Vol: 47 No: 1 Sayfa: 1-36

www.cufej.com

% Gukurova Universitesi Egitim Fakiiltesi Dergisi

Graduate Education in Teachers’ Professional Development: Curriculum
and Instruction Doctoral Program*
Betiil BALDAN®"", Meral GUVEN®

®Anadolu Universitesi, Egitim Fakiiltesi, Eskisehir/Tirkiye
®Anadolu Universitesi, Egitim Fakiiltesi, Eskisehir/Tiirkiye Crosshark

Article Info Abstract

The aim of this study is to reveal the contributions of the doctoral education in

DOI: 10.14812/cuefd.400002 Curriculum and Instruction (Cl) field to teachers’ professional development. In the

Article history: scope of this aim, basic qualitative research design was employed. The participants of
Received 01.03.2018 the study included 11 teachers who actively attend Anadolu University Institute of
Revised 25.03.2018 Educational Sciences Curriculum and Instruction doctoral program. The data of the
Accepted  03.04.2018 study were collected through semi-structured interviews which lasted 17-30 minutes

and analyzed with content analysis method. As a result of the study, the most
important reason why the teachers chose Cl doctoral program was found out to be the
need of professional development. The contributions of the Cl doctoral program to the
professional development of teachers were gathered around the themes

” u

“contributions regarding curriculum and instruction”, “contributions regarding testing
and evaluation processes”, “contributions regarding carrying out the learning process”
and “contributions as an individual”. Regarding Cl doctoral program, teachers put
forward various recommendations such as focusing more on practical studies,
improving testing-evaluation skills and dealing with research processes more. Based on
these findings, it is concluded that Cl doctoral program has a very crucial role in

serving for teachers’ professional development.

Keywords:

Graduate education,
Doctoral program,
Professional development,
Curriculum,

Instruction.

Ogretmenlerin Mesleki Gelisiminde Lisansiistii Egitim: Egitim
Programlar ve Ogretim Doktora Programi

Makale Bilgisi 0z
DOI: 10.14812/cuefd.400002 Btj. .ar%l'_;‘.tlrnjeumm amauv Egitim F.’rogr'afnlérl ve Ogretim (EPO) alanindaki doktora
egitiminin 6gretmenlerin mesleki gelisimine katkisini ortaya gikarmaktir. Bu amag
Makale Gegmisi: kapsaminda, temel nitel arastirma deseni kullanilmistir. Arastirmanin katihmcilari
Gelis 01.03.2018 Anadolu Universitesi Egitim Bilimleri Enstitlisii Egitim Programlari ve Ogretim doktora
Dizeltme  25.03.2018 programinda aktif olarak 6grenim goérmekte olan 11 6gretmenden olusmaktadir.
Kabul 03.04.2018 Arastirmanin verileri 17-30 dakika arasinda siiren yari yapilandiriimis gérismeler
Anahtar Kelimeler: yoluyla toplanmis, elde edilen veriler ise igerik analizine tabi tutulmugstur. Arastirmanin

sonucunda 6gretmenlerin EPO doktora programina baslama nedenleri arasinda en
dnemli nedenin mesleki gelisimlerini saglama oldugu ortaya ¢ikmistir. EPO doktora
programinin 6gretmenlerin mesleki gelisimlerine katkilari ise “egitim programlarina ve
ogretime iliskin katkilar”, “6lgme-degerlendirme sirecine iliskin katkilar”, “6grenme
surecinin yurattlmesine iliskin katkilar” ve “bireysel katkilar” baglklari altinda
toplanmistir. Ogretmenler, EPO doktora programina yénelik olarak uygulamaya daha
fazla odaklaniimasi, 6lgme degerlendirme becerilerinin gelistirilmesi ve arastirma
slreglerinin daha fazla ise kosulmasi gibi bircok 6neri gelistirmislerdir. Bu bulgulara
dayali olarak, EPO doktora programinin dgretmenlerin mesleki gelisimine hizmet

Lisansisty egitim,
Doktora programi,
Mesleki gelisim,
Egitim programlari,
Ogretim.

* .
Bu ¢alismanin bir bolimu 27-20 Ekim 2016 tarihinde Antalya’da dizenlenen 4. Uluslararasi Egitim Programlari ve Ogretim
Kongresi’nde so6zIi bildiri olarak sunulmustur.

**Author:bbaIdan@anadolu.edu.tr



Baldan & Giiven — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(1), 2018, 1-36

etmede oldukga 6nemli bir roli oldugu sonucuna ulasiimigtir.

Introduction

Rapid improvements and changes in science and technology doubtlessly require individuals to
participate in various professional development activities in order to maintain their skills update and
keep up with the innovations. It is also necessary that teachers, who mainly deal with human beings,
should not remain indifferent regarding these contemporary changes and had better be involved in
continuous professional development so as to refresh their skills and knowledge (Altun and Vural, 2012).
Based on the fact that education has the maximal value in shaping countries in terms of both economic
and social aspects and the operators of the educational processes, namely teachers, have a crucial role
in creating a better future for the society, it can be said that attempts at improving professional
competencies of teachers will be reflected on the societal advancement by contributing on the quality
of education and instruction. Today, due to the fast changes in science, technology and education, pre-
service education of teachers fails to provide them with all the required skills; therefore, continuous or
lifelong professional development has become a necessity for all teachers (Babanoglu and Yardimci,
2017). In this context, it can be said that teachers should be involved in activities aiming for the
improvement of their professional competencies starting from their initial years in the profession to
their retirement or leave. As a matter of fact, continuous professional development of teachers has
been adopted as one of the major strategies in enhancing the quality of educational services by many
countries (Seferoglu, 2004; Hayes, 1997).

Professional development has been defined by Ozer (2008) as the learnings carried out by individuals
in order to ensure the continuity of their efficacy in their profession. Bolam and MacMahon (2004)
defined professional development more broadly as all the purposeful and planned learning activities
aiming for providing benefits to the teachers or school directly or indirectly, which contributes to the
increase in the quality of education. According to a more detailed definition, professional development
is a purposeful, continuous, and systematic process and whole of events which is designed and
developed to enhance teachers’ knowledge, skills and attitudes towards subject matter, pedagogy and
management with an aim of increasing students’ learning, reaching educational goals and improving the
school (Odabasi, 2008). The main objectives of professional development in teaching can be stated as to
ensure teacher orientation, to make up the deficiencies of pre-service education in terms of professional
competencies, to help teachers gain new knowledge, skills and behaviors required by the innovations
and advancements in the field of education and to support the enhancement of educational system
(Ministry of National Education [MNE], 1995). Expectations regarding the quality in education, ever-
shifting societal needs, innovations in information and communication technologies, the effects of
technology on learning and teaching and changes in the student profile and paradigms of learning and
teaching constitute the main bases of teachers’ professional development needs (Elgicek and Yasar,
2016; ilgan, 2013). Besides, the professional competencies expected by the teachers to possess play an
important role in professional development needs. Generic Competencies in Teaching Profession which
was updated in 2017 by MNE are comprised of six major competency fields:

e Personal and professional values-professional development,
e Identifying students,

e Learning-teaching process,

e Monitoring and evaluating learning and progress,

e School, family and society relationships,

e  Curriculum and content knowledge.

Below these six major fields, 31 sub-competencies and 233 performance indicators were identified
(MNE, 2017). Gaining all these competencies adequately in pre-service education might not be possible
due to the time limitation of undergraduate programs or the competencies that are gained might get
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obsolete or lose their function because of the changing context and needs. All these circumstances
cause the emergence of various professional development needs in time. Research on teachers’
professional development needs also unfolds this diversity of needs. For instance, in Babacan and Ozey’s
(2017) study, it was found out that Geography teachers have professional development needs regarding
subject matter. In another study which had a similar sample, it was revealed that secondary Geography
teachers in Nevsehir province needed professional development regarding subject matter, instructional
technologies, curriculum and testing-evaluation process (Meydan and Uzunéz, 2017). In Bag and
Ceviker-Ay’s (2017) study carried out with early childhood teachers, it was found out that pre-school
teachers had professional development needs related to curriculum evaluation, family education,
instructional technologies, and improving students’ sense of aesthetics. Karasu, Aykut and Yilmaz’s
(2014) study revealed that teachers of mentally handicapped students had needs of professional
development regarding classroom management, behavior modification and instructional methods. As it
can be seen from these studies, the more the expertise field of the teachers, student profiles, school
types, school level and context diversify, the more the professional needs of the teachers diversify. In
order to fulfill these various needs, numerous professional development models, principally in-service
education, can be utilized.

Sparks and Loucks-Horsley (1989) gathered activities aiming for professional development under five
models. The first model can be stated as individually guided development which includes activities such
as professional readings, keeping professional journals and attending graduate programs. In this model,
teachers get involved in an activity by their own choice to improve their current skills or solve their
professional problems. Observation and evaluation model in this classification is a professional
development model in which teachers observe their colleagues and give feedback to each other. This
model includes professional development activities such as practice teaching, observing another
teacher, peer assessment and school visits. Lesson study technique which appeared in Japan and has
recently become popular over the world can also be discussed within this model (Doig and Groves,
2011; Guner and Akyliz, 2017). The model of participation in the curriculum development process is
another professional development model which leads teachers to obtain necessary knowledge and skills
for some curricular activities by the way of participating in the activities such as participating in the
projects regarding to planning and developing curriculum, and then determining needs, testing
curriculum, preparing teaching aids, and making curriculum evaluation studies. Besides this model, the
professional development model in which teachers design and conduct research to solve the problems
related to in-class teaching by adopting scientific method and thus contribute to professional
development is named as research model. According to Sparks and Loucks-Horsley’s (1989) classification
of professional development models, participation of teachers in activities such as courses, workshops
conducted by another educator is named as education model and it contributes to professional
development of teachers by changing their beliefs, attitudes, knowledge and skills. Along with the
professional development models in this classification, it is possible to make reference to other
professional development activities and models conducted by teachers mostly in their institutions such
as school-based professional development model. School-based professional development model
(SBPD) was introduced by the Ministry of National Education in 2007, and it was based on the idea that
teachers and administrators in a school share their experiences with each other and meet the
professional development needs in the school environment (MNE, 2009).

From individually guided professional development activities in the classification of Sparks and
Loucks-Horsley (1989), which is widely accepted in literature, graduate education includes master’s or
doctoral programs in which teachers can participate in their own fields of teaching or in educational
sciences, and it aims to lead teachers to obtain advanced skills and to specialize in various areas such as
instructional approaches, instructional technologies, testing and evaluation, curriculum development,
classroom management and school management (Ozer, 2008). The main purpose of graduate education
is to raise qualified manpower that produces, uses and criticizes knowledge and is equipped with
problem solving skills (Karaman and Bakirci, 2010). Many teachers can participate in graduate education
programs in order to improve the competencies related to their jobs although graduate education for
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teachers is traditionally preferred to be employed as an instructor in teacher training programs.
Moreover, holding a graduate degree is a must stipulated by the government in some countries so that
teachers can retain their teaching licenses or update their knowledge and skills continuously (Saydi,
2013; Parkay and Harcastle, 1990). It can be assumed that it is quite functional for teachers take
graduate education while practicing their profession because not only it leads them to perform their
own professional development on a high level, but also contributes to the development of their
colleagues with the activities they organize in the school (Ozer, 2008). Graduate education is also
significant in terms of giving an opportunity to the teachers to advance in their career besides improving
professional competencies. When teachers are given an opportunity to advance in their career, their
commitment to their institution increases and it is possible for them to define future goals and feel
themselves more important (Bakioglu and inandi, 2001). Furthermore, it is significant that teachers
always take a role in the professional development activities as teachers’ professional development is
beneficial for their students and institutions as well as their career development (Glindiiz, 2013).

Within the scope of the graduate education, many teachers tend to choose graduate programs in
Educational Sciences tough some of them prefer their own teaching fields. In this context, Curriculum
and Instruction can be regarded as one of the most preferred subfields of Educational Sciences in
Turkey. The department of Curriculum and Instruction was firstly structured in Ankara University Faculty
of Educational Sciences in 1965, stopped delivering undergraduate education by the decision of the
Council of Higher Education in 1997, and since then it continued to offer master and doctoral programs
(Gozitok, 1994; Akyiiz, 2003; Duman, 2005). After undergraduate programs were closed in 1997, the
basic functions of the Department of Curriculum and Instruction were redefined by Anadolu University
in the following way (Anadolu University Institute of Educational Sciences, n.d.):

e To instruct the professional teaching knowledge courses and elective courses at the level of

bachelor’s degree in the field of Curriculum and Instruction in the Faculty of Education,

e To design and offer programs in order to meet the needs of those who work in the field of

education and instruction,

e To conduct master and doctoral programs in the field of Curriculum and Instruction in the

Institute of Educational Sciences,
e To do scientific research in Curriculum and Instruction field.

Along with these functions, it is seen that “providing individual and professional development of the
teachers and educators who work in formal and non-formal educational institutions” is one of the aims
of the Department of Curriculum and Instruction in Anadolu University (Anadolu University Institute of
Educational Sciences, n.d.). Nevertheless, when the related literature was reviewed, we failed to
encounter any study which indicates how the graduate education given by the Department of
Curriculum and Instruction contributes to professional development of teachers, and how it fulfils its
function and aim. For this reason, the aim of this research is to find out the contribution of the doctoral
program in Curriculum and Instruction field to professional development of teachers. In the scope of this
aim, following questions were searched for an answer:

1. What are the reasons for teachers to choose doctoral program in Curriculum and Instruction?

2. What are the opinions of teachers about the contributions of doctoral education in the field of
Curriculum and Instruction to their professional development?

3. What are the suggestions of teachers regarding the Curriculum and Instruction doctoral
program to meet their professional development needs more comprehensively?

With this study conducted, it is expected to reveal the role of Curriculum and Instruction doctoral
program in professional development of teachers, and to indicate in what aspects Curriculum and
Instruction doctoral program can be improved for professional development of teachers. Moreover,
with this study, it is also expected to contribute to the literature by providing an insight about how the
process of graduate education reflects on the institutions of teachers.
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Method

In this study which aims to reveal the contribution of doctoral program in the field of Curriculum and
Instruction to professional development of teachers, “basic qualitative research design” was employed
by the nature of research questions. Basic qualitative research is a qualitative research design which is
interested in the meaning people attach to their experiences, and aims to understand how these
experiences are comprehended (Merriam, 2013).

Participants

The participants of the study were 11 teachers who were selected by purposeful sampling and who
were actively attending to the Curriculum and Instruction doctoral program of Institute of Educational
Sciences in Anadolu University as of the spring term in 2015-2016. 9 of the participants work as an
instructor in English preparatory schools of various universities, 1 of them works as a teacher in ajunior
high school, and 1 in the level of pre-school education. 2 of the participants work in schools which is
governed by Ministry of National Education. Information regarding the participants can be seen in Table

1.

Table 1.

Information Regarding Participants

Nickname Age Gender Field of Field of master’s Years of Education level
bachelor’s degree experience teachers work
degree in

Ahmet 40 Male Foreign Language  Foreign Language 18 Higher
Education Education education

Baris 41 Male Foreign Language Foreign Language 18 Higher
Education Education education

Cansu 31 Female Foreign Language Curriculum and 8 Higher
Education Instruction education

Deniz 32 Female Foreign Language Foreign Language 5 Higher
Education Education education

Ekrem 34 Male Foreign Language None 11 Higher
Education education

Filiz 30 Female Early Childhood Geography Education 9 Pre-school
Education

Ferda 30 Female Elementary Curriculum and 9 Junior high
Science Education Instruction school

Hirkan 33 Male Foreign Language None 11 Higher
Education education

Mert 42 Male Foreign Language Foreign Language 18 Higher
Education Education education

Murat 28 Male Foreign Language None 6 Higher
Education education

Tugce 30 Female Foreign Language Foreign Language 7 Higher
Education Education education

As it is seen in Table 1, 5 participants are female and 6 of them are male. The field of bachelor’s

degree of 9 participants is Foreign Language Education, of 1 participant is Early Childhood Education and
of 1 participant is Elementary Science Education. 5 of the participants attained their master’s degree in
Foreign Language Education, 2 of them in Curriculum and Instruction, and 1 in Geography Education
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while 3 of them did not get a master’s degree. The ages of the participants vary from 30 to 42, and their
professional experiences vary from 5 to 18 years.

