanmalidir.
Boylece birbirinden kopuk olmayan, tam ve kalici 6grenmeler gergeklestirilebilir.

Ogretmen adaylarinin “Sosyal Bilgiler Ogretim Programinda” vyer alan tarihsel kavramlara yonelik
algilarini belirlemeye yonelik yapilan ¢alismalar alan yazininda oldukga sinirlidir. Sosyal bilgiler egitimi
acisindan kavramlarin ne derece 6nemli oldugu dustnildagiinde, ilgili alan yazininda bu boslugun
doldurulmasina ve yeni galismalarin yapilmasina ihtiyag vardir. Bu ¢alismada sosyal bilgiler 6gretmen
adaylarinin tarihsel kavramlara iliskin algilari nitel arastirma yontemi kullanilarak incelenmistir. Kavramlari
arastirma konusu olarak ele alan galismalarin gesitli egitim kademelerinde, farkh Gniversitelerde veya
cografi bolgelerde, farkli katilimcilarla ve farkli arastirma desenleri ile incelenmesi sosyal bilgiler
egitiminde yer alan kavramlara iliskin sistematik bilgi toplanmasina ve alanyazinin gelismesine katki
saglayacaktir. Sosyal bilgiler alaninda kavramlar Gzerine yapilacak yeni calismalarin betimsel yontemlerle
sinirh kalmamasi, kavram yanilgilarinin tespit edilmesine ve ayni zamanda ortadan kaldiriimasina yardim
edecek eylem arastirmasi deseninin kullaniimasina ihtiyac¢ vardir. Deneysel ¢alismalarla da hangi 6gretim
yontemlerinin kavram 6gretimi ve kavram yanilgilarini gidermede daha etkili oldugu tespit edilmelidir.
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