Criterion sampling was used to determine the participants. To have taken at least 4 of 7 courses
which are necessary to be successful in the Curriculum and Instruction (Cl) doctoral program, and to be
successful in those courses were defined as the criteria for the participants to be selected. From 14
teachers who met the criteria, 11 formed the study group of the research based on their voluntary
participation. In the ClI doctoral program of Anadolu University, all the students who did not get a
master’s degree in the same field are subjected to a scientific preparation program consisting of 4
courses at least. For this reason, all the participants apart from those who got a master’s degree in Cl,
namely Cansu and Ferda, took at least 4 scientific preparation courses apart from their doctoral courses.

Data Collection Tool

Data in the research were obtained through semi-structured interviews. “Semi-structured interview
form” was prepared as data collection tool by the researchers, reviewed by two experts, and finally it
consisted of two sections and 13 questions in total by being reformed with the help of feedback taken
from the experts. In the first section, there were 5 questions which aimed to question some personal
information of the teachers such as their professional experience and their bachelor’s degree. On the
other hand, the 8 questions in the second section interrogated the reasons of teachers for choosing or
starting doctoral program in the field of Curriculum and Instruction, the contributions of this program to
the various aspects of their professional development and their suggestions related to this program.

Data Collection Process and the Role of Researcher

Data for the study were collected in June-September 2016. At the beginning of the data collection
process, it was planned to interview face to face with all the participants. However, some of the
participants could not be interviewed face-to-face, and these participants were asked to reply the
questions in the semi-structured interview form in written form since 6 participants did not live in
Eskisehir and there was an attempted coup in Turkey on the 15" July, 2016. Face-to-face interviews with
other 5 participants were conducted in the Faculty of Education of Anadolu University and lasted
between 17 and 30 minutes. Responses given during the interviews were recorded with tape recorder
and transcribed later. Each stage of the study was based on voluntary participation, and both verbal and
written consent of the participants were obtained before the data collection process.

The researchers who conducted this study are instructors who work in the relevant department at
the same time. One of the researchers gives lectures in master’s and doctoral programs, and also she is
a thesis supervisor in the relevant program. The other researcher takes courses with the participants,
helps them to select courses or choose a supervisor, increases course capacity for them and even meets
them in social environments out of the school context. By taking into consideration of the risk that the
participants may not properly express themselves to an instructor from whom they take courses or who
is their supervisor, data collection process was carried out by the other researcher who has more
intimate relationship with the participants.

Data Analysis

In basic qualitative research design, “data analysis includes the detection of the patterns repeated
through the data and characterize it” (Merriam, 2013). Content analysis, one of the qualitative data
analysis methods, aims to reach concepts and relations explaining the data collected, to define the data,
and to reveal the facts hidden (Yildirim and Simsek, 2013). In this regard, it was thought that content
analysis was the most suitable method for the research questions and research design used, and the
data were analyzed in accordance with the stages of coding, finding themes, organizing the data based
on the codes and themes, and interpreting these findings (Yildirirm and Simsek, 2013). In this context,
the data were organized first, and coded within a general framework. In the coding performed within a
general framework, a general conceptual frame is formed before the analysis, and the code list is
continuously updated based on the new frames in the analysis process (Yildirim and Simsek, 2013). At
the end of the coding process, the codes were reviewed, similar codes were associated, and some codes
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were reorganized. Then, the code list obtained was gathered under main themes defined by the
researchers to include the similar codes.

In order to secure the codes built, 50% of the data set was given to three different experts who hold
a PhD in CI, conduct qualitative research, and even give lectures in qualitative research. Subsequently,
the formula (Agreement/agreement+disagreement x 100) suggested by Miles and Huberman (1994) was
applied in consequence of their analysis. As a result of this calculation, it was seen that the analysis was
reliable at the rate of 86%. The last pattern, which was generated by placing the codes under main
themes, was also shaped with the opinions and approvals of two experts in qualitative research and in
the field of CI.

Results

The data obtained in this research, which aimed to reveal the contributions of the doctoral program
in Curriculum and Instruction to the professional development of teachers, were gathered under several
themes as a result of the content analysis. In this section, the findings attained related to the research
were presented separately within the scope of each research question. Since there was an increasing
tendency not to present frequency and percent values in qualitative research, it was not presented any
numerical value related to the frequency of the themes occurred in this research. However, there was a
ranking from the most emphasized themes to the least emphasized ones in the presentation of the
themes.

Findings Related to the Reasons of Teachers for Starting Doctoral Program in the Field of Ci
Regarding the first research question, it was tried to define the reasons of teachers for starting or

choosing the Cl doctoral program. As a result of the analysis of the data obtained in this context, the
themes related to the reasons of teachers for starting doctoral program in Cl were presented below.

e To provide professional development

e To provide career development

e To contribute to the institutions

e Individual interest

e The prestige of the faculty

Among the reasons of teachers for starting doctoral program in the field of Cl, the reason which was
mostly mentioned is the need for professional development. In this regard, nine of the participants
emphasized various aspects of professional development such as identifying student characteristics,
updating their competencies, providing self-development and improving teaching skills. Baris teacher,
who stated that he preferred this program in order to improve his teaching skills said:

“Why did | start this program? Because we can call this program as the “ABC” of teaching. Actually, it

is like an umbrella term. | am also keen on teacher education. ...For that reason, when | had such a
chance, | wanted to do that here. ...| wanted to improve myself in terms of teaching even in a
different field. So, | chose this program.”

Also, he defined CI field as the basis of teaching, and stated that the reason for choosing this field
was based on his interest and will to improve himself in a different area from his bachelor’s degree, but
again related to teaching. Ferda teacher, who emphasized teaching skills like Baris Teacher, said:

“..Firstly, my aim was to improve myself. Also, our program has two aspects: both curriculum and

instruction. | wanted to improve myself in terms of instruction, as well. As to the curriculum aspect, |

was always interested in curriculum during my undergraduate education. ...l think a teacher should
master in that curriculum. | think | could not obtain very much about Educational Sciences in my
undergraduate education. ...So, my main aim was to improve myself.”

With her statement, she explained that she preferred this program since the courses that she had
taken during her undergraduate education were insufficient and also she wanted to have knowledge of
instruction and curriculum. Similarly, Mert teacher explained his reason for starting this program in that
way:
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“To follow academic developments related to the subjects such as planning, performing and
evaluating teaching activities, to intellectualize, to read, to be involved in discussions, to keep alive
my professional aspect by doing research and practices, and to learn new things...”

and he emphasized his eagerness to follow and learn the academic developments. On the other
hand, Murat teacher said:

“The most important reason for starting doctoral program in the field of Cl is my eagerness to
improve myself as a qualified teacher who has knowledge, skills, attitudes and values which are
necessary for teaching profession. Moreover, to have a strong motivation to work and improve myself in
this field is also a reason for my preference of this field.”

and he stated that providing career development besides improving teaching skills played an
important role in starting this program. Filiz teacher, who works in pre-school level, explained her idea
with her statement “I preferred Cl because | thought Cl would be suitable for me and it would contribute
to me in terms of both teaching and my career and future.” and she stated that in addition to
professional development, career development was also an important reason for starting the Cl doctoral
program.

Apart from professional development and career development; contribution to the institution,
individual interest and the prestige of the faculty are among the reasons. Hirkan Teacher, who
emphasized the demand for contribution to the institution, expressed his opinion in the following way:

“The only thing that we do while working in an institution is not to interact with the students in the
classroom or to fulfil the things to be taught... Many things process at the same time in terms of both
curriculum development and testing and evaluation in school. ...And we, instructors, do this. But, we
do not have expertise on this field. ... In this sense, the reason for applying to this program is to
enable the works done in the institution to be done in a steady way, and to enable the works to be
done more consciously if | can contribute. In this sense, to be helpful to the institution after
completing it or even during the process.”

Hirkan teacher stated that his responsibilities are not only planning, performing and evaluating in-
class activities but also developing curriculum implemented in the institution, designing and performing
testing and evaluation processes but as he was not an expert on these issues, he aimed to contribute to
his institution with the knowledge and skills that he obtained from this program.

Besides these reasons, the participants explained that their individual interest to the field of
Curriculum and Instruction was also an important factor in starting doctoral program in this field. Based
on the findings, it was seen that the prestige and quality of the instructors working in this program have
an effect on starting this program. With respect to this, Cansu Teacher said “I heard that the instructors
in Anadolu University were very qualified and this was a factor for me to start doctoral. So, my years
would not go down the drain” and emphasized that instructor staff played an important role in this
selection.

Findings Related to the Contributions of Doctoral Program in the Field of Cl to Professional
Development of Teachers

As a result of the analysis of the data obtained, the contributions of doctoral in Cl to the
professional development of teachers were gathered in four main themes including the contributions
related to curriculum and instruction, contributions related to testing-evaluation process, contributions
related to implementation of learning process and individual contributions. These main themes and sub-
themes under them were presented in Table 2.

As it is seen in Table 2; under the theme of contributions related to curriculum and instruction, there
are 10 sub-themes including curriculum literacy, to be involved in the curriculum development study, to
conduct curriculum evaluation study, planning learning-teaching process based on the needs, using
different teaching methods and techniques, adopting a student-centered approach to education,
making changes in teaching styles by taking instructors as a role model, concentrating more on practice
in teaching, doing in-class research and improving planning skills.
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Based on the findings, it was seen that Cl doctoral program contributes to the development of
several basic skills of teachers such as having knowledge of curriculum, managing the curriculum
development and evaluation process or involving in these processes.

Table 2.
Contributions of Doctoral in the Field of Cl to Professional Development of Teachers
Main themes Sub-themes

Curriculum literacy

To be involved in the curriculum development process

To conduct curriculum evaluation study

Planning learning-teaching process based on the needs

Contributions Related to Being aware of and using different teaching methods and techniques

Curriculum and Instruction  Adopting a student-centered approach to education

Making changes in teaching styles by taking instructors as a role model

Concentrating more on practice in teaching

Doing in-class research

Improving planning skills

Considering learner characteristics

Contributions Related to Getting in contact with the students in a more positive way
Implementation of Developing positive affective characteristics on students
Learning Process Encouraging students to express themselves

Making students obtain high-order thinking skills

Using process-centered testing-evaluation methods

Being competent in managing testing-evaluation process

Contributions Related to -
Adapting assessment tools

Testing-Evaluation Process - — - -
Using statistical methods in evaluation process

Rewarding student success

Contributions related to affective characteristics

Individual contributions as a learner

Individual Contributions . -
Contributions related to ethical values

Other contributions related to professional development

Ferda teacher, who stated that she became literate of curriculum thanks to the Cl doctoral program,
expressed her opinion in that way:
“Firstly,l analyze the objectives in the curriculum in a detailed way. For example, if | had not joined in
the graduate education process before, that curriculum would have stayed only as a written
document and | would not have been able to see it in a detailed way.”
and stated that she approaches to the curriculum she is responsible for implementing in a more detailed
way as a result of the education in this program. The Cl doctoral program also helps to get skills related
to the curriculum development and evaluation processes apart from curriculum literacy. With regard to
this, Deniz teacher said:
“We are preparing curriculum for X university, right now. | am in the Curriculum Office. For example,
we started with needs analysis. In that process, what | learned here contributed to me very much.
While making needs analysis and making group interviews, | found a chance to implement everything
that | learned here. If | had not taken this education, | would not have done it. | would not have
known even what needs analysis was.”
and asserted that thanks to the knowledge and skills that she obtained from this program, she involved
in the curriculum development process, and had chance to use the knowledge that she learned related
to the processes such as needs analysis. In terms of the curriculum evaluation process, Cansu teacher
said:
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“As a result of the education that | took, | conducted a study to evaluate the curriculum of my school
and made suggestions in the direction of the results that | concluded from the findings. | shared these
suggestions with school administration and instructors. In this study, | took advantage of the
knowledge that | obtained from the courses regarding curriculum evaluation and curriculum
development.”
and she stated that she used the knowledge and skills that she obtained from Cl doctoral program while
doing a curriculum evaluation study. As it is seen, Cl doctoral program contributes to the professional
development of teachers by increasing their knowledge and skills related to planning, developing and
evaluating curriculum.

Cl doctoral program also contributes to the competency of teachers related to instruction. Planning
learning-teaching process based on the needs, being aware of and using different methods and
techniques, adopting a student-centered approach to education, concentrating more on practice in
teaching and improving planning skills are among the main competencies obtained from Cl doctoral
program in terms of teaching. With regard to planning learning-teaching process based on the needs,
Baris teacher said:

“For example, the most important thing that | learned here was quality rather than quantity. | mean,

we were fussy and on the go. But we thought that all these topics, all the subjects in a standard book

were not necessary to teach. Because they did not correspond to the daily life. So, it was not
necessary to learn them. When we simplified them, we created a curriculum which consisted of less
topics, but was better in terms of things to be taught.”
and he explained that in the curriculum development process which he involved in, a more functional
curriculum was developed when based on the needs in the design of the aspects of aim, content and
learning-teaching process, and he correlated this result with his point of view that he obtained from CI
doctoral program.

When considered in terms of teaching, one of the most important contributions of Cl doctoral
program to teachers in terms of teaching is to be aware of and use different teaching methods and
techniques. With respect to this, Ferda teacher said:

“I do something different in the class, let’s say, | apply “six hats”. Many teachers do not that. And

they say “Oh, it is first time for us to see such a thing.” For example, they say ‘Shall we do it again,

teacher? Let’s repeat this method.’ The children are very interested in that in any case.”
and expressed that she applied the Six Thinking Hats technique which she learned in ClI doctoral
program in her class, and thus the students enjoyed and were quite interested. Similarly, Filiz teacher
said:

“I learned new models. | applied some of those models. Actually, we often use direct instruction. Even

though we say we encourage the students to be creative, to try different techniques and methods, it

is not true in fact. In just the same way as the past, the direct instruction is so when the doors are
closed. But | used different things. Because | represented what | learned here to there as | said. This
both attracted the students’ attention and created awareness on me.”
and she stated that like Ferda teacher, she represented the teaching methods that she had learned in Cl
doctoral program to her class, and these methods attracted the students’ attention. However, Filiz
teacher also stated that these teaching methods-techniques created awareness on her unlike Ferda
teacher.

Another contribution of Cl doctoral program to professional development of teachers is to give
teachers an opportunity to make changes in their styles in the way of exemplifying different teaching
styles. Regarding this, Hiirkan Teacher said:

“I became a teacher by observing my own teachers as a model during my graduate education for the

last time apart from it. But now... for example, since | have a chance to take education from many

teachers, | have also an opportunity to observe them as a model, too. It is also very nice. Teachers
reflect their personalities throughout their lives but they can also try different methods and attitudes
as they see other teachers. In this sense, | had a lot of role models here, | mean, in terms of teaching.

It was also quite useful...”
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and asserted that he observed different teaching styles of different instructors in Cl doctoral program,
and he obtained an opportunity to make changes in his teaching style based on these observations.
Besides these contributions, it was also determined that Cl doctoral program contributes to the
development of teachers in terms of instructional planning skills. With regard to this, Ekrem teacher
expressed his opinion in that way:
“I can make 2-4-hour big plans now by looking at those models in Instructional Design Models while
planning each lesson in itself. | broadened the planning margin, how can | say, | increased the range. |
can see things; | can plan the procedure. In terms of planning, it contributed to me a lot.”
and stated that he started to do long-term plans with a more holistic view in the direction of he
knowledge and skills that he obtained from the courses in Cl doctoral program. On the other hand,
Murat teacher said:
“I think it provided with knowledge, skills and competencies on considering many factors such as the
type of teaching activities, tools to be used, duration, arranging the learning environment based on
the purpose which is asked to be fulfilled in order to perform an efficient and effective learning;
designing them on paper; managing planning process by making evaluation with pilot scheme within
possibility and correcting the deficiencies and mistakes thanks to the education that we took in the
program.”
and stated that he could plan a lot of factors such as teaching aids, duration etc. in an effective way and
evaluate these plans with pilot implementation if necessary based on the knowledge and skills obtained
in this program. Based on all, it can be said that Cl doctoral program incontrovertibly contributes to
professional development of teachers in the aspects related to curriculum and instruction
As a result of the analysis of the data obtained, it was seen that attending Cl doctoral program
contributes to implementation of learning process. In this context, these contributions were identified
as considering learner characteristics, getting in contact with the students in a more positive way,
developing positive affective characteristics on students, encouraging students to express themselves
and making students obtain high-level thinking skills as it is seen in Table 2. With regard to considering
learner characteristics, Hiirkan teacher said:
“My attitude towards students changed especially after Learning Strategies course. For example,
now, | try using different ways while preparing a material or thinking about how | can transmit what
the book gives...sometimes, | turn them into things that require an action. For example, if there is a
matching activity, | turn it into a physical matching activity by placing it on the paper and by making
students stand up sometimes. They like it, as well. It is more useful for some of them. | use visual
materials more.”
and explained that he gave more importance to teaching styles in learning-teaching process and
diversified learning activities in accordance with the learning characteristics of the students. With regard
to considering learner characteristics, Cansu teacher expressed her opinion in that way:
“Firstly, | always prepare a lesson plan. However, doctoral education taught me the factors that |
need to consider in this planning stage. To my surprise, there were a lot of things that | did not care.
For example, | used to focus on the topic before. Now, | pay attention to learning styles, level of
readiness, current knowledge, experience and needs of the students.”
and stated that she gave more importance to the topic to be taught rather than learner characteristics
before doctoral, but then she started to give more importance to the individual differences and
characteristics of the students such as learning styles, readiness, past experiences, interests and needs.
When the contributions related to the implementation of learning process were analyzed, it was
seen that Cl doctoral program helps teachers develop positive affective characteristics on students. With
regard to this, Baris teacher, who works as an instructor in preparation school of a university said:
“Sometimes, | thought students had responsibilities in their university life. | mean if a student of such
an age has come here, it means that it is his/her responsibility to be motivated. But | saw that it was
not like that regardless of the age. So, we need to motivate our students as a teacher in any way. |
started to give more importance to it again in terms of motivating my students in my classes.”

11
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and he stated that he cared more about motivation of the students and took responsibility more in
motivating. Moreover, it was revealed that doctoral program in the field of CI plays an important role in
the issues such as getting contact with the students in a more positive way, encouraging students to
express themselves and developing high-order thinking skills of students. Regarding this, Deniz teacher
said:

“...affects that, the courses you took affect your attitude in the class. It affects your attitude towards

the student as a teacher. It affects the relationship between teacher and student. So, it defines

whether you will be a teacher-centered or student-centered teacher over time. | try to be more
empathetic and tolerant, and to encourage self-expression skill of the students a little bit more. | try
to encourage creative thinking skill of the students. That is, if a student says something and expresses
an opinion, it is important even if it is ridiculous.”
and stated that the courses that she had taken in this program affected her relations with the students
in a positive way, started to give importance to high-order thinking skills such as creative thinking, and
aimed to gain the students self-expression skills.

As stated in Table 2, under the theme of the contributions related to testing-evaluation process,
there are five sub-themes including using process-centered testing-evaluation methods, being
competent in managing testing-evaluation process, adapting assessment tools, using statistical methods
in evaluation process and rewarding student success. The participants emphasized that attending CI
doctoral program enabled them to use process-centered testing-evaluation methods more. As an
example of this, Ferda teacher said:

“We do the same in the evaluation process, as well. So, | try to consider other things rather than

classical tests. Such as process-centered assessment. Such as keeping a portfolio. All these things are

what | learned in my graduate education process. | also try to reflect them on teaching. Within the

process, evaluating children. It is more important for me.”
and expressed that Cl doctoral program played an important role in the use of process-centered testing-
evaluation methods more effectively. Besides using process-centered assessment-evaluation methods,
the doctoral also allows teachers to manage testing-evaluation process in a more effective way, to adapt
assessment tools, and to implement statistical methods in the evaluation process. Furthermore,
teachers regard rewarding success of the students as a perspective obtained from Cl doctoral program.
In regard to this, Baris teacher expressed his opinion in the following way:

“Previously, we used to evaluate our students in terms of what they could not do rather than what

they succeeded. But now, we embraced such a philosophy that we thought we should evaluate and

reward our students in terms of what they did rather than what they could not do. It was actually one
of the perspectives that | acquired here, and we applied it. So, we show them what they did rather
than what they could not so that they can be motivated more.”
and stated that he reflected the perspective that he acquired in Cl doctoral program on teaching
process, and focused on rewarding success of the students accordingly. To conclude, Cl doctoral
program has positive and important contributions to the teachers’ skills related to testing-evaluation
process.

Under the main theme of individual contributions in Table 2, there are four sub-themes including
contributions related to affective characteristics, individual contributions as a learner, contributions
related to ethical values and other contributions related to professional development. As a result of the
analysis of the data, contributions related to affective characteristics were defined as increase of
professional satisfaction and motivation, increase of self-efficacy perception, and caring other people’s
opinions more. With regard to increase of professional satisfaction and motivation, Ekrem teacher said:

“How can | describe that feeling? Now, you start to work excitedly. Three years pass, five years pass.

It becomes a little bit automatic. Then... that excitement starts to deplete. It becomes stable.

Sometimes, when | feel that stability, | try to do something. But that stability disappeared with these

academic studies. Again, my feelings of inexperienced...But, you know, some feelings full of love, you

turn back them.”
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and defined the increase of his motivation related to his profession after starting doctoral as “turning
back to feelings full of love”, and asserted that this turn was triggered by academic studies.

Under the theme of individual contributions as a learner, there are themes of acquiring high-order
thinking skills, being an independent learner, being a reflective learner, and making self-assessment.
Regarding to high-order thinking skills, Cansu teacher said:

“Because this program gained me the skill of reaching the knowledge and critical thinking on what |

read. In fact, the most important thing is to show the ways of reaching the knowledge and to feel

that happiness after that. The doctoral education changed my way of thinking. | became more critical
and more solution-oriented at the same time.”
and stated that she acquired a more critical perspective especially on the issues of reaching knowledge
and knowledge sources thanks to doctoral education. Moreover, she expressed that her high-order
thinking skills such as problem solving were also improved.

The participants said that they obtained awareness related to professional ethics after attending Cl
doctoral program, and additionally they mentioned some other contributions related to professional
development such as following innovations, gaining research skills, noticing the importance and
continuity of professional development, finding solutions to their professional problems, and improving
their professional network. Mentioning many of these contributions, Murat teacher expressed his
opinion in that way:

“Cl doctoral program has an important place in terms of my efficiency in my profession; learning the

learning process myself; evaluating and developing professional knowledge, skill and competencies;

and following publications, congresses and conferences about my profession. ...Moreover, | had
chance to communicate with my colleagues on professional issues thanks to this program. And also |
think | gained experience about the problems that | came across, and about finding effective and
creative solution offers to these problems.”
and expressed that he kept up-to-date his professional competencies by attending Cl doctoral program,
followed the innovations in education, and could find effective solutions to the problems that he came
across by improving his professional network.

Findings Related to the Suggestions of Teachers for Cl Doctoral Program
Within the scope of the last research question, teachers’ suggestions for Cl doctoral program to

contribute more to their professional development were defined. In this context, teachers’ suggestions
for Cl doctoral program can be listed as the following.

e Toinclude more practices

e Toimprove testing-evaluation skills

e To do more research

e To getinvolved in curriculum evaluation study

e To be qualified in terms of instructional technologies and distance education

e To be guided for further readings

e To be asked to keep portfolios

e Gaining academic writing skills

The participants of the research suggested that practice should be included more in ClI doctoral
program. Regarding to this, Ahmet teacher said:
“I think it will be useful to have a practice-centered curriculum to encourage authentic learning more
rather than certain forms and to support new viewpoints. | think students should deal with the
theoretical aspect themselves in doctoral level. | think each student should produce something
authentic by using his capacity in each lesson in the highest level.”
and suggested that theoretical knowledge should be acquired by the student, and authentic studies
should be conducted in the lesson. With regard to increasing practice, Hlirkan teacher said:
“In fact, practice is a very important thing in our department. Maybe, some parts of curriculum
include practice but more than half of “instruction” part should include practice especially of the
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instructional courses. ...let’s say a task such as internal practice, a project or anything; it is possible if
we plan the lessons in the way that we can do practice in our working places. So, getting grades from
homework related to Instructional Design Models, a project or homework done or to be done in the
working place, in the institution or in the class...”
and he suggested that theoretical knowledge should be put into practice in their own classes, and these
practices should be graded. Also, Tugce teacher, who suggested increasing the practices aiming to gain
competency in testing-evaluation process, said:

“By making a practical evaluation,it can be emphasized what is important while evaluating students

and making evaluation based on the process.”
and stated that there was a need for professional development in terms of testing-evaluation process,
and Cl doctoral program could be improved accordingly. On the other hand, that students attending the
program are prompted to research processes more in carrying out the Cl doctoral program is among the
suggestions of the participants. Regarding to this, Deniz teacher:

“What can we add? In fact, in-class research can be done more. Yes. | mean, in-class practice is not

demanded much, not expected much. | wish research related to the educational problems was

obliged...”
and suggested that they should be asked to do research more related to in-class practices in Cl doctoral
program. In addition to these findings, the participants also suggested involving in the curriculum
evaluation process, gaining competencies in instructional technologies and distance education, being
guided for further readings, to be asked to keep portfolios, and gaining academic writing skills.

Within the scope of the research, it was reached some findings which are independent from the
research questions but thought to be important to report. These findings are that (1) the permission
policy of the Ministry of National Education (MNE) is insufficient for graduate education, (2) MNE does
not provide financial resources for scientific activities, and (3) graduate education is not rewarded by
MNE. With regard to graduate education, the participants nicknamed with Ferda and Filiz, who work in
MNE, asserted that the permission policy of their institutions is not functional, and not to allocate a
budget for scientific activities create negative consequences. With regard to this, Filiz teacher said:

“In fact, there is something, my problem is bigger. | am really enthusiastic and passionate. But

sometimes, | lose my passion. Because | cannot attend my lessons. My school is not understanding on

this issue. And every year, | write a petition and want my schedule to be arranged in the morning or
in the afternoon accordingly. | do that every year and | get negative reactions. Other colleagues act
as if they were saying “What is your privilege?” sometimes. | cannot explain.”
and stated that her institution did not support her participation to graduate education which is quite
important for her professional development, and this lack of support affected her attendance to the
lessons negatively. On the issue of lack of financial resources for scientific activities, Ferda teacher
expressed her opinion in the following way:

“For example, | really wanted to go abroad and present a paper. But | could not. If you ask why, MNE

allows us to go abroad and present paper officially but it does not provide any financial support.

Fortunately, my supervisor went and presented. If had not wished, my supervisor would not have

gone, as well. If my supervisor had not gone, | would not have presented any publications abroad. In

terms of paper, my publications would have only been restricted domestically.”
and stated that she could not share her research that she conducted in her class with other scientists in
scientific meetings abroad since her institution did not allocate a budget for scientific activities. On the
issue that graduate education is not rewarded by MNE, Ferda teacher said:

“For example, if it were reflected on us, on teachers, | do not know, as a service credit —actually these

are the issues discussed last year-, if there were concrete things such as the title of “expert teachers”,

teachers would tend to graduate education more and it would reflect on the class environment, too,
in my opinion.”
and stated that taking graduate education was not rewarded by her institution, the doctoral program
that she attended in order to make professional development did not have any concrete reward in her
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profession, and this situation influenced other teachers’ level of participation in graduate education
negatively. On the issue, Filiz teacher said:
“And in fact, | am not evaluated in my opinion. So, there is not any request or demand from me.
There is an opinion like “I wish that she did not study”. Like “there is no need”. | do not know when
they will understand its importance. If they understood... It has obviously no value.”
and expressed that professional development activities that she joined were not evaluated, she was not
encouraged to take graduate education, even that her institution did not approve her participation in
graduate education.
Discussion & Conclusion

In this research which aimed to analyze the contributions of the doctoral program taken in the field
of Cl to professional development of teachers, the opinions of 11 teachers and instructors who had
completed more than 50% of the courses in total were analyzed by content analysis. In the direction of
the findings obtained, it was found out that the need for professional development, need for
contributing to the institution and individual interest were among the most important reasons of
teachers for starting doctoral program in Cl.

The contributions of Cl doctoral program to professional development of teachers were gathered
under four main themes including the contributions related to curriculum and instruction, contributions
related to the implementation of learning process, contributions related to testing-evaluation process
and individual contributions. Cl doctoral program plays an important role in professional development
of teachers since it provides teachers with competencies regarding the processes of designing,
developing and evaluating curriculum and curriculum literacy. On the other hand, it is seen that doctoral
in the field of Cl reflects positively on teachers’ in-class practices, and processes of planning, carrying out
and evaluating the teaching, and also it leads positive changes in their relationships with the students. In
the study conducted by Kutaka et al. (2017), it was determined that teachers who participated in a
professional development activity developed a more student-centered approach to education, and they
had more positive attitudes towards their profession. In this study, it was also found out that attending
Cl doctoral program has some positive contributions to teachers’ perceptions about the profession, and
it helped teachers gain a more student-centered perspective and research skills. That teachers conduct
research processes and involve in scientific activities focusing on these researches are among the factors
that affect student success in a positive way (Akiba and Liang, 2016). In this sense, it is possible to say
that taking graduate education will also positively reflect on student success by helping teachers gain
research skills.

On the other hand, there is not any course apart from “Development of Assessment Tools” and
“Statistical Approaches in Education” related to testing-evaluation process in Curriculum and Instruction
doctoral program. Since testing-evaluation is a separate department under the umbrella of educational
sciences, there is not any aim such as to provide the students with any competency in testing-evaluation
process in Cl doctoral program. However, in the light of the findings, it was seen that teachers who
attended Cl doctoral program had various acquirements such as using process-centered testing-
evaluation methods related to testing-evaluation process, adopting assessment tools, using statistical
methods. That doctoral students in Cl are often included and guided in research processes, and the
journals which are indexed in SSCI/SCI expect them to use high-level data collection and analysis
methods might have reflected on testing-evaluation competencies of teachers. Moreover, it can be said
that the courses referring to testing-evaluation process in Cl doctoral program also contributed to
professional development of teachers in testing-evaluation field.

Based on the opinions of teachers, it was found out that the satisfaction and motivation of teachers
had increased, they realized the importance and continuity of professional development, improved
themselves in terms of professional ethics, acquired high-order thinking skills, increased their
perception of self-efficacy and improved their professional network. In this context, it can be asserted
that ClI doctoral program has important effects on professional and individual development of teachers
in terms of both affective and cognitive aspects. In the research conducted by Turhan and Yaras (2013),

it was deduced that the graduate education taken in the field of Educational Administration,
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Supervision, Planning and Economy has also important contributions to professional competencies of
teachers in terms of cognitive and affective aspects. On the other hand, in the scope of teacher
competencies updated by MNE (2017), basic competency fields consist of individual and professional
values-professional development, identifying the students, learning-teaching process, monitoring and
evaluating learning and progress, school, family and society relationships, and the knowledge of
curriculum and content. When the findings of the research are analyzed, it is seen that Cl doctoral
program contributes to professional development and performance of teachers in all these competency
fields. Considering all these aspects, it can be said that Cl doctoral program has a function in serving for
professional development of teachers, and the graduate education plays an important role in meeting
the needs of teachers for professional development.

Among the suggestions of teachers for enabling Cl doctoral program to meet their professional
development needs more, the most emphasized suggestion was the inclusion of more practice and
research. However, doctoral program is intrinsically based on theoretical studies especially before the
doctoral proficiency exam. These suggestions of teachers make us think that they cannot find an
opportunity to do enough practice in undergraduate and graduate level. Furthermore, application of the
theoretical knowledge obtained during doctoral program to the classes depends on teachers themselves
more. Nevertheless, when considered from this viewpoint, it can be said that teachers need more
guidance for their practice and research process. At this point, a learning-teaching process in which
theory and practice can be embraced simultaneously can be planned to be able to apply the theoretical
knowledge which is attempted to be obtained in doctoral courses.

On the other hand, the suggestion for improving academic writing skills also makes us think that
teachers could not acquire some skills adequately during their education before doctoral process, and
for that reason, they expect that these deficiencies will be completed with doctoral program. Therefore,
it should be aimed that the courses for academic writing and practice are included more in
undergraduate and graduate level. Also, teachers’ participation in graduate programs should be
increased by introducing these programs to teachers more (Sakiz, 2016).

The findings obtained independently of research questions are (1) the insufficiency of the permission
policy of MNE, (2) not having any concrete reward for taking a graduate education or its not being
rewarded, and (3) not allocating a budget for scientific studies of teachers. In fact, Seferoglu (2004)
stated that the budget MNE allocated to professional development of teachers was insufficient.
However, as it can be understood here, it was seen that the same problems still linger after more than a
decade. According to Darling-Hammond (2000), the latest educational level that teachers completed has
a positive relationship with the success of the students. The students of the teachers who attended
graduate education show more academic success, and these students’ tendency to drop out decreases
(Darling-Hammond, 2000). Therefore, graduate education plays a significant role in professional
development because it enables teachers to follow the latest developments in the literature, and affects
the success of their students positively (Rotermund, DeRoche and Ottem, 2017; Darling-Hammond,
Hyler, Gardner and Espinoza, 2017). However, in addition to individual willingness, it can be said that the
institution and the managers of teachers should support professional development and give teachers
opportunities on this issue so that teachers can get involved in such professional development activities
(Hilton, Hilton, Dole and Goos, 2015; Gindiiz, 2013; Drage, 2010).

In conclusion, it can be said that graduate education process, especially taking graduate education in
the field of Cl in the scope of this research, has important contributions to professional development of
teachers in terms of both cognitive and effective aspects. Considering the positive effects of graduate
education on content knowledge and pedagogical competencies of teachers, it can be suggested that
teachers should be prompted to graduate education more in order to improve efficient teaching and
provide the continuity of professional development. Nonetheless, it is suggested that graduate
education programs should be continuously updated and improved by needs analysis in order to meet
the professional development needs of teachers more. Especially when the structure and nature of the
field of Curriculum and Instruction is considered, needs analysis and curriculum evaluation studies have
a particular importance. In this context, it can be asserted that evaluating and improving the Cl graduate
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programs continuously have positive effects on meeting professional needs of teachers. Moreover, it is
suggested that similar research should be repeated with different teachers in different graduate
programs. Thus, a more comprehensive perspective on the role and function of graduate education in
professional development of teachers can be obtained. Finally, it is suggested that future research
should be focused more on the other activities in individually guided professional development models,
and other professional development models such as observation, research and training; and as a result
of these studies, the practices conducted should be improved by revealing how and in what aspects this
kind of activities and models contributes to professional competencies of teachers.
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Tiirkge Siirimui

Girisg

Bilim ve teknolojide yasanan hizli gelisim ve degisimler siphesiz ki her meslekteki bireylerin
yeterliklerini gincel tutma ve bu degisimlere ayak uydurma amaciyla ¢esitli mesleki gelisim
etkinliklerinde bulunmasini zorunlu kilmaktadir. Temel ugras alani insan olan 6gretmenlerin ise bu
cagdas gelismeler karsisinda kayitsiz kalmamasi, egitim slirecinde ise kosacaklari bilgi ve becerilerini
gincellemeleri agisindan siirekli bir gelisim icinde olmasi gerekmektedir (Altun ve Vural, 2012). Hem
ekonomik hem de toplumsal agidan toplumlarin geleceginin sekillenmesinde en biyik katma degere
sahip olan egitimin uygulayicilari olan 6gretmenlerin mesleki yeterliklerinin gelistiriimesi hi¢ kuskusuz ki
egitim ve Ogretimin kalitesine katkida bulunarak toplumsal gelisime olumlu bir bicimde yansiyacaktir.
GlnUmuzde, bilim, teknoloji ve egitim alanindaki hizli degisimler nedeniyle 6gretmenlere gerekli
niteliklerin kazandirilmasinda sadece hizmet dncesi egitim yetersiz kalmakta olup 6gretmenlerin mesleki
gelisimi gliniimiizde yasamboyu egitim ve sirekli mesleki gelisim kapsaminda ele alinmaktadir
(Babanoglu ve Yardimci, 2017). Bu baglamda, 6gretmenlerin meslege giristen ayrilana degin sirekli
olarak mesleki yeterliklerini gelistirmeye yonelik etkinliklerde bulunmasi gerekmektedir. Ogretmenlerin
strekli mesleki gelisimi son yillarda birgok llkede de egitim hizmetinin kalitesini artirmada énemli bir
strateji olarak gorilmektedir (Seferoglu, 2004; Hayes, 1997).

Mesleki gelisim Ozer (2008) tarafindan bireylerin, mesleklerindeki etkililiklerinin siirekliligini
saglamak icin gercgeklestirdikleri 6grenmeler olarak tanimlanarak genel bir sekilde ele alinmistir. Bolam
ve McMahon’a (2004) gére ise mesleki gelisim, egitimin kalitesini artirmaya katkida bulunan, dogrudan
veya dolayh olarak 6gretmene veya okula yarar saglamasi amaciyla kasith ve planl olarak gergeklestirilen
bitin 6grenme etkinlikleri olarak daha ayrintili bir sekilde tanimlanmistir. Daha da kapsamli bir tanima
gore ise mesleki gelisim, 6grencilerin 6grenmelerini gelistirmek, egitimde belirlenen amaglara ulasmak
ve okul gelisimini saglamak amaciyla 6gretmenlerin konu alani, 6gretimsel alan, yonetimsel ve kisisel
alandaki bilgilerini, becerilerini ve tutumlarini artirmak, gelistirmek ve glincellemek igin tasarlanan ve
gelistirilen amagli, siirekli ve sistematik bir siireg ve etkinlikler biitiiniidiir (Odabasi, 2008). Ogretmenlikte
mesleki gelisimin temel amaclari 6gretmenlerin kuruma uyumunu saglamak, mesleki yeterlilik agisindan
hizmet Oncesi egitimin eksikliklerini tamamlamak, egitim alanindaki yenilik ve gelismelerin gerektirdigi
bilgi, beceri ve davranislari kazandirmak ve egitim sisteminin gelistirilmesine destek olmak olarak
siralanabilir (Milli Egitim Bakanligi [MEB], 1995). Egitimde kaliteye iliskin beklentiler, degisen toplumsal
gereksinimler, bilgi ve iletisim teknolojisindeki gelismeler, teknolojilerin 6grenme ve 6gretme tzerindeki
etkisi, ©6grenci profilindeki degisim, 0grenme ve 0O8retmeye iliskin paradigmalardaki degisimler
dgretmenlerin mesleki gelisim gereksinimlerinin temelini olusturmaktadir (Elgicek ve Yasar, 2016; ilgan,
2013).0te yandan, égretmenlerin sahip olmalari gereken yeterlikler de mesleki gelisim ihtiyaclarinda
dénemli bir rol oynamaktadir. MEB tarafindan 2017 yilinda giincellenen Ogretmenlik Mesledi Genel
Yeterlikleri:

e Kisisel ve mesleki degerler-mesleki gelisim,

e  Ogrenciyi tanima,

o Ogrenme-dgretme siireci,

o Ogrenmeyi ve gelisimi izleme ve degerlendirme,
e  Okul, aile ve toplumiiliskileri

e  Program ve icerik bilgisi

olarak alti ana yeterlik alaninda, 31 alt yeterlik ve 233 performans gostergesinden olusmaktadir (MEB,
2017). Hizmetoncesi 6gretmen egitiminde bu yeterliklerin timinin yeterli bir diizeyde kazandiriimasi

lisans programlarinin slresi nedeniyle mimkin olmayabilir veya degisen baglam veihtiyaglar
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cercevesinde 6gretmenlerin sahip olduklari yeterlikler islevsizlesebilir ya da zaman asimina ugrayabilir.
Tam bu sartlar, 6gretmenlerin zaman iginde gesitli mesleki gelisim ihtiyaglarinin ortaya ¢ikmasina neden
olmaktadir. Nitekim yapilan arastirmalar da bu farklilasmayi géz 6niine sermektedir. Ornegin, Babacan
ve Ozey'in (2017) yaptigl arastirmada, ortadgretim Cografya &gretmenlerinin alan bilgisine yénelik
mesleki gelisim ihtiyaglari oldugu belirlenmistir. Benzer bir 6rnekleme sahip olan diger bir arastirmada
ise Nevsehir ilindeki Cografya 06gretmenlerinin konu alanina, 06gretim teknolojilerine, 6gretim
programina ve Olgme-degerlendirme siirecine iliskin mesleki gelisim gereksinimlerinin oldugu ortaya
cikmistir (Meydan ve Uzundz, 2017). Bag ve Ceviker-Ay'in (2017) okuloncesi ogretmenleri ile
gerceklestirdigi arastirmada ise okuldncesi 6gretmenlerinin program degerlendirme, aile egitimi, bilisim
teknolojilerini kullanma ve estetik anlayisi ile segicilik becerilerini gelistirebilme konularinda mesleki
gelisim ihtiyaci hissettikleri belirlenmistir. Karasu, Aykut ve Yilmaz (2014) ise zihinsel engelliler
ogretmenlerinin sinif kontroli ve davranis degistirme ile 6gretim yontemleri ile ilgili mesleki gelisim
ihtiyaclar oldugunu saptamislardir. Gorildaglu Gzere, 6gretmenlerin konu alanlari, birlikte galistiklar
ogrenci profili, okul tird, dizeyi ve baglami farklilastikca mesleki gelisim gereksinimleri de
farkhlasmaktadir. Bu ¢ok cesitlilik gosteren mesleki gelisim ihtiyaglarinin karsilanmasi icin ise basta
hizmet igi egitim olmak Uzere birgok mesleki gelisim modelinden yararlanilabilir.

Sparks ve Loucks-Horsley (1989) 6gretmenlerin mesleki gelisimini hedefleyen etkinlikleri bes model
altinda toplamistir. Bunlardan ilki mesleki okumalar, mesleki glinlik tutma ve lisansiisti egitime katilma
gibi etkinlikleri iceren bireysel gidumli mesleki gelisim modelidir. Bu modelde 6gretmen mesleki
sorunlarini ¢dzmek veya mevcut becerilerini gelistirmek amaciyla bu amaca hizmet edebilecek kendi
sectigi bir etkinlige katilir. Gézlem ve degerlendirme modeli ise 6gretmenlerin birbirlerini gézlemleyerek
sonrasinda meslektaslarina donit sagladigi ve uygulama o6gretmenligi, baska 6gretmen gozlemi,
meslektas degerlendirmesi, okul ziyaretleri gibi mesleki gelisim etkinliklerini kapsayan mesleki gelisim
modelidir. Japonya’da ortaya c¢ikan ve son yillarda dinya gapinda yayginlasmaya baslayan ders
incelemesi (lesson study) teknigi de bu model kapsaminda ele alinabilir (Doig ve Groves, 2011; Gliner ve
Akylz, 2017). Program gelistirme sirecine katilim modeli, 6gretmenlerin 6gretim programlarinin
tasarlanmasi veya gelistirilmesine yonelik projelere katilarak gereksinim belirleme, program denemesi
yapma, Ogretim gereci hazirlama ve program degerlendirme c¢alismasi yapma gibi etkinliklerde yer
almalari yoluyla bu etkinliklerin gerektirdigi bilgi ve becerileri edinmelerini saglayan bir mesleki gelisim
modelidir. Bunun yani sira, 6gretmenlerin sinif ici 6gretime yonelik sorunlari ¢cozmek amaciyla bilimsel
yontemi benimseyerek arastirma desenleyip yurittikleri ve boylelikle mesleki gelisimlerine katkida
bulunduklari mesleki gelisim modeli ise arastirma modeli olarak adlandiriimaktadir. Sparks ve Loucks-
Horsley’nin (1989) mesleki gelisim modelleri siniflamasina goére Ogretmenlerin baska bir 6gretici
tarafindan yaritulen kurs, calistay vb. etkinlikleri katilimlari egitim modeli olarak adlandiriimakta olup
o6gretmenlerin inanglarini, tutumlarini, bilgilerini ve becerilerini degistirerek 6gretmenlerin mesleki
gelisimlerine katkida bulunur. Bu siniflamadaki mesleki gelisim etkinlik modellerinin yani sira, okul
temelli mesleki gelisim modeli gibi 6gretmenlerin daha ¢ok kurumlari icerisinde gerceklestirdigi diger
mesleki gelisim etkinlik ve modellerinden séz etmek de miimkiindir. Okul temelli mesleki gelisim modeli
(OTMG) 2007 yilinda Milli Egitim Bakanhgi tarafindan uygulamaya konulmus olup bir okuldaki 6gretmen
ve yoneticilerin birbirleriyle deneyimlerini paylasarak okul ortaminda mesleki gelisim ihtiyaglarini
karsilamasi tizerine temellendirilmistir (MEB, 2009).

Alanyazinda oldukg¢a kabul goren Sparks ve Loucks-Horsley’nin (1989) siniflamasindaki bireysel
gldimli mesleki gelisim etkinliklerinden lisanslstl egitim, 6gretmenlerin kendi alanlarinin egitimi veya
egitim bilimleri alaninda yliksek lisans ya da doktora diizeyinde katilabildikleri programlari kapsamakta
olup, 6grencilerin 6grenmelerini dogrudan etkileyen 6gretim yaklasimlari, 6gretim teknolojileri, 6lgme
ve degerlendirme, program gelistirme, sinif yénetimi ve okul yonetimi gibi ¢esitli konularda ileri diizeyde
beceriler kazandirmayi ve bu alanlarda uzmanlasmayi hedeflemektedir (Ozer, 2008). Lisansiistii egitimin
temel amaci, bilgiyi Gireten, kullanan, elestiren ve problem ¢ézme becerileriyle donatiimis nitelikli insan
glcu yetistirmektir (Karaman ve Bakirci, 2010). Egitim alaninda lisansistli egitim geleneksel olarak
6gretmen yetistiren programlarda 6gretim elemani olarak istihdam edilebilmek icin tercih edilse de,
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bircok Ogretmen meslegine iliskin yeterliklerini gelistirmek amaciyla lisanslstli egitimlere
katilabilmektedir. Hatta kimi llkelerde 6gretmenlerin 6greticilik lisanslarini koruyabilmeleri veya bilgi ve
becerilerini stirekli glincellemeleri igin lisanslstu egitim devlet tarafindan zorunlu tutulabilmektedir
(Saydi, 2013; Parkay ve Hardcastle, 1990). Ogretmenlerin mesleklerini yiritiirken lisansiistii egitim
almalari, kendi mesleki gelisimlerini Ust dlizeyde gergeklestirmelerini sagladigi gibi, okullarinda
diizenledikleri etkinliklerle meslektaslarinin da gelisimlerine katki saglamasi nedeniyle oldukga islevseldir
(Ozer, 2008). Lisansiistii egitim, o6gretmenlerin mesleki yeterliklerini gelistirmesinin yani sira
ogretmenlere kariyer basamaklarinda ilerleme olanagl tanimasi bakimindan da olduk¢a 6nemlidir.
Ogretmene kariyer gelistirme olanag saglandiginda égretmenin kurumuna baghhg artmakla birlikte
gelecege yonelik hedefler belirlemeleri ve kendilerini daha 6nemli hissetmeleri miimkiindir (Bakioglu ve
inandi, 2001). Ayrica, égretmenlerin siirekli olarak mesleki gelisim etkinlikleri icinde bulunmasi, kendi
kariyer gelisimlerine katkida bulundugu kadar 6grencilerine ve kurumlarina yararh olmasi agisindan da
6nem tasimaktadir (Glindiz, 2013).

Lisansustu egitim kapsaminda, 6gretmenler kendi alanlarinda ya da branslarinda lisansiistl egitim
gormeyi tercih ettikleri gibi pek ¢cogu da Egitim Bilimleri alanina yonelmektedir. Egitim Programlari ve
Ogretim alt alani ise bu baglamda, Tiirkiye’de en ¢ok tercih edilen Egitim Bilimleri alanlarindan biri olarak
degerlendirilebilir. Egitim Bilimleri Bdlimi altinda Egitim Programlari ve Ogretim (EPO) alani, ilk kez
1965 yilinda Ankara Universitesi’nde yapilandirilmis olup, 1997 yilinda Yiiksekégretim Kurulu karariyla
lisans egitimi vermeye son vererek yiksek lisans ve doktora diizeyinde programlar ylritmeye devam
etmistir (Gozltok, 1994; Akylz, 2003; Duman 2005). 1997’de lisans programlarinin kapatilmasinin
ardindan Egitim programlari ve Ogretim Anabilim Dal’’nin temel islevleri Anadolu Universitesi tarafindan
su sekilde yeniden belirlenmistir (Anadolu Universitesi Egitim Bilimleri Enstitiisi, t.y.):

e Egitim Fakiiltesi'nde lisans diizeyinde Egitim Programlari ve Ogretim alanindaki 6gretmenlik
meslek bilgisi dersleri ve se¢meli dersleri yuritmek,

e Egitim-6gretim alaninda gbrev yapanlarin gereksinimlerini karsilamaya donik egitim programlari
diizenlemek,

e  Egitim Bilimleri Enstitiisi’'nde Egitim Programlari ve Ogretim alaninda yiiksek lisans ve doktora
programlari sirdiirmek,

e  Egitim Programlari ve Ogretim alaninda bilimsel arastirmalar yapmak.

Bu islevlerin yani sira, Anadolu Universitesi Egitim Programlari ve Ogretim Anabilim Dal’nin amaglari
arasinda “orguin ve yaygin egitim kurumlarinda gorevli egiticilerin ve 6gretmenlerin bireysel ve mesleki
gelisimlerini saglama” amacinin da oldugu gérilmektedir (Anadolu Universitesi Egitim Bilimleri
Enstitlisli, t.y.). Ancak yapilan alanyazin taramasinda EPO Anabilim Dal’nin verdigi egitimlerin
o6gretmenlerin mesleki gelisimine nasil bir katki yaptigini ve bu islev ve amacini ne denli yerine getirdigini
ortaya koyan bir ¢alismaya rastlanamamistir. Bu nedenle, bu arastirmanin amaci Egitim Programlari ve
Ogretim alaninda alinan doktora egitiminin 6gretmenlerin mesleki gelisimine katkisini ortaya
¢ikarmaktir. Bu amag kapsaminda bu ¢alismada asagidaki sorulara cevap aranmistir:

1. Ogretmenlerin Egitim Programlari ve Ogretim doktora egitimine baslama nedenleri nelerdir?

2. Ogretmenlerin Egitim Programlari ve Ogretim alaninda gordikleri doktora egitiminin mesleki
gelisimlerine katkilarina yonelik gorisleri nelerdir?

3. Ogretmenlerin Egitim Programlari ve Ogretim doktora programinin mesleki gelisim
gereksinimlerini daha iyi karsilayabilmesi icin 6nerileri nelerdir?

Gerceklestirilen bu calismayla EPO doktora programinin égretmenlerin mesleki gelisimindeki roliiniin
aciga cikarilmasi ve dgretmenlerin mesleki gelisimine ydnelik olarak EPO doktora programinin hangi
acilardan gelistirilebileceginin gdz 6nine serilmesi beklenmektedir. Ayrica bu arastirmayla, lisansusti
egitim sirecinin 6gretmenlerin kurumlarina nasil yansidigina iliskin bir icgorii elde edilerek alanyazina
katkida bulunulmasi beklenmektedir.
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Yontem

Egitim Programlari ve Ogretim alaninda alinan doktora egitiminin égretmenlerin mesleki gelisimine
katkisini ortaya ¢ikarmayi amaglayan bu arastirmada arastirma sorularinin dogasi geregi nitel arastirma
yontemlerinden “temel nitel arastirma deseni” benimsenmistir. Temel nitel arastirma, insanlarin
deneyimlerine ne anlam kattigiyla ilgilenen ve bu deneyimlerin nasil kavrandigini anlamayi amaglayan bir
nitel arastirma desenidir (Merriam, 2013).

Katilimcilar

Calismanin katiimcilarini, amagli 6érneklem yoluyla belirlenen ve 2015-2016 6gretim yili bahar
dénemi itibariyle Anadolu Universitesi Egitim Bilimleri Enstitiisi Egitim Programlari ve Ogretim Doktora
programinda aktif olarak 6grenim goren 11 6retmen olusturmaktadir. Katilimcilardan 9'u gesitli
tniversitelerin ilgili ingilizce hazirlik biriminde okutman olarak gérev yapmakta olup, 1’i Milli Egitim
Bakanligi'na bagh olarak ortaokul, 1'i ise okuloncesi egitim kademesinde 6gretmenlik yapmaktadir.

Katihmcilara iliskin bilgiler Tablo 1’de sunulmustur.

Tablo 1.

Katilimcilara fliskin Bilgiler

Rumuz Yas Cinsiyet Lisans alani Yiiksek lisans  Deneyim yili Calistig1 6grenim
alani basamagi

Ahmet 40  Erkek ingilizce ingilizce 18 Yiiksekogretim
Ogretmenligi Ogretmenligi

Baris 41  Erkek ingilizce ingilizce 18 Yiiksekdgretim
Ogretmenligi Ogretmenligi

Cansu 31 Kadin ingilizce EPO 8 Yiiksekdgretim
Ogretmenligi

Deniz 32 Kadin ingilizce ingilizce 5 Yiiksekdgretim
Ogretmenligi Ogretmenligi

Ekrem 34  Erkek ingilizce Yok 11 Yiksekogretim
Ogretmenligi

Filiz 30 Kadin Okuléncesi Cografya 9 Okuléncesi
Ogretmenligi Egitimi

Ferda 30 Kadin Fen Bilgisi EPO 9 Ortadgretim
Ogretmenligi

Hiarkan 33 Erkek ingilizce Yok 11 Yiiksekogretim
Ogretmenligi

Mert 42 Erkek ingilizce ingilizce 18 Yiiksekdgretim
Ogretmenligi Ogretmenligi

Murat 28  Erkek ingilizce Yok 6 Yiksekogretim
Ogretmenligi

Tuggce 30 Kadin ingilizce ingilizce 7 Yiiksekogretim

Ogretmenligi

Ogretmenligi

Tablo 1'de gorildugh lzere, katilimcilarin 5’i kadin, 6’si erkektir. Katihmcilardan dokuzunun lisans

alani ingilizce Ogretmenligi, birinin Okuléncesi Ogretmenligi, birinin ise Fen Bilgisi Ogretmenligi’dir.
Katiimcilardan 5'i ingilizce Ogretmenligi, 2’si Egitim Programlari ve Ogretim, 1’i Cografya Egitimi
alaninda yiksek lisans egitimini tamamlamis, 3’0 ise yiksek lisans egitimi almamistir. Katihmcilarin
yaslari 30 ile 42; mesleki deneyimleriise 5 ile 18 yil arasinda degismektedir.
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Katihmcilarin belirlenmesinde 6lgiit 6rneklemeden yararlanilmistir. Katilimci olarak segcilebilmek igin
EPO doktora programinda basarili olmak icin gerekli olan 7 alan dersinden en az 4'iniin alinmig ve
basarilmis olmasi olgliti aranmigtir. Bu olgutli karsilayan 14 o6gretmenden, 11'i gondlli katilim
gostererek arastirmanin ¢alisma grubunu olusturmustur. Anadolu Universitesi EPO doktora programinda
ayni alanda yuksek lisans egitimi yapmamis olan tim 6grenciler, en az 4 dersten olusan bir bilimsel
hazirlik programina tabi tutulmaktadir. Bu nedenle, EPO alaninda yiiksek lisans yapmis olan Cansu ve
Ferda rumuzlu katihmcilar disinda diger tiim katilimcilar, doktora dersleri disinda en az 4 bilimsel hazirlik
dersi de almis bulunmaktadir.

Veri Toplama Araci

Arastirmada veriler, yari yapilandirilmig gorismeler yoluyla elde edilmistir. Bu baglamda, veri
toplama araci olarak arastirmacilar tarafindan “yari yapilandiriimis gériisme formu” hazirlanmis, iki
uzmanin gorisine sunulmus ve alinan donitler yardimiyla yeniden sekillendirilerek son asamada iki
bolimden ve toplam 13 sorudan olusmustur. Birinci bolimde 5 soru bulunmakta olup bu sorular
dgretmenlerin kisisel bilgilerine ulasmayr amaclamaktadir. ikinci bélimde yer alan 8 soru ise
dgretmenlerin Egitim Programlari ve Ogretim alaninda doktora egitimine baslamalarinin nedenlerini, bu
programin mesleki gelisimlerinin egitim programlari ve 6gretim gibi gesitli boyutlarina katkilarini ve bu
programa iligkin dnerilerini sorgulamaktadir.

Veri Toplama Siireci ve Arastirmaci Rolii

GCalismanin verileri 2016 yilinin Haziran-Eylul aylar arasinda toplanmistir. Veri toplama sirecinin
basinda, katilimcilarin tamami ile ylzylize gorismeler yapilmasi planlanmis olmakla birlikte,
katilimcilarin 6’sinin sehir disinda yasamasi ve Tiirkiye’de yasanan 15 Temmuz 2016 darbe tesebbisi
nedeniyle kendileriyle ylz ylze gorisiilememis, yari yapilandirilmis gériisme formundaki sorulara yazili
olarak cevap vermeleri istenmistir. Diger bes katilimci ile Anadolu Universitesi Egitim Fakiiltesi’nde
gerceklestirilen ylzylize goriismeler 17-30 dakika strmustir.Goriismeler sirasinda verilen yanitlar ses
kayit cihaziyla kaydedilmistir. Calismanin her asamasinda gondlliliik esasi gozetilmis ve katilimcilara hem
so6zIU hem de yazili olarak bilgilendirme yapilarak izinleri alinmistir.

Bu calismayi yiriten arastirmacilar ayni zamanda ilgili anabilim dalinda gérev yapmakta olan 6gretim
elemanlaridir. Arastirmacilardan biri, ilgili programda yuksek lisans ve doktora diizeyinde dersler
vermekte ve tez danismanligl yapmakta, diger arastirmaci ise katilimcilarla birlikte ders almakta, kayit
dénemlerinde ders seg¢imi, danisman atanmasi, ders kontenjani artirimi gibi konularda kendilerine
yardimci olmakta, hatta zaman zaman okul baglami disinda sosyal ortamlarda onlarla bir araya
gelmektedir. Katilimcilarin kendilerinden ders aldiklari veya danismanhginda bulunduklari bir 6gretim
tyesine kendilerini saghkl bir sekilde ifade edememe riski goz dniinde bulundurulmus ve veri toplama
sireci katilimcilarla daha yakin akran ve arkadaslhk iliskileri bulunan diger arastirmaci tarafindan
ylritilmustar.

Verilerin Analizi

Temel nitel arastirma deseninde “veri analizi, veriyi karakterize ederek tekrarlayan orintdleri
belirlemeyi igerir” (Merriam, 2013). Nitel veri analiz yontemlerinden icerik analizi ise toplanan verileri
aciklayan kavram ve iliskilere ulasmayi, verileri tanimlamayi ve iginde sakli olan gergekleri agikhga
kavusturmayi amaglar (Yildirrm ve Simsek, 2013). Bu baglamda, arastirma sorularina ve kullanilan
arastirma desenine en uygun analiz yonteminin icerik analizi oldugu distintlmis ve veriler igerik
analizinin kodlama, temalari bulma, verileri kod ve temalara gore diizenleme ve bulgulari yorumlama
asamalarina (Yildirim ve Simsek, 2013) uygun olarak analiz edilmistir. Bu kapsamda oncelikle veriler
diizenlenmis ve genel bir ¢erceve icinde kodlanmistir. Genel bir ¢ergeve iginde yapilan kodlamada,
analizden 6nce genel bir kavramsal yapi olusturulmakta ve analiz siirecinde ortaya ¢ikan yeni yapilara
gore kod listesi slirekli olarak gilincellenmektedir (Yildirim ve Simsek, 2013). Kodlama siireci sonunda,
kodlar gézden gegirilerek benzer kodlar birlestirilmis ve kimi kodlar yeniden diizenlenmistir. Daha sonra
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elde edilen kod listesi, benzer kodlari barindiracak sekilde arastirmacilar tarafindan belirlenen ana
temalar altinda toplanmistir.

Olusturulan kodlarin giivenirligini saglamak icin ise EPO alaninda doktor unvani bulunan ve nitel
arastirmalar ylruten, hatta nitel arastirma konusunda ders vermekte olan (¢ farkli uzmanin her birine
elde edilen veri setinin %50’si verilmis ve yaptiklari incelemeler sonucunda Miles ve Huberman (1994)
tarafindan 6nerilen formul (Gorus birligi/goris ayrihgi+gorus birligi x100) uygulanmistir. Bu hesaplama
sonucunda ise yapilan analizin %86 oraninda glivenirlige sahip oldugu gorilmustir. Olusturulan kodlarin
ana temalarin altina yerlestirilmesiyle olusan son 6riintii ise yine EPO alaninda ve nitel arastirmalar
konusunda uzman olan iki 6gretim Uyesinin gérus ve onaylari ile sekillendirilmistir.

Bulgular

Egitim Programlari ve Ogretim alaninda alinan doktora egitiminin 6gretmenlerin mesleki gelisimine
katkilarini ortaya ¢ikarmayi amaglayan bu arastirmaya yonelik elde edilen veriler icerik analizi sonucunda
cesitli temalar altinda toplanmistir. Bu béliimde arastirmaya iliskin elde edilen bulgular, her bir arastirma
sorusu kapsaminda ayri ayri ele alinmistir. Nitel arastirmalarda frekans ve yilzde degerlerinin
sunulmamasinin gittikce yayginlasan bir egilim olmasi nedeniyle, bu arastirmada da ortaya cikan
temalarin siklik derecesine yonelik herhangi bir sayisal deger verilmemistir. Bununla birlikte, temalarin
sunumunda en ¢ok vurgulanan temalardan en az vurgulanan temalara dogru bir siralama yapilmistir.

Ogretmenlerin EPO Alaninda Doktora Egitimine Baslama Nedenlerine iliskin Bulgular

Arastirmanin ilk sorusu ile dgretmenlerin EPO doktora programina baslama nedenleri belirlenmeye
calisilmistir. Bu kapsamda elde edilen verilerin analizi sonucunda, &gretmenlerin EPO alaninda doktora
egitimine baslama nedenlerine iliskin elde edilen temalar asagida sunulmustur.

e  Mesleki gelisimini saglama
e Kariyer gelisimini saglama
e  Kurumuna katki saglama
e Bireyselilgi

e Ogretim lyelerinin prestiji

Ogretmenlerin EPO alaninda doktora egitimine baslama nedenleri arasinda en sik bigcimde dile
getirilen gerekce, mesleki gelisimini saglama gereksinimidir. Katiimcilardan dokuzu, bu baglamda
ogrenci ozelliklerini tanimak, kendini gilincellemek, kisisel gelisimini saglamak ve 6gretim becerilerini
gelistirmek gibi mesleki gelisimin cok sayidaki boyutuna vurgu yapmislardir. Ogretmenlik becerilerini
gelistirmek istedigi icin bu programi tercih ettigini belirten Baris 6gretmen:

“Niye bu béliime basladim? Ciinkii 6gretmenligin abecesi gibi diyebiliriz bu programa. Aslinda bir
semsiye kavram. Ogretmen egditimine de ¢ok merakliyim ben. ...O agidan éyle bir firsat dodunca
burada yapmak istedim. ...baska bir alanda daha kendimi yine tabi dgretmenlikle ilgili olarak
gelistirmek istedim. Bu ylizden bu programi sectim.”

diyerek EPO alanini 6gretmenligin temeli olarak tanimlamis ve bu alani segme nedeninin dgretmenlikle
ilgili olarak lisans alanindan farkl bir alanda kendini gelistirme istegine ve bireysel ilgisinedayandigini
belirtmistir. Baris 6gretmen gibi 6gretmenlik becerilerini vurgulayan Ferda 6gretmen ise:

“..Oncelikle amacim benim; kendimi gelistirmekti. Bir de ben, bizim programimizin iki boyutu var;
hem program hem de égretim boyutu. Ben Ggretim boyutunda da kendimi ¢ok fazla gelistirmek
istedim. Program boyutunda da lisans déneminde benim hep programlar ilgimi ¢ekmisti. ...yani bir
égretmenin o programa hakim olmasi gerekir diye diisiiniiyorum ben. Lisans egitimimde ben Egitim
Bilimleri adina ¢ok fazla bir sey kazanmadigimi diisiiniiyorum. ...0O ylizden benim en bastaki amacim
kendimi gelistirmekti.”
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seklinde goris bildirerek lisans egitimi sirasinda aldig1 derslerin mesleki gereksinimlerini karsilamada
yetersiz kalmasi ile 68retim ve egitim programlari konusunda bilgi sahibi olmak istemesi nedenlerinden
dolayr bu programi tercih ettigini belirtmistir. Mert 6gretmen de benzer bir sekilde bu programa
baslama nedenini:

“Ogretim etkinliklerinin planlanmas, yiiriitiilmesi ve dederlendirilmesi gibi konularla ilgili akademik
gelismeleri takip etmek, diisiinmek, okumak, tartismalarin iginde bulunmak, arastirma ve
uygulamalar yapmak suretiyle mesleki yéniimii canl tutmak, yeni seyler 6grenmek...”

seklinde agiklayarak akademik gelismeleri takip etme ve 6grenme istegini vurgulamistir. Murat 6gretmen
ise:

“EPO alaninda doktora editimime baslamamdaki en 6nemli neden kendimi éGretmenlik mesleginin
gerektirdigi bilgi, beceri, tutum ve degerleri kazanmis nitelikli bir 6gretmen olarak yetistirme istegim.
Bunun yani sira bir kariyer hedefi olarak kendimi bu alanda gelistirmeye ve bu alanda ¢alismaya
déniik olarak gii¢lii bir motivasyona sahip olmam da alani tercih etmemin diger bir sebebidir.”

diyerek 6gretmenlik becerilerini gelistirmenin yani sira kariyer gelisimini saglamanin da bu programa
baslama nedenleri arasinda 6nemli bir yere sahip oldugunu belirtmistir. Okuloncesi basamaginda gérev
yapmakta olan Filiz 6gretmen ise “EPO'niin bana uygun olacadini, hem é§retmenlik adina hem de
kariyerim, gelece§im adina daha ¢ok katkida bulunacadini diisindiigiim icin EPO'yii tercih ettim.”
seklinde goriis bildirmis ve Murat 6gretmen gibi mesleki gelisimine ek olarak kariyer gelisiminin de EPO
doktora egitimine baslamada 6nemli bir neden oldugunu belirtmistir.

Mesleki gelisim ve kariyer gelisimi disinda EPO doktora programina baslama nedenleri arasinda
kuruma katki getirme, bireysel ilgi ve 6gretim Uyelerinin prestiji de yer almaktadir. Kuruma katki saglama
gereksinimine vurgu yapan Hirkan 6gretmen:

“Simdi kurumda ¢alisirken yaptigimiz tek is sadece siniftaki égrencilerle etkilesimde bulunmak ya da
oradaki 6grettigim seyleri gerceklestirmek olmuyor... Hem program gelistirme anlaminda hem élgme
degerlendirme anlaminda bir¢ok sey de ayni anda isliyor oluyor okulda. ... ve bunu biz okutmanlar
yapiyoruz. Ama ¢ok da hani bu konuda uzmanhgimiz da yok. ...bu anlamda bu béliime basvurmamin
sebebi; kurumda yapilan islerin biraz daha ayada yani yere basan sekilde yapilmasini saglamak. Belki
bir katkim olursa islerin daha da bilerek yapilmasini saglamak icin. Yani tamamladiktan sonra hatta
siireg icerisinde de kuruma faydal olmak bu anlamda.”

seklinde goris bildirerek bir 6gretmen olarak tek sorumlulugunun sinif ici etkinlikleri planlama, ylritme
ve degerlendirmeden ibaret olmadigini, kurumda yirutiilen egitim programlarinin gelistirilmesi, 6lgme-
degerlendirme sireglerinin tasarlanmasi ve gergeklestirilmesi gibi siiregler iginde de yer aldigini, ancak
bu konularda bir uzman olmadigini ifade etmis ve bu programdan edindigi bilgi ve beceriler yoluyla
kurumuna katki getirmeyi amacladigini dile getirmistir.

Bu nedenlerin yani sira, katimcilar Egitim Programlari ve Ogretim alanina duyduklari bireysel ilginin
de bu alanda doktora egitimine baslamalarinda 6nemli bir etken oldugunu ifade etmislerdir. Elde edilen
bulgulara dayali olarak, bu programda gorev yapan 6gretim elemanlarinin prestij ve niteliginin de bu
programa baslamada etkili oldugu ortaya ¢ikmistir. Buna iliskin olarak katilimcilardan Cansu 6gretmen
“Anadolu Universitesi hocalarinin ¢ok kaliteli oldugunu duymustum ve bu da doktoraya baslamamda
etken oldu. Béylece yillarim bosa gitmeyecekti.” diyerek alani se¢me nedeninin yani sira, kurum segimini
de vurgulamis ve 6gretim elemani kadrosunun bu secimde énemli bir rol oynadigini ifade etmistir.

Ogretmenlerin EPO Alaninda Gérdiikleri Doktora Egitiminin Mesleki Gelisimlerine Katkilarina iliskin
Bulgular

Elde edilen verilerin analiz edilmesi sonucunda 6gretmenlerin EPO alaninda gordikleri doktora
egitiminin mesleki gelisimlerine katkilari; egitim programlarina ve 6gretime iliskin katkilar, 6lgme-
degerlendirme sirecine iliskin katkilar, 6grenme sirecinin yuritilmesine iliskin katkilar ve bireysel
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katkilarolmak Gizere dort ana tema altinda toplanmistir. Bu ana temalar ve ana temalarin altinda yer alan
alt temalar Tablo 2’de sunulmustur.

Tablo 2’de gorildigl gibi, egitim programlarina ve 6gretime iligkin katkilar temasi altinda, program
okuryazarligi, program gelistirme ¢alismasinda yer alma, program degerlendirme ¢alismasi ylritme,
o6grenme-o6gretme sirecini gereksinimlere dayal olarak planlama, farkli 6gretim yontem ve tekniklerini
ise kosma, 6grenci merkezli bir egitim anlayisi benimseme, 6gretim Uyelerini model alarak 6gretim
stillerinde degisiklik yapma, 6gretimde uygulamaya agirlik verme, sinif ici arastirmalar yapma ve
planlama becerilerini gelistirme seklinde 10 alt tema yer almistir.

Tablo 2.

EPO Alanindaki Doktora Egitiminin Ogdretmenlerin Mesleki Gelisimlerine Katkilari

Ana temalar Alt temalar

Program okuryazarhg

Program gelistirme ¢alismasinda yer alma

Program degerlendirme ¢alismasi ylritme

Ogrenme-6gretme siirecini gereksinimlere dayali olarak planlama

Egitim Programlari ve Farkli 6gretim yontem ve tekniklerinden haberdar olma ve ise kosma

Ogretime iliskin Katkilar Ogrenci merkezli bir egitim anlayisi benimseme

Ogretim lyelerini model alarak égretim stillerinde degisiklik yapma

Ogretimde uygulamaya agirlik verme

Sinif ici arastirmalar yapma

Planlama becerilerini gelistirme

Ogrenen 6zelliklerini dikkate alma

Ogrenme Siirecinin Ogrencilerle daha olumlu iliskiler kurma
Yiiriitiilmesine iliskin Ogrencilerde olumlu duyussal dzellikler gelistirme
Katkilar Ogrencilerin kendilerini ifade etmelerini tesvik etme

Ogrencilere (st diizey diisiinme becerilerini kazandirma

Siureg odakli 6lgme-degerlendirme yontemlerini ise kosma

Olgme-degerlendirme siirecini ydnetmede yetkin olma

Olgme-Degerlendirme =
s & Olgme araglarini uyarlama

Siirecine iliskin Katkilar — — - ——
Istatistiki yontemleri degerlendirme siirecinde ise kosma

Basariy1 6dillendirme

Duyugsal 6zelliklere yonelik katkilar

Bir 68renen olarak bireysel katkilar

Bi | Katkil
Ireysel Ratkilar Etik degerlere iliskin katkilar

Mesleki gelisime yonelik diger katkilar

Elde edilen bulgulara dayali olarak EPO doktora programinin, 8gretmenlerin egitim programlari
hakkinda bilgi sahibi olma, program gelistirme ve degerlendirme sireglerini ylrtitme veya bu siireclerde
yer alma gibi bircok temel becerisinin gelisimine katkida bulundugu ortaya c¢ikmistir. EPO doktora
programi sayesinde program okuryazarhgi kazandigini ifade eden Ferda 6gretmen:

“En basta bir kere ben 6gretim programindaki kazanimlari ayrintili bir sekilde inceliyorum. Mesela
énceden hani eder lisansiistii egitim siirecine katilmamis olsaydim o program bende sadece yazil bir
dokiiman olarak kalacakti. Ben onu ayrintili olarak géremeyecektim.”

seklinde goris bildirerek bu programda aldigi egitimin sonucunda uygulamakla yikimli oldugu egitim
programini daha ayrintili bir sekilde ele aldigini ifade etmistir. EPO doktora programi, program

25



Baldan & Giiven — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(1), 2018, 1-36

okuryazarligi disinda program gelistirme ve degerlendirme siregleriyle ilgili beceriler de
kazandirmaktadir. Buna iligkin olarak Deniz 6gretmen:

“Biz editim programi hazirliyoruz su anda X iniversitesinin hazirligi icin. Program ofisindeyim. ihtiyac
analizi ile basladik mesela. O siirecte bana ¢ok katkisi oldu égrendiklerimin. Hani ihtiya¢ analizi
yaparken, odak grup gériismeleri yaparken aslinda burada 6grendigim her seyi orada uygulama
firsati buldum. Bu egitimi almasaydim yapamazdim. Ya ihtiya¢ analizinin ne oldugunu bile
bilmezdim.”

diyerek, bu programdan edindigi bilgi ve beceriler sayesinde program gelistirme siirecinde yer aldigini,
ihtiyac analizi gibi stireclere yonelik elde ettigi bilgileri uygulama sansi yakaladigini belirtmistir. Program
degerlendirme sireciyle ilgili olarak ise Cansu 6gretmen:

“Aldigim egitim sonucunda okulumun egitim programini degerlendirmeye yénelik bir calisma yaptim
ve bulgulardan elde ettigim sonuglar dogrultusunda 6nerilerde bulundum. Bu énerileri okul idaresi ve
oégretim elemanlariyla paylastim. Bu c¢alismada program dederlendirme ve program gelistirme
dersinde edindigim bilgilerden oldukg¢a faydalandim.”

diyerek EPO doktora programinda elde ettigi bilgi ve becerileri bir program degerlendirme calismasi
yaparken kullandigini ifade etmistir. Buradan gorildiigii Gizere, EPO doktora programi, 6gretmenlerin
egitim programlarinin hazirlanmasi, gelistirilmesi ve degerlendirilmesine iliskin bilgi ve becerilerini
artirarak mesleki gelisimlerine katkida bulunmaktadir.

EPO doktora programi, 8gretmenlerin dgretime iliskin bircok yeterligine de katkida bulunmaktadir.
Ogrenme-6gretme siirecinin gereksinimlere dayali olarak planlanmasi, farkli yéntem ve tekniklerden
haberdar olunmasi ve bunlarin ise kosulmasi, 6grenci merkezli bir anlayis benimsenmesi, 6gretimde
uygulamaya daha fazla agirlik verilmesi ve planlama becerilerinin gelistirilmesi bu baglamda EPO doktora
programinin 6gretime iliskin kazandirdigi yeterlikler arasinda bagi cekmektedir. Ogrenme-6gretme
surecini gereksinimlere dayali olarak planlamaya iliskin olarak Baris 6gretmen:

“Mesela burada 6grendigim en énemli sey nicelikten ¢ok nitelikti. Yani bizde bir telas vardi, bir
kosusturmaca vardi. Ama biz dedik ki yani biitiin bu konular; klasik bir kitaptaki biitiin konularin
ogretilmesine gerek yok. Giinliik hayatta ¢linkii bunlarin karsiliklari da yok. ..bilinmese de olur.
Bunlari sadelestirince tabi ortaya daha konu bakimindan az ama aslinda égretilebilecek seyler
agisindan daha dolu dolu bir program ¢ikti ortaya.”

seklinde goris bildirerek icinde yer aldig1 bir program gelistirme siirecinde amag,icerik ve 6grenme-
O0gretme slreci boyutlarinin tasarlanmasinda gereksinimlere bagh kalarak daha islevsel bir programin
ortaya ciktigini belirtmis ve bu sonucu ise EPO doktora programinda elde ettigi bakis agisiyla
iliskilendirmistir.

Ogretim acgisindan bakildiginda, EPO doktora programinin 6gretmenlere 6gretim ydniinden katkilari
arasinda en onemlilerinden biri farkl 6gretim yontem-tekniklerden haberdar olunmasi ve bu yontem-
tekniklerin sinifta ise kosulmasidir. Buna iliskin olarak Ferda 6gretmen:

“Hani degisik bir sey yapiyorum sinifta alti sapkal uygulama yapiyorum mesela. Bunu ¢cogu égretmen
yapmiyor. Ve diyorlar iste ‘Aaa biz ilk defa béyle bir sey gériiyoruz.” iste ‘Biz bir daha sapka yapalim
mi égretmenim? Bir daha yapalim bu yéntemi.” diyorlar mesela. Cok ilgilerini ¢ekiyor ¢ocuklarin
zaten.”

diyerek EPO doktora programinda &grendigi Alti Sapkali Diisiinme Teknigini sinifinda uyguladigini ve bu
uygulama sonucunda 6grencilerin hem ilgisini ¢ektigini hem de eglendiklerini dile getirmistir. Benzer bir
sekilde Filiz 6gretmen de:

“..yeni modeller 6grenmistim ben. O modellerden birkagini sinifimda uyguladim. Hani béyle diiz

anlatim biz ¢ok kullaniyoruz. Her ne kadar béyle tesvik ettigimizi séylesek de ¢ocuklari yaratici

olmaya, farkl teknikler, yéntemler denemeye, aslinda gercek éyle degil. Tipki eskisi gibi hani kapi
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kapandigi zaman diiz anlatim béyle. Ama ben farkh seyler kullandim. Clinkii burada 6grendigim
seyleri, dedigim gibi oraya da yansittim. Bu hem ¢ocuklarin ilgisini ¢ekti hem de bende bir farkindalik
olusturdu.”

diyerek Ferda &gretmen gibi EPO doktora programinda o6grendigi &gretim ydntemlerini sinifina
yansittigini ve bu yontemlerin 6grencilerin ilgisini gektigini belirtmistir. Ancak Filiz 6gretmen Ferda
ogretmenden farkh bir sekilde bu 6gretim yontem-tekniklerinin kendisine bir farkindalk sagladigini
daifade etmistir.

EPO doktora programinin dgretmenlerin mesleki gelisimlerine katkilarindan biri de &gretmenlere
farkli 6gretim stillerinin 6rneklenmesi yoluyla kendi stillerinde degisiklik yapma firsatinin taninmasidir.
Buna yonelik olarak, Hiirkan 6gretmen:

“Onun disinda bir de model olarak en son lisans asamasinda ben kendi hocalarimi gézlemleyip bir
hoca olmustum. Ama simdi ...bir gok hocayla da onlardan egitim alma sansi buldugum icin onlari da
hani bir model olarak da gézlemleme sansi buluyorum mesela. O da ¢ok giizel yani. Bir 6gretmen
hayati boyunca kisiligini yansitacak ama baska égretmenleri de gérdiikgce hani farkli yéntemler, farkli
yaklasimlar deneyebilir. Bu anlamda da bircok rol model edindim burada hani Ggretmenlik
anlaminda. O da ¢ok faydali oldu...”

diyerek EPO doktora programinda farkl 6gretim elemanlarinin farkli 6gretim stillerini gézlemledigini ve
bu goézlemlere dayali olarak kendi 6gretim stilinde degisiklikler yapma sansi elde ettigini belirtmistir. Bu
katkilarin yani sira, EPO doktora programinin 6gretmenlerin  6gretimi planlama becerilerini
gelistirmelerine katkida bulundugu belirlenmistir. Buna yonelik olarak Ekrem 6gretmen:

“Bir de mesela ben her dersi kendi icinde planlarken simdi hani bu Ggretim Tasarim Modellerindeki o
modellere bakaraktan artik 2 saatlik 4 saatlik biyiik planlar yapabiliyorum. Biraz planlama marji mi
diyeyim, artik araligi genislettim mesela. Haftalik da mesela seyleri gérebiliyorum; olayin gidisatini
planlayabiliyorum. Planlama agisindan ¢ok faydasi oldu.”

seklinde goriis bildirerek EPO doktora programinda aldigi derslerde edindigi bilgi ve beceriler
dogrultusunda daha butlncil bir bakis agisiyla uzun sireli planlamalar yapmaya bagladigini belirtmistir.
Murat 6gretmen ise:

“Programda aldigimiz egitim sayesinde etkin ve etkili bir 6Grenme gerceklesmesi icin 6gretim
etkinliklerinin kazandirilmak istenen amaca badli olarak etkinlik tiirii, kullanilacak ara¢ gereg, siire,
6grenme ortaminin diizenlenmesi gibi pek ¢ok unsuru 6gretim etkinliklerinden 6nce diisiinmeyi, kagit
istiinde tasarlamayi, imkanlar dahilinde pilot uygulama gerceklestirerek bir degerlendirme yapip
varsa eksiklik ve hatalarin giderilerek planlama siirecini yénetme konusunda bilgi, beceri ve
yeterlilikler kazandirdigini diisiiniiyorum.”

diyerek bu programda elde ettigi bilgi ve becerilere dayal olarak 6gretim etkinliklerine yonelik arag-
gereg, sitire vb. bircok unsuru oOnceden etkili bir sekilde planlayabildigini ve gerektiginde pilot
uygulamalar yoluyla bu planlari degerlendirebildigini ifade etmistir. Tim bunlara dayali olarak, EPO
doktora programinin, 6gretmenlerin mesleki gelisiminin egitim programlari ve 6gretim boyutuna olan
katkisinin yadsinamayacak diizeyde oldugu sdylenebilir.

Elde edilen verilerin analizi sonucunda, EPO doktora programina devam etmenin, 8grenme siirecinin
ylratilmesine onemli katkilari oldugu ortaya ¢ikmistir. Bu baglamda, bu katkilar Tablo 2’de gorildugi
izere 6grenen ozelliklerini dikkate alma, 6grencilerle daha olumlu iliskiler kurma, 6grencilerde olumlu
duyussal ozellikler gelistirme, 6grencilerin kendilerini ifade etmelerini tesvik etme ve 6grencilere Ust
diizey disiinme becerilerini kazandirma olarak belirlenmistir. Ogrenen 6zelliklerini dikkate almaya
yonelik olarak Hiirkan 6gretmen:

“Ozellikle Odrenme Stratejileri dersinden sonra édrencilere bakisimiz dedisti. Mesela malzemeyi
hazirlarken veya kitabin verdigini nasil aktaracagimi diisiiniirken farkli yollar denemeye ¢alisiyorum
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artik ...ne bileyim bazen hareket gerektiren seyler haline getiriyorum. Mesela bir eslestirme aktivitesi
varsa bunlari kagitlara béliip ayaga kaldirarak hani fiziksel olarak birlestirme haline getirebiliyorum
bazen. O da hoslarina gidiyor. Bazilari icin daha ise yarar oluyor. Daha ¢ok gdrsel malzeme
kullaniyorum.”

diyerek, 6grenme-6gretme siirecinde 6grenme stillerine artik daha fazla 6nem verdigini ve 6grenme
etkinliklerini 6grencilerin 6grenme 6zelliklerine uygun olarak cesitlendirdigini ifade etmistir. Ogrenen
ozelliklerini dikkate almaya yonelik olarak Cansu 6gretmen ise

“Oncelikle her zaman ders plani yapan biriyim. Ancak doktora bana bu planlama asamasinda dikkate
almam gereken faktérlerin neler oldugunu 6gretti. Medger dikkate almadigim ¢ok fazla sey varmis.
Ornedin ben 6nceden konuya odaklanirdim. Simdi ise é§rencilerin 6Grenme stillerine, hazirbulunusluk
diizeylerine, mevcut bilgilerine ve deneyimlerine, onlarin istek ve ihtiyaclarina dikkat ediyorum.”

seklinde goris bildirerek doktora egitimi 6ncesinde 6grenen 6zellikleri yerine 6gretilecek konuya daha
fazla 6nem verdigini; ancak bu egitim sonrasinda 6grencilerin 6grenme stilleri, hazirbulunusluklari,
gecmis deneyimleri, ilgi, istek ve gereksinimleri gibi bireysel farkhlik ve 6zelliklerine daha fazla 6nem
verdigini belirtmistir.

Ogrenme siirecinin yiiritilmesine iliskin katkilar incelendiginde, EPO doktora programinin
ogretmenlere Ogrencilerde olumlu duyussal 6zellikler gelistirme konusunda yardimci oldugu ortaya
cikmistir. Buna yénelik olarak bir {iniversitenin ingilizce Hazirlik biriminde okutman olarak calisan Barig
Ogretmen:

“..bazen de séyle diisiindiigiim oluyordu hani liniversite 6gretim hayatinda 6grencilerin sorumlulugu
vardir. Yani artik bu yastaki bir 6grenci buraya gelmisse glidiilenmek onun sorumlulugundadir. Ama
baktim ki yas ne olursa olsun aslinda pek 6yle dedil. Yani biz égretmen olarak da Ggrencilerimizi
glidiilememiz gerekiyor bir sekilde. Ona biraz daha fazla tekrardan diyebilirim 6nem vermeye
basladim; derslerimde 6grencilerimi giidiileme agisindan.”

diyerek, 6grencilerin gidilenmesini daha fazla 6nemsedigini ve giidilenmede daha fazla sorumluluk
aldigini ifade etmistir. Bununla birlikte, 6grencilerle daha olumlu iligskiler kurma, 6grencilerin kendini
ifade etme becerisini tesvik etme ve 6grencilerde (st dizey disiinme becerilerinin gelistirilmesi gibi
konularda da EPO alaninda alinan doktora egitiminin dnemli bir rolii oldugu ortaya ¢ikmistir. Bununla
ilgili olarak Deniz 6gretmen:

“..sunu etkiliyor; senin siniftaki durusunu etkiliyor simdiye kadar aldigin dersler. Ogretmen olarak
dgrenciye karsi tavrini etkiliyor. Ogretmen-égrenci iliskisini etkiliyor. Yani 6§retmen merkezli mi
6grenci merkezli mi bir égretmen olacagini belirliyor zaman iginde. Daha toleransl bir égretmenim
sanirim artik. Daha anlayisl, toleransh, biraz daha 6dgrencilerin kendini ifade etme becerisini
desteklemeye calisiyorum. Yaratici diisiinme becerisini desteklemeye ¢alistyorum. Yani bir fikir sacma
bile olsa, bir sey séyliiyorsa bir fikir sunuyorsa 6nemli olan odur.”

diyerek bu programda aldig1 derslerin 6grencileriyle olan iliskilerini olumlu yonde etkiledigini, artik
yaratici disinme gibi daha (st diizey diisiinme becerilerine 6nem verdigini ve 6grencilerin kendilerini
ifade etmelerini amagladigini belirtmistir.

Tablo 2’de belirtildigi tizere, 6lgme-degerlendirme siirecine iliskin katkilar temasi altinda; stire¢ odakli
olgme-degerlendirme yontemlerini ise kosma, dlgme-degerlendirme siirecini yonetmede yetkin olma,
olgme araglarini uyarlama, istatistiki yontemleri degerlendirme sirecinde ise kosma ve basariy
ddillendirme olmak {zere bes alt tema yer almaktadir. Katihmcilar, EPO doktora programina devam
etmenin silire¢ odaklh Olgme-degerlendirme yontemlerini daha fazla ise kosmalarini sagladigini
vurgulamislardir. Buna 6rnek olarak Ferda 6gretmen:

“Degerlendirme siirecinde de &yleyiz yani klasik testler yerine iste baska seyleri de dikkate almaya
calisiyorum. Yani hani siire¢ temelli dederlendirme gibi. Uriin dosyasi tutturma gibi. Bunlarin her bir
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seyi lisanststil egitimim siirecinde kazandigim seyler. Bunlari da &gretmenlige yansitmaya
calistyorum. Siireg icerisinde ¢ocuklari dederlendirmek. O benim icin daha énemli.”

diyerek, EPO doktora programinin siire¢ odakli 8lcme-degerlendirme yéntemlerini daha etkili bir sekilde
kullanabilmesinde 6nemli bir rol oynadigini ifade etmistir. Katilimcilarin gorislerine stire¢ odakh 6élgme-
degerlendirme ydntemlerini ise kosmanin yani sira, EPO alanindaki doktora egitimi, &gretmenlerin
olgme-degerlendirme sirecini daha etkili bir sekilde ylratmesine, 6lgme araglarini uyarlayabilmelerine,
degerlendirme sirecinde istatistiki yontemleri uygulayabilmelerine olanak saglamaktadir. Ayrica,
dgrencilerin basarisini édiillendirmek, katiimcilar tarafindan EPO doktora programinin kazandirdigi bir
bakis agisi olarak gériulmektedir. Buna 6rnek olarak Baris 6gretmen:

“Onceden  biz  6drencilerimizi  yaptiklari  iizerinden dedil de yapamadiklari iizerinden
degerlendiriyorduk. Ama simdi éyle bir felsefe benimsedik ki biz égrencilerimizin yapamadigi degil de
yaptiklari lzerinden degerlendirmeli ve &diillendirmeliyiz diye disiindiik. Bu da aslinda burada
kazandigim diisiincelerden biriydi ve bunu da uygulamaya gecirdik. Yani égrenciye yapamadigini
degil de yaptiklarini gésteriyoruz ki yine daha fazla giidiilenebilsinler.”

seklindeki gorisiiyle, EPO doktora programinda kazandigi bir bakis acgisini 6gretmenlik siirecine
yansittigini ve buna dayali olarak 6grencilerin basarilarini édullendirmeye odaklandigini belirtmistir.
Ozetle, EPO doktora programi, dgretmenlerin 8lgme-degerlendirme siirecine yénelik becerilerine olumlu
ve 6nemli katkilarda bulunmaktadir.

Tablo 2’de yer alan bireysel katkilar ana temasi altinda ise duyugsal 6zelliklere yonelik katkilar, bir
o6grenen olarak bireysel katkilar, etik degerlere iliskin katkilar ve mesleki gelisime yonelik diger katkilar
seklinde dort alt tema yer almaktadir. Verilerin analizi sonucunda, duyussal 6zelliklere yonelik katkilar
mesleki doyum ve motivasyonun artmasi, 6z yeterlik algisinin artmasi ve baskalarinin fikirlerine daha
fazla deger verme olarak belirlenmistir. Mesleki doyum ve motivasyonun artmasina iliskin olarak Ekrem
Ogretmen:

“...0 duyguyu nasil tarif edeyim size? Simdi meslede baslarsiniz béyle heyecanla. Ug sene geger, bes
sene gecger. Biraz béyle otomatiklesir. Ondan sonra ...b6yle o heyecanda bir sénme olur sanki.
Duradanlasir. Bazen o duraganlgi hissettigimde ekstra bir seyler yapmaya c¢alisiyorum ama bu
akademik ¢alismalarla beraber o duraganhk gitti diyeyim hani. Tekrar béyle o tecriibesiz sey
hislerim... Ama ask dolu hisler olur ya, onlara geri déniiyorsunuz.”

diyerek doktora egitimine basladiktan sonra meslegine yonelik olarak motivasyonun artmasini “ask dolu
hislere geri dénmek” olarak tanimlamis ve bu doénisin akademik c¢alismalarla tetiklendigini dile
getirmistir.

Bir 6grenen olarak bireysel katkilar temasi altinda ise Ust dizey diisiinme becerileri kazanma,
bagimsiz 6grenen olma, yansitici 6grenen olma ve 6z degerlendirme yapma temalari yer almistir. Ust
diizey distinme becerilerinin gelistiriimesine yonelik olarak Cansu 6gretmen:

“..Bu program bana bilgiye ulasma ve okuduklarim konusunda elestirel diisiinme becerisi kazandirdi
¢linkii. Zaten en énemlisi de kisiye bilgiye ulasma yollarini géstermek ve ulastiktan sonraki mutlulugu
tattirmak. Doktora diisiinme tarzimi degistirdi. Daha elestirel ama ayni zamanda daha ¢éziim odakli
oldum.”

diyerek doktora egitimi yoluyla 6zellikle bilgiye ulasma ve bilgi kaynaklari konusunda daha elestirel bir
bakis acisi elde ettigini, ayrica problem ¢ézme gibi diger (st diizey diislinme becerilerinin de gelistigini
ifade etmistir.

Katiimcilar, EPO doktora programina katildiktan sonra meslek etigine yonelik farkindalik
kazandiklarini; bunun yani sira yenilikleri takip etme, arastirma becerileri kazanma, mesleki gelisimin
surekliligini ve 6nemini fark etme, mesleki sorunlara ¢6zim bulma ve mesleki agini gelistirme gibi
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mesleki gelisime yonelik diger katkilardan s6z etmislerdir. Bu katkilarin ¢oguna deginen Murat
ogretmen:

“EPO doktora programi mesledimde verimli olmamda, kendi kendime é§renme siirecini 6§renmemde,
mesleki bilgi, beceri ve yeterliklerimi degerlendirmemde ve gelistirmemde, meslegimle ilgili yayinlari,
kongre ve konferanslari takip etmem agisindan oldukg¢a énemli bir yere sahip. ...Ayrica program
sayesinde meslektaslarimla mesleki konularda iletisim kurma sansina sahip oldum ve meslegimde
karsilastigim problemler ve bu problemlere yénelik etkili ve yaratici ¢6ziim énerileri (iretme
konusunda deneyim kazandigimi diistiniiyorum.”

seklinde goris bildirerek EPO doktora programina devam ederek mesleki yeterliklerini giincel tuttugunu,
egitim alanindaki yenilikleri takip ettigini ve mesleki agini gelistirerek karsilastigi problemlere etkili
¢6zlimler getirebildigini ifade etmistir.

Ogretmenlerin EPO Doktora Programina Yénelik Onerilerine iliskin Bulgular

Arastirmanin son sorusu baglaminda, 8gretmenlerin EPO doktora programinin mesleki gelisimlerine
daha fazla katki getirebilmesi icin neler énerdikleri belirlenmistir. Bu baglamda, &gretmenlerin EPO
doktora programina yénelik 6nerileri su bicimde siralanabilir.

e Uygulamaya daha fazla yer verilmesi

e Olgme-degerlendirme becerilerinin gelistirilmesi

e Daha fazla arastirma yaptiriimasi

e  Program degerlendirme galismasinda yer alma

e  Ogretim teknolojileri ve uzaktan egitime iliskin yeterlik kazandirilmasi
e ileri okumalar icin ydnlendirilme

e Uriin dosyas! tutturulmasi

e Akademik yazma becerilerinin kazandiriimasi

Aragtirmanin katilimcilar sikhkla EPO doktora programinda uygulamaya daha fazla yer verilmesi
onerisinde bulunmuslardir. Bununla ilgili olarak katihmcilardan Ahmet 6gretmen:

“Biraz daha belli kaliplar disinda ézgiin 6grenmeyi tesvik edecek ve yeni bakis acilarini destekleyecek
nitelikte ve uygulama adirhkli bir program olmasinin faydali olacagini diisiiniiyorum. Odrenci
kuramsal boyutu doktora diizeyinde kendisi halletmeli bence. Her 6grencinin her derste kapasitesini
zorlayarak 6zgiin bir seyler tiretmesi gerektigini diisiiniiyorum. ”

diyerek kuramsal bilgilerin 6grenci tarafindan edinilmesi, derste ise 6zgiin ¢alismalarin Uretilmesini
onermistir. Uygulamanin artirilmasina iliskin olarak Hiirkan 6gretmen ise:

“Uygulama bu bizim béliimiimiizde aslinda ¢ok énemli bir sey. Egitim programlarinin belki bir kismi
yine uygulama igeriyor ama 6gretim kismi direk yarisindan fazlasi uygulamayla gegiyor olmasi lazim;
ogretimle ilgili derslerin 6zellikle. ...kurumici uygulama gibi bir 6dev diyeyim, proje diyeyim ya da ismi
ne olursa olsun hani onlarin mesleklerini icra ettikleri yerde uygulayabilecekleri sekilde dersleri
...planlarsak olabilir. Hani Ogretim Tasarim Modelleri ile ilgili bir édevi kurumun icerisinde ya da
yaptidi, girdidi sinifta veya calistigi yerde yapacadi bir proje ile, dev ile not almasi...”

seklinde goris bildirerek kuramsal bilgilerin kendi siniflarinda uygulamaya aktarilmasini ve bu
uygulamalarin  notlandirilmasini  dnermistir.  Olcme-degerlendirme  siirecine  ydnelik  yetkinlik
kazandirilmasini amaglayan uygulamalarin artiriimasini éneren Tugce 6gretmen ise:

“Ogrencileri dederlendirirken siirece dayali dederlendirme yaparken nelere dikkat edilmesinin 6nemli
olduguna uygulamali bir degerlendirme yapilarak vurgu yapilabilir.

diyerek 6lgme-degerlendirme siirecine yénelik mesleki gelisim ihtiyaci oldugunu ve EPO doktora
programinin bu yénde iyilestirilebilecegini belirtmistir. Ote yandan, EPO doktora programinin
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ylratilmesinde programa devam eden 6grencilerin arastirma sireglerine daha fazla yonlendirilmesi de
katilimcilardan gelen éneriler arasindadir. Buna yonelik olarak Deniz 6gretmen:

“Neler ekleyebiliriz? Aslinda séyle, biraz daha belki sinifici arastirma yaptirilabilir. Evet. Hani ¢ok fazla
béyle sinifici istenmiyor, ¢ok fazla beklenmiyor ya bédyle daha sorunlara yénelik béyle arastirmalar
yaptirilsa... ”

diyerek EPO doktora programinda kendilerinden sinif i¢i uygulamalarina yénelik olarak daha fazla
arastirma yapmalarinin istenmesini 6nermistir. Bu bulgulara ek olarak katilimcilar program
degerlendirme c¢alismasinda yer alma, 6gretim teknolojileri ve uzaktan egitime iliskin yeterlik
kazandirilmasi, ileri okumalar igin yo6nlendiriime, Uriin dosyasi tutturulmasi ve akademik yazma
becerilerinin kazandirilmasi seklinde 6neriler sunmuglardir.

Arastirma kapsaminda Milli Egitim Bakanligi'nin (MEB) lisansiisti egitim igin izin politikasinin yetersiz
oldugu, MEB’in bilimsel etkinlikler icin maddi kaynak saglamamasi ve lisansistii egitim almanin MEB
tarafindan odullendirilmemesi gibi arastirma sorularindan bagimsiz olan ancak raporlanmasinin énemli
oldugu distnilen bulgulara da ulasilmistir. MEB biinyesinde calisan Ferda ve Filiz rumuzlu katilimcilar
lisansiistu egitime yonelik olarak kurumlarinin izin politikasinin islevsiz oldugunu ve bilimsel etkinlikler
icin bltge ayrilmamasinin olduk¢a olumsuz sonuglar dogurdugunu 6ne siirmusglerdir. Buna yonelik olarak
Filiz 6gretmen:

“Aslinda sey var hani benim yasadigim daha biiyiik bir sikinti. Gercekten hevesli ve ¢ok istekliyim.
Ama zaman zaman hevesim kiriliyor. Ciinki derslerimi takip edemiyorum. Okulum bu konuda anlayish
degil. Ve ben her sene dilek¢e veriyorum buna gére benim iste sabahgi-égleci 6giin se¢imi buna gére
yapilsin diye. Ben bunu her sene yapiyorum ve her sene tepki aliyorum. Diger arkadaslardan da hani
‘Senin ne ayricaligin?’ falan gibi oluyor. Anlatamiyorum.”

diyerek mesleki gelisimi igin oldukga 6nemli olan lisansiisti egitimine devam etmenin kurumu tarafindan
desteklenmedigini ve bu durumun derslere devam durumunu olumsuz yonde etkiledigini belirtmistir.
Ferda 6gretmen ise bilimsel etkinlikler icin maddi destek verilmemesi konusunda:

“Ben mesela yurtdisina gidip bildiri sunmayi ¢ok istedim. Ama bunu yapamadim. Neden derseniz;
Milli Egitim evet yurtdisina ¢ikip bildiri sunmamiza izin veriyor resmi olarak ama maddi destek
saglamiyor. Danismanim gitti sundu sad olsun. istese o da gitmezdi mesela. O istemeseydi ben
yurtdisina ¢ok yayin sunamamis olacaktim yani yayin yapamamis olacaktim. Sadece benim yaptigim
yayinlar yurt icerisinde sinirli kalacakti bildiri agisindan yani. ”

seklinde goriis bildirerek kurumunun bilimsel etkinliklere biitce ayirmamasi nedeniyle kendi sinifinda
yaptigl arastirmalan yurtdisindaki bilimsel toplantilarda diger bilim insanlariyla paylasamadigini dile
getirmistir. Ferda 6gretmen lisansisti egitim gérmenin MEB tarafindan ddillendirilmemesi konusunda
ise:

“bize mesela 6gretmenlere iste ne bileyim bir hizmet puani —ger¢i bunlar gegen sene tartisilan
konulardi- hizmet puani olarak yansitilsaydi uzman égretmenlik gibi béyle somut seylerle gelse
oégretmenler daha ¢ok lisansiistii egitime yénelecekler ve bu iste sinif ortamlarina da yansiyacak diye
diistiniiyorum ben ”

diyerek lisanslistl egitim gormenin kurumu tarafindan édullendirilmedigini, mesleki gelisimini saglamaya
yonelik olarak devam ettigi doktora egitiminin mesleginde herhangi bir somut karsiligr olmadigini ve bu
durumun da diger 6gretmenlerin lisanslstl egitime katihm diizeyini olumsuz yonde etkiledigini ifade
etmistir. Bu konuda Filiz 6gretmen ise:

“Ve zaten degerlendirilmiyorum da bence. Yani benden bir talep bir istek yok. Keske okumasa gibi bir
goriis var. Ne gerek var gibi. Yani bilmiyorum ne zaman kiymeti anlasilir. Kiymeti anlasilsa... Higbir
kiymeti yok kesinlikle. ”
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diyerek katildigi mesleki gelisim etkinliklerinin herhangi bir degerlendirmeye alinmadigini, lisansisti
egitime tesvik edilmedigini, hatta kurumu tarafindan lisansiistii egitime devam etmenin tasvip
edilmedigini dile getirmistir.

Tartisma & Sonug

EPO alaninda alinan doktora egitiminin 6gretmenlerin mesleki gelisimine olan katkilarinin
incelenmesinin amaglandigi bu arastirmada, alinmasi gereken toplam ders sayisinin %50’sinden fazlasini
tamamlamis olan 11 6gretmen ve okutmanin gorisleri igerik analizi yoluyla ¢6zimlenmistir. Elde edilen
bulgular dogrultusunda, &gretmenlerin EPO alaninda doktora egitimine baslama nedenleri arasinda
mesleki gelisim ihtiyaci, kuruma katki getirme istegi ve bireysel ilgi en 6nemli nedenler olarak ortaya
citkmistir.

EPO doktora programinin égretmenlerin mesleki gelisimine olan katkilari ise egitim programlari ve
ogretime iliskin katkilar, 6grenme sirecinin yiritilmesine iliskin katkilar, lgme-degerlendirme sirecine
yonelik katkilar ve bireysel katkilar olarak dért ana tema altinda toplanmistir. EPO doktora programi
ogretmenlere program okuryazarhgl, program tasarlama, gelistirme ve degerlendirme sirecleri
konusunda yeterlikler kazandirmasi dolayisiyla 6gretmenlerin mesleki gelisiminde oldukgca 6nemli bir
yere sahiptir. Ote yandan EPO alanindaki doktora egitiminin &gretmenlerin sinif ici uygulamalarina,
o6gretimi planlama, yiritme ve degerlendirme sireglerine olumlu bir sekilde yansidigi ve 6grencileriyle
olan iliskilerinde olumlu degisimlere yol agtigi gorilmektedir. Kutaka ve arkadaslarinin (2017)
gerceklestirdigi ¢calismada, bir mesleki gelisim etkinligine katilan 6gretmenlerin daha 6grenci-merkezli bir
egitim anlayisi gelistirdikleri, mesleklerine karsi daha olumlu tutumlara sahip olduklari belirlenmistir. Bu
calismada da bir mesleki gelisim etkinligi olarak EPO doktora programina devam etmenin, égretmenlerin
meslege yonelik algilarina olumlu katkilari oldugu, 6gretmenlere daha 6grenci-merkezli bir bakis agisi
kazandirdigi ve arastirma becerileri kazandirdigi ortaya ¢ikmistir.Ogretmenlerin arastirma siiregleri
yurttmeleri ve bu arastirmalara odaklanan bilimsel etkinliklerde yer almalari, 6grenci basarisini olumlu
yonde etkileyen faktorlerden biridir (Akiba ve Liang, 2016). Bu anlamda, lisansiistii egitim almanin
o6gretmenlerin arastirma becerileri edinmelerini saglayarak 6grenci basarisina da olumlu bir sekilde
yansiyacagini séylemek mimkinddr.

Ote yandan, Egitim Programlari ve Ogretim doktora programinda 6lgme-degerlendirme siirecine
yonelik olarak “Olcme Araglarinin Gelistirilmesi” ve “Egitimde istatiksel Yaklasimlar” adi altindaki iki
secmeli dersten baska bir ders bulunmamaktadir. Olgme-degerlendirme, egitim bilimleri catisi altinda
ayri bir anabilim dali olmasi nedeniyle EPO doktora programinda égrencileredlcme ve degerlendirme
siregleriyle ilgili yetkinlik kazandirmak gibi bir amag¢ bulunmamaktadir. Ancak elde edilen bulgular
isiginda, EPO doktora programina devam eden 6gretmenlerin 6lgme-degerlendirme siirecine yénelik
olarak stire¢ odakli 6lgme-degerlendirme yéntemlerini ise kosma, 6lgme araglarini uyarlama, istatiksel
yontemleri ise kosma gibi cesitli kazanimlar elde ettikleri gorilmistir. EPO doktora programi
ogrencilerinin siklikla arastirma siireclerine dahil edilmesi ve yonlendirilmesi, 6zellikle son yillarda alan
indeksli veya SSCI/SCI kapsamindaki dergilerin Ust diizey veri toplama ve ¢bziimleme yontemlerinin
kullaniimasini beklemesi, 6gretmenlerin dlgme-degerlendirmeye yonelik yeterliklerine olumlu ydnde
yansimis olabilir. Ayrica, EPO doktora programinda élgme-degerlendirme siirecine deginen derslerin de,
O0gretmenlerin 6lgme-degerlendirme alanindaki mesleki gelisimine katkida bulundugu séylenebilir.

Ogretmenlerin gorislerine dayali olarak, EPO doktora programina basladiktan sonra &gretmenlerin
mesleki doyum ve motivasyonlarinin arttigi, mesleki gelisimin 6énemini ve sirekliligini kavradiklari,
meslek etigi konusunda kendilerini gelistirdikleri, ist diizey dislinme becerileri kazandiklari, 6z yeterlik
algilarinin arttigi ve mesleki aglarini gelistirdikleri ortaya cikmistir. Bu baglamda, EPO doktora
programinin 6gretmenlerin mesleki ve kisisel gelisimine hem duyussal hem de bilissel alanda 6nemli
etkileri oldugu ileri strilebilir. Turhan ve Yaras’'in (2013) yaptig arastirmada da Egitim Yonetimi, Teftisi,
Planlamasi ve Ekonomisi alaninda alinan lisansisti egitimin de O6gretmenlerin mesleki yeterliklerine
bilissel ve duyussal agidan énemli katkilari oldugu sonucuna ulasiimistir. Ote yandan, MEB (2017)
tarafindan glincellenen 6gretmen yeterlikleri kapsaminda kisisel ve mesleki degerler-mesleki gelisim,
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6dgrenciyi tanima, 6grenme-6gretme siireci, 6grenmeyi ve gelisimi izleme ve dedgerlendirme, okul, aile ve
toplum iliskileri, program ve igerik bilgisi temel yeterlik alanlarini olusturmaktadir. Aragtirmanin bulgulari
incelendiginde, EPO doktora programinin tiim bu yeterlik alanlarinda 6gretmenlerin mesleki
gelisimlerine ve performanslarina olumlu katkilari oldugu gérulmektedir.Tim bunlar goz o6niinde
bulunduruldugunda, EPO doktora programinin 6gretmenlerin mesleki gelisimini saglama islevini yerine
getirdigi ve lisanslstl egitimin 6gretmenlerin mesleki gelisim ihtiyaglarini karsilamada onemli bir yeri
oldugu soylenebilir.

Ogretmenlerin EPO doktora programinin mesleki gelisimlerine daha fazla cevap verebilmesine
yonelik olarak getirdikleri 6neriler arasinda daha fazla uygulama ve arastirmaya yer verilmesi en gok
vurgulanan 6neri olmustur. Oysaki, dogasi itibariyle doktora programi, 6zellikle de yeterlik sinavi 6ncesi
kuramsal calismalara dayalidir. Ogretmenlerin bu énerileri, lisans ve yiiksek lisans diizeyinde yeterince
uygulama imkani bulamadiklarini distindirmektedir. Ayrica, doktora siirecinde edinilen kuramsal
bilgilerin 6gretmenlerin siniflarinda uygulamaya dontstirilmeleri daha ¢ok 6gretmenlerin kendilerine
baghdir. Ancak bu agidan bakildiginda, 6gretmenlerin uygulama ve arastirma siregleri icin daha fazla
yonlendirilmeye ihtiyaclari oldugu soylenebilir. Bu noktada, doktora ders déneminde kazandiriimaya
¢alisilan kuramsal bilgilerin uygulamaya donistirilebilmesi amaciyla kuram ve uygulamanin ig ige ve
eszamanl bir sekilde yiritilecegi bir 6grenme-6gretme siireci planlanabilir.

Ote vyandan akademik yazma becerilerinin kazandiriimasi 6nerisi dedgretmenlerin doktora
sirecinden onceki egitim yasantilari boyunca birtakim becerileri yeterince elde edemediklerini, bu
nedenle de bu eksikliklerin doktora programiyla tamamlanmasini beklediklerini distindiirmektedir.Bu
nedenle, akademik yazma ve uygulamaya donik etkinliklere lisans ve yiksek lisans diizeyinde daha ¢ok
yer verilmesi ve 6gretmenlere lisansistl programlarin daha fazla tanitilarak bu programa katilimlarinin
artirilmasi hedeflenmelidir (Sakiz, 2016).

Arastirma slrecinde arastirma sorularindan bagimsiz olarak ortaya ¢ikan bulgular, MEB biinyesinde
¢alisan 6gretmenlerin gorislerine dayali olarak lisansistu egitime yonelik olarak MEB’in izin politikasinin
yetersiz olmasi, lisansusti egitim yapmanin herhangi bir somut karsiig veya 6dili olmamasi ve
ogretmenlerin bilimsel ¢alismalari icin bitce ayrilmamasidir. Nitekim MEB’in 6gretmenlerin mesleki
gelisimine ayirdigi biitcenin yetersiz olusu Seferoglu (2004) tarafindan yillar 6nce dile getirilmis, ancak
buradan goérildigu lzere aradan gegcen uzun zamandan sonra ayni sorunlarin halen devam ettigi
gorulmustir. Darling-Hammond’a (2000) gore, 6gretmenlerin bitirdigi son egitim basamagi, 6grencilerin
basarisiyla pozitif yonde iliskilidir.Lisansistli egitime devam eden 6gretmenlerin 6grencileri daha fazla
akademik basari gostermekte ve okulu terk etme egilimleri dismektedir (Darling-Hammond, 2000).Bu
yuzden lisansustu egitim, 6gretmenlerin alanyazindaki en giincel gelismeleri takip edebilmelerini
saglamasi ve 6grenci basarisini olumlu yonde etkilemesi nedeniyle mesleki gelisimde ¢ok 6nemli bir yere
sahiptir (Rotermund, DeRoche ve Ottem, 2017; Darling-Hammond, Hyler, Gardner ve Espinoza2017).
Ancak bu tir mesleki gelisim etkinliklerinde yer alinabilmesi icin bireyin istekliliginin yani sira, ¢alisilan
kurumun ve yoéneticilerinda mesleki gelisimi desteklemesi ve bireye bu konuda firsat ve imkan yaratmasi
gerekmektedir (Hilton, Hilton, Dole ve Goos, 2015; Guindliz, 2013; Drage, 2010).

Sonug olarak, lisansiistii egitim siirecinin, bu arastirma 6zelinde ise EPO alaninda doktora egitimi
almanin, 6gretmenlerin mesleki gelisimlerini saglamada hem bilissel hem de duyussal agidan énemli
katkilari oldugu soylenebilir. LisansUsti egitimin 6gretmenlerin alan bilgisi ve pedagojik yeterliklerine
olan olumlu etkileri distnildigiinde, etkili 6gretmenligin gelistirilmesi ve mesleki gelisimin strekliliginin
saglanmasi icin 6gretmenlerin lisanslisti egitime daha fazla ydnlendirilmeleri onerilebilir. Ancak
o6gretmenlerin mesleki gelisim ihtiyaclarina daha fazla cevap verilebilmesi igin lisanslstli egitim
programlarinin ihtiyag¢ analizi suregleriyle sirekli olarak giincellenmesi ve gelistiriimesi 6nerilmektedir.
Ozellikle Egitim Programlari ve Ogretim alaninin yapisi diisinildiiginde ihtiya¢ analizi ve program
degerlendirme calismalari ayri bir énem tasimaktadir. Bu baglamda EPQ lisansiistii programlarinin
stirekli olarak degerlendirilmesi ve gelistirilmesinin, 6gretmenlerin mesleki gereksinimlerini karsilamada
olumlu etkileri olacagi soylenebilir. Ayrica, bu arastirmaya benzer arastirmalarin farkh lisansisti
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alanlarindaki 6gretmenler ile tekrarlanmasi dnerilmektedir. Boylelikle, lisanslisti egitimin 6gretmenlerin
mesleki gelisimindeki rolu ve islevleri konusunda daha zengin bir bakis agisi elde edilebilir. Son olarak,
gelecekteki arastirmalarin bireysel gidimli mesleki gelisim modelindeki diger etkinliklere, gozlem,
arastirma ve egitim gibi diger mesleki gelisim modellerine daha fazla odaklanmasi; bu arastirmalar
sonucunda bu tir etkinlik ve modellerin 6gretmen mesleki yeterliklerinin hangi boyutlarina nasil katkida
bulundugunun ortaya cikarilarak gercgeklestirilen uygulamalarin iyilestirilmesi 6nerilmektedir.
